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Greetings of the season, everyone!   

As we wind down 2010, it’s always a good 
idea to tie up loose ends and then look back 
with pride on a year well lived.  With that in 
mind, I will update you on the latest with the 
Seine River Teachers’ Association. 
 
Collective Bargaining: 
Without a doubt, this is the most asked-about 
topic at the moment—where are we in 
negotiations?  When are we getting our back 
pay?  What’s in the package?   
 
Our bargaining team of Chair, Steve Muzyka, 
along with members Frances Gauthier, 
Georgina Dyck-Hacault, Jean-Francois 
Godbout, and I worked with MTS staff 
officer, Eldene Spencer to finalize our opening 
package.  On November 30 we presented the 
package to the Seine River School Division’s 
negotiating team.  We have scheduled three 
more meetings for February and March to 
continue the negotiations process.   
 
At present, there are 37/38 teacher 
associations in Manitoba negotiating a new 
collective agreement.  Only the Louis Riel 
association has a settlement for the 2010-
2011 year.  One association is in arbitration 
and another has asked for conciliation.   
There is a reluctance among many school 
divisions to settle their negotiations too 
quickly, as a settlement could be used as 
precedence for the remainder of the 
province’s divisions.   
 

In order to negotiate in good faith, our 
association does not discuss negotiations 
details outside the process.  Please be 
assured that we are working very closely with 
MTS and Eldene is our spokesperson at the 
table.  We will venture to keep you as 
informed as we can, and we thank you for 
your consideration in this matter. 
 
As an aside — we in Manitoba have, by far, 
the best maternity/parental leave benefits of 
any region in Canada, as reported by the 
Canadian Teachers’ Federation. 
 
Vision Care Vote: 
On November 29, all members of the 
association had the opportunity to vote on the 
vision care option to be added to our 
Extended Health Care package.  At our 
council meeting in September, we had set the 
standard at 60% in favour before the option 
would be added.   
 
Of the 226 votes cast, 112 were in favour of 
accepting the option; 114 were against.  
Therefore, we will NOT be adding vision care 
to our benefits package at this time.  Special 
thanks to Leslie Buffie of DTS who oversaw 
the counting of the ballots, and to her 
helpers, Kelly Manveiler and Laird Laluk.   
 
Seine River School Division Elections: 
The October elections changed the face of the 
board of trustees, as two new trustees joined 
the table — Jessie Cahill and Cindy Fontaine.  
We certainly extend a welcome from the 
SRTA.  We also thank the two outgoing 
trustees, Sharon Marshall and Lloyd Schulz. 
 

(Continued on page 2) 
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As many of you know, Sharon Marshall 
fell ill shortly after the elections and 
unexpectedly passed away.  We extended 
our deepest sympathies to the family, 
remembering all the time and effort 
Sharon gave in representing her 
constituents. 
 
With permission, I am including a 
response that Lloyd Schulz sent me when 
I contacted him after the election: 
 

Thank you so much for this expression of 
appreciation.  I am grateful for the 
privilege that was mine to serve our 
community in this way for the last eight 
years. 
 
I note also that your taking the time and 
making the effort to acknowledgement a 
former public servant speaks to the culture 
of Seine River School Division. 
 
I attended the CLC PAC meeting on 
Tuesday to advise that as I am no longer 
their Trustee representative, and I was 
thrilled by the principal's report.  Student 
council activities are almost all for the 
benefit of others (blood donation drive, 
fundraising for charities, etc) and the 
principal gave credit to character education 
(now "Culture of Character) for the shift he 
has seen during his time in the school.  As 
a result of the recent Rachael's Challenge 
presentations, students are taking 
initiatives to deliberately show appreciation 
to teachers, bus drivers, etc.  He was 
excited about the positive impact he 
expected, and I confess that I was thrilled.  
As a board we did what we thought was 
right in promoting a culture of character in 
our division.  To see it becoming so deeply 
engrained in our division is very deeply 
gratifying. 
 
I am thankful that I personally had the 
opportunity to serve the community as a 
school trustee for the last eight years, and 
particularly when I see results like this 
which will positively affect our community 
for years to come. 

 
Standardizing of Report Cards 
The Manitoba Teachers’ Society’s 
president, Pat Isaak and vice president, 
Glen Olson have been working with the 
government-appointed committee to 
address the standardizing of report cards.  
While consensus is always the goal, the 
ultimate decision regarding the report 
card rests with the Minister.  Government 
has indicated that they are looking at a 
report card template that would be 60% - 
70% standard and 30% - 40% local. 
 
MTS reiterated that our members’ first 
priority was that the provincial report 
card must represent a reduction in 
teacher workload.   Pat  and Glen also 
reminded the committee that assessment 
was an ongoing part of every teacher’s 
work, but that report cards were for 
parents.   

 
Coordination of PD/Administration 
Days 
The announcement on the synchronizing 
of PD/Administration Days is not an issue 
in Seine River as these are standard 
throughout the division.   
 
The provincial government seems poised 
to finally declare that SAG become a 
province-wide PD day.  This would require 
many more workshops and sessions be 
made available around the province, not 
just in Winnipeg.  Stay tuned for more 
info. 
 
Late Assignments and Promotions 
The government released its document 
Provincial Assessment Policy Kindergarten 
to Grade 12:  Academic Responsibility, 
Honesty and Promotion/Retention in 
November.  A review of the document 
reflects the input of the MTS in the 
decision making.  Pat Isaak reports that, 
“The most important aspect of 
government’s policy is that there is 
recognition throughout of the teacher’s 
professional judgment in assessing and 
evaluating their students.  The policy also 
recognizes that promotion decisions must 
include consultation with the child’s 
teacher.  While the principal remains 
responsible for the promotion of students, 
the teacher will have a voice in that 
discussion.”  To view the document, go to 
www.edu.gov.mb.ca/k12/assess/
publications.html  
 
The announcement to raise the quitting 
age of student to 18 caught the MTS by 
surprise, though we certainly support the 
initiative and look forward to aiding in the 
implementing of this initiative. 
 
SRTA Constitutional Amendments 
Two proposed amendments were brought 
forward at our last council meeting to be 
voted on in February.  The first was to 
change the length of term of office of 
SRTA executive from one to two years.  
The second was to have the Workplace 
Safety and Health chairperson act as the 
co-chair to the divisional WSH committee.  
Please discuss these proposals with your 
reps, and let them know your views. 
 
Budget Consultations 
On December 7, the Ed Finance 
committee met with the SRSD trustees 
and presented our suggestions for their 
2011-2012 proposed budget.  Thanks to 
chair, Kristen Van de Laar, as well as 
Pat Liss, Lindsay Hutchinson.   
 
On November 29, I attended the 
provincial budget consultation meeting at 
the Lorette Jubinville Hall, with Rosanne 
Wowchuk and Ron Lemieux in 
attendance.  The meeting consisted of 

focus groups whose task it was to provide 
feedback on the present budgetary 
system and to suggest improvements.  
The outcomes of the focus groups were 
then presented to the ministers and hard 
copies were submitted for later 
consultation. 
 
Separate PD Bank Account 
In an effort to keep track of the money 
used on Professional Development, a 
separate bank account was set up.  The 
signing authorities remain the same, and 
our treasurer, Val Hamilton will be 
keeping a close account of all the 
transactions. 
 
Thanks go out to the PD committee for 
their constant work in this area:  Chair, 
Georgina Dyck-Hacault, and members 
Pat Liss, Kelly Baker, Michelle 
Hancock, Tina Lavack, Teresa Yestrau 
(and I). 
 
Health & Wellness 
The Health and Wellness Committee of 
chair, Colleen Kachur-Reico, members 
Laura Nault, Sandra Turcotte (and I) 
met in October.  Slight revisions have 
been made to the Health & Wellness 
application forms and the date for 
submissions from schools has been 
extended to end of January, 2011.  
Council also moved to increase their 
budget line to allow for involvement in 
other activities later in the year. 
 
Banner Contest 
Our Public Relations initiative this year is 
the design 4’ x 8’ banners to be hung in 
the Lorette and St. Norbert arenas this 
year, and La Broquerie, Ste. Anne and St. 
Adolphe next year.   Anyone interested in 
designing the banner needs to be mindful 
that it must contain the SRTA logo, an 
illustration and a catchy motto/slogan.  It 
must also be submitted by December 
31,2010. 
 
MTS Presidential Election, April 19, 
2011 
Voting packages will be sent out to each 
school.  We will keep 
you informed of the 
candidates and their 
platforms. 
 
On behalf of the 
executive and the 
school 
representatives, we 
extend our heartfelt 
wishes for a restful 
holiday. 
 
With regards, 
 

Suzanne :) 

(Continued from page 1) 
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Apologies to 
Frances 

Gauthier: 
 

In the Meet the 2010-2011 SRTA Executive 
brochure, Frances was erroneously credited 
with teaching 3/4 time.  Actually, Frances 
teaches a combined grade 3/4 class.   

When might my principal 
not approve the 

opportunity for me to 
attend a personally-

directed PD that is funded 
through our PD fund? 

 
According to the Seine River Principals’ 
Association, there are basically two reasons 
why a teacher may be denied the opportunity 
to attend a PD session: 
 
1) Number of requests  
 -If the individual who is requesting the 
PD has already attended numerous PD 
sessions; the continuity of programs needs to 
be maintained 
 
2) Availability of subs   

- Lead time of 1 week 
to 1 month is needed 
to find a sub, 
depending on the 
school;  immersion 
schools have a more 
difficult time finding 
subs 

Must I evaluate principals/vice-
principals?  How will that happen? 

Generally, teachers are not to be evaluating other colleagues, 
but because administrators are also "agents of the board", it 
is legal for them to be evaluated by the teachers with whom 
they work. 
 
This year, evaluations will be conducted in one of two ways: 
 
1) The questions being posed to evaluate the principals will 

be forwarded to the teachers in advance of their next 
staff meeting which will be attended by Mike, Elaine or 
Simon.  Or 

 

2) The questionnaires will be brought to the staff meeting.  
After discussion, the teachers will have the option of 
submitting the evaluations via courier.  NO ANONYMOUS 
evaluations will be considered. 

 
   
Things to keep in mind:   
 
�� There should not be anything on the evaluation that has 

not been discussed with the principal/vice principal by the 
evaluator.  That follows the Code of Conduct and is 
imperative.   

 
�� As teachers, we need and want to be part of this 

evaluation process.  We need to feel that we have some 
say in the running of our schools.   
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What can I do if  I feel that I am  
being harassed  by a   

colleague or administrator? 
 

Article 27.01 of our Collective Agreement lays out the guide-
lines regarding Harassment and Discrimination in Seine River 
School Division: 
 

The parties recognize the importance of establishing and main-
taining positive relationships at work and that all employees in 
the Seine River School Division including those employees cov-
ered by this agreement are entitled to a respectful working 
environment that is free from discrimination, harassment and 
other disruptive workplace conflict. 
 
Seine River School Division is committed to providing a work 
environment which is supportive of the fair treatment of all its 
employees and is conducive to relationships based on mutual 
respect, cooperation and understanding.  
 
Seine River School Division does not condone behaviour that is 
likely to undermine the dignity, self-esteem or productivity of 
any employee.  It recognizes that it is every employee’s right to 
be treated with dignity and respect and every employee’s re-
sponsibility to treat others the same way. 
 
Harassment and discrimination, in all their forms, violate the 
victim’s human rights and are contrary to the Seine River 
School Division’s fundamental values. The Division will act 
promptly and efficiently to deal with such situations.   
 
Seine River School Division will ensure that individuals who be-
lieve that they have been subjected to harassment are able to 
register complaints without fear of retaliation or reprisal. 
 
Seine River School Division will exercise care to protect and 
respect the rights of both the complainant and the person 
complained about (the respondent). 
 
All complaints of harassment or discrimination must be made 
within a reasonable time, usually within six months from the 
date of the most recent alleged incident. 

 
If you feel you are being harassed: 
 
1) Document everything:  time, date, details and wit-

nesses (if possible) 
2) Contact your president, Suzanne (270-0215) for fur-

ther direction.   

Why don’t we have an 
article in our collective 
agreement for a day in 
lieu of  extra-curricular 

hours volunteered? 
 
Article 24.01 of our Collective Agreement 
states: 
 
Teacher participation in extra-curricular 
activities shall be voluntary. 
 
 
This Means: 
 

�� No teacher can be intimidated, shamed, 
coerced or forced into doing extra-
curricular activities; not by an 
administrator, nor by a fellow colleague! 

 
�� Voluntary is voluntary and does ask for 

recompense.  

 
The Response: 
 
The board recognized that many teachers 
were putting in many hours on extra-
curricular activities.  Their response during 
the last round of negotiations was to grant 
another personal leave day for every 
teacher in the division. 



 5 

 

Why does MTS advise that 
teachers not transport students 

in their vehicles? 
 

This is a complicated issue— one that required legal 
advice.  At the 2010 AGM, members voted in favour 
of this Resolution 39 after referring to that legal 
opinion and after being assured by president, Pat 
Isaak that MTS would support any members who en-
countered difficulties as a result of transporting stu-
dents in their vehicles.  (See pg 6 for legal opinion) 

How much prep time am I     
supposed to be having? 

 
Article 18.01 of our Collective Agreement 
states: 

Commencing with the 1st day of the 2008/2009 
school year, over the course of a school’s 
instructional cycle, every full time teacher shall 
have the equivalent of the minimum of 40 minutes 
per day of preparation time, exclusive of recess. 
It shall not be allocated in blocks smaller than 30 
minutes. 

 How am I covered if  I get          
injured on the job? 

 
Article 6.06 of our Collective Agreement says 
the following about On-the-Job-Injuries: 
 
When a teacher suffers an on-the-job-injury and is 
absent from work as a result of that injury, the Divi-
sion shall continue to pay that teacher’s salary during 
such absence, limited to the extent of the accumu-
lated sick leave balance at the time of the injury. 
The period of time absent from work as a conse-
quence of an on-the-job-injury shall be charged 
against the accumulated sick leave balance and sub-
sequently returned upon return to work. 
 
This means that you will use up your sick leave, but the 
days will be returned to you once you go back to work. 

Do I have to accept a student’s 
work right up to the last day of  
the school 

year? 
 
According to the 
document, Provin-
cial Assessment 
Policy Kindergarten 
to Grade 12 —  
Academic Responsi-
bility, Honesty, and 
Promotion/
Retention, teachers may establish, communicate and 
apply consequences to late or missing assignments: 
 

In applying consequences to late or missing work, 
teachers will consider the nature of the assign-
ment, the individual circumstances of the student 
(especially struggling learners), and the potential 
impact of the consequence on subsequent learning 
and motivation. Whatever the consequence, stu-
dents are ultimately responsible for the timely 
completion of their assignments and for knowing 
that there are consequences for failure to adhere 
to those parameters . (pg 9) 

Do I lose my seniority when I am 
on Maternity/Parental leave? 

 
No, under the provisions of the Employment Standards 
Act, employees who are on maternity, parental and 
compassionate care leave will retain and accrue 
seniority when absent from work. 

Applying for PD? 

Send your completed information to 
gdyckhacault@srsd.ca  

Want to Ask MTS President Pat 
Isaak a question?  Go to: 

http://www.mbteach.org/HDWForm2Mail/
askthepresident.html 
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Welcome to 
the newest 

members of  
the  

Seine River  
Teachers’ 

Association  

Lorraine 
Klymko 

 
Retirement is wonderful. It's doing nothing without worrying 

about getting caught at it.  — Gene Perret 
 

I retired early for health reasons — my company was sick of me 
and I was sick of them. — Anonymous Wise person 

Stephanie  Beaudoin ESNI 
Murray Carter SAE 
Wendy Chase SAC 

Jonathan Clark SAC 
Shannon Corbett CLC 

Gail Cormier CSNC 
Lori Davis ESNI 

Chantelle Edwards DTS 
Mark Eismendi DTS 

Daniele Emard-Ferre DTS 
Michelle Eyolfson PLSS 

Errin Fast ESAS 
Kerry  Fox DTS 

Steven Gauthier ARB 
Jeffrey Gusdal EIDC 
Esme Harrar DTS 
Keri Huver SAE 

Pamela  Kinden CLC 
Christian Leclerc ELI 

Jillian Light SAE 
Meghan Mawhinney SAC 

Mary Jane McCarron ESAS/ESNI 
Natalie Moore LSS 
Colleen Prystenski Stu Serv 
Monique Ridley ARB/RCH 

Courteney Robinson LSS/PLSS 
Shawn Sadler SAC 
Amy  Scherbain CSNC 

Andrea Szabo DTS 
Chris Szun SAC 

Donald Tougas D.O. 
Alissa Vivian ARB 

Vanessa Villing ELI 
Elaine  Wilson RCH 
Trevor  Zetaruk ARB 

Equity and Social 
Justice  

 
 
Greetings from the Equity and Social Justice 
Committee!  As the new committee chair, I 
am still learning a great deal about my role 
and look forward to continued growth and 
professional development to help me enhance 
my knowledge base.  Part of my role is to 
help address issues related to safe, respectful 
and inclusive teaching; promote equity in all 
areas of our association including age, race, 
sexual orientation, mental and physical 
disability, gender and others, and finally to 
promote equity and social justice so all of our 
members are treated equitably and perceive 
themselves to be physically and 
psychologically safe and secure. 

 
As a social work clinician in the division I 
have the privilege of getting to know a 
diverse group of teachers in different schools 
across the division, however, without input 
from ALL of you, it’s difficult to know how to 
support your needs.  In the coming months, 
our committee will be sending out a survey 
via email to address your equity and social 
justice concerns (it won’t be long – we 
promise!) and we would appreciate your 
feedback.  Your contribution is invaluable!  
Looking forward to hearing from all of you… 

 
 
Wishing you a safe and 
happy holiday, 
 

Rebecca Sheffield    



 7 

 

A school division has liability 
insurance through the Manitoba 
Schools Insurance program of $40 
million.  This is general liability 
insurance and although we have 
been told it would defend a teacher 
involved in a motor vehicle accident, 
we have not seen the policy.    The 
teacher’s own coverage under the 
Manitoba Public Insurance program 
is the first payer.  This means that, 
as is the case with any motor 
vehicle accident,  the teacher, if at 
fault, would have to assume the 
financial penalty to their MPI 
premium rates as well as a 
surcharge on their license should 
there be an incident related to the 
transportation of students.   

 
Divisions do not pay the premiums 
for insuring teachers’ vehicles as 
having a car is not a condition of 
employment and teachers would 
assume any risk for the transporting 
of students for school-related 
activities and their personal 
insurance coverage becomes a first 
payer while conducting divisional 
business. 
  
Teachers also put their welfare at 
risk when transporting students as 
the opportunity is greater for 
allegations of misconduct to be 
made, especially in a one-on-one 
situation.  
  
Depending on the circumstances it 
is also possible for the employer to 
impose discipline, possibly up to 
termination, if for example serious 
injury was the direct result of 
improper conduct on the part of the 

teacher.   
 

Can a teacher be 
successfully sued for 

negligence? 
  
Depends. 

�� If an accident occurs in Manitoba 
with Manitoba drivers, MPI has no 
fault insurance and the teacher 
cannot be sued.  

 
�� If it involves an accident out of 

province, then the teacher may 
be sued in accordance with the 
law in the jurisdiction where the 
accident occurred.  All persons 

injured due to 
negligence of the 
teacher, including 
student passengers, 
could sue the teacher 
in the jurisdiction 
where the accident 
occurred (provided it 
was not a “no-fault” 
jurisdiction).  MPI 
would be required to 
defend the case on 
behalf of the teacher up 

to the limits of liability under the 
MPI policy.  Many US jurisdictions 
award damages in amounts 
exceeding that typically carried 
by Manitobans and the teacher 
would be personally responsible 
for any award exceeding their 
coverage limit unless the 
Manitoba Insurance Program 
$30M policy provided coverage. 

 
��  If the accident occurs in 

Manitoba with an out of province 
vehicle, there is a possibility that 
the teacher could be sued in the 
state or province where the 
injured party resides, in 
accordance with the laws of that 
jurisdiction.  Injured student 
passengers who are residents of 
Manitoba would not be able to 
sue. 

 
�� If a teacher is injured they would 

have to use up sick days and/or 
be on disability depending on the 
amount of accumulated days 
available to the teacher.  Only a 
handful of associations have 
Short Term Disability Plans that 
carry a teacher to Disability 
Benefits if they do not have 
enough days to cover off the 
waiting period.  MPI benefits 
would also be available to an 
injured teacher. 

 
�� If the division was negligent in 

some way the Society could 
assist a member in bringing an 
action against the Division for 
damages.    Some associations 
also have an on the job injury 
clause which could be accessed 
for reclaiming sick days and 
medical expenses. 

 
��Some teacher collective 

agreements have specific 
provisions that speak to teachers 
having to reimburse the division 
for any money that they may 
receive from MPI as a result of a 
claim for wage replacement. 

  
As indicated above, ordinarily a 
teacher transporting students within 
Manitoba would not be sued as the 
law does not permit it.   In the 
event that a teacher is transporting 
students outside of Manitoba or is 
involved in an accident with an out 
of province driver who sues in their 
home jurisdiction, MPI would defend 
the claim, subject to the teacher 
having valid insurance and subject 
to the limits of liability on the 
insurance.  Student passengers 
would only be able to sue 
successfully if the accident 
happened outside Manitoba, in a 
jurisdiction that was not no-fault. In 
all circumstances, teachers should 
ensure that their insurance 
coverage is adequate before 
agreeing to transport students, by 
contacting Manitoba Public 
Insurance.  
 
 

Legal Opinion on Resolution B39  
TRANSPORTATION OF STUDENTS  
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It is hard to believe that we are in 
the third year of running our own PD 
Fund.  It seems like it was just 
yesterday that we were negotiating 
this clause with the school board.  
We are very pleased to announce 
that the SRSD has agreed to fund 
the PD Fund even though the letter 
of agreement (last collective 
agreement) expired at the end of 
June.  A big thank you goes out to 
the Board for their commitment to 
our members.   
 
We have had an excellent start to 
the PD year with a large number of 
people applying for PD opportunities 
(see the list below).  We have 
continued to stream line our 
application process and are 
processing the applications in 
batches this year.  Applications are 
sent to the PD Committee, 
depending on the number received, 
once or twice a week.   For speedy 
approval, it is very important that 
you fill out the application form with 
as much detail as possible and 
ensure that it is e-mailed to me at 
least five school days prior to your 
PD event.  Once I receive the 
application, it is then forwarded 
electronically to the committee for 
their approval. 
 
We are already accepting 
applications for PD, occurring from 
January to March, for in-province 
and out-of-province professional 
development.  December 15th is the 
next date to remember as 

applications will be accepted for 
course work (Jan-April) and any in-
province and out-of-province PD 
which will occur during the April to 
June period. 
 
If you are looking for PD 
opportunities, you can check the 
MTS website at www.mbteach.org.  
Under the heading Professional 
Development there are three 
options you can try.  For PD offered 
by MTS, please click on the tab 
entitled MTS workshops.  Another 
option is the tab entitled PD Bulletin.  
Once you have accessed this 
section, you have the option of 
clicking on PD that is offered by 
other organizations.  The last option 

is PD offered by SAG in Manitoba.  
Please click on the SAG tab and then 
on SAG and Contacts.  You will need 
to access each of the SAGs 
separately but some do offer PD 
throughout the year.  
 
Should you have any PD questions, 
please feel free to call me at 803-
9354 or e-mail me at 
gdyckhacault@srsd.ca.   I am 
looking forward to hearing from you. 
 
As of December 3, 2010, the 
following is a list of applicants who 
have received approval: 
 

NAME  WORKSHOP NAME 
Andrea Szabo Jump Math 
Christina Chan 2 Assessment: Grade 8 Writing 
Mark Eismendi Jump Math 
Kerry Fox Maximizing the Effectiveness of Balanced Literacy 
Melanie Bowles BER - Six Plus One Traits of Writing 
Terri Mowchun Healing and Treating Trauma - Vancouver 
Carole Hebert 1 Administration du personnel scolaire 
Carole Hebert 2 Problématiques actuelles en administration scolaire 
Colleen Prystenki Social Skills 
Carol Martens Listening Activities - WSO 
Ria Pirie Gender Identity, Trans and Gender Awareness 
Rebecca Sheffield Healing and Treating Trauma - Vancouver 
Laura Nault Healing and Treating Trauma - Vancouver 
Christian Leclerc Stepping up Literacy 
Lindsay Hutchinson Stepping up Literacy 
Alana Klopick Anxiety Disorders in Children and Adolescents 
Jonathan Waite Current Issues in Language and Literacy 
Jonathan Elcomb Smart Board Certification training 
Christina Chan 1 Stepping up Literacy 
Ann Groening Stepping up Literacy 
Brandi Wait Teaching ESL Grammar 
Elizabeth Hammond Introduction to Inclusive Special Education 
Amanda Schnell Inclusive Education for Deaf/Hard of Hearing Students 
Eric Lindquist Understanding by Design and DI - Webinar 
Kelly Baker Anxiety Disorders in Children and Adolescents 
Pat Liss The 3R's of a Successful Counseling Program 
Wendy Chase Anxiety Disorders in Children and Adolescents 
Angela Marquart Organization and Delivery of Resource Programs 
Georgina Dyck-Hacault Introduction to Educational Research 
Tammy Harding Using Six Plus One Traits of Writing 
Adrian Huntley Frank Grazier Football Clinic - Minneapolis 
Cindy Mason  Manitoba Association of Physics Teachers 
Corinne Kumka ASIST (Suicide Intervention Program) 
Mandy Jacobson MATC School-Age Autism Seminar 

SRTA PD Fund Update 
by Georgina DyckHacault, STRA PD Chair 
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Over the summer I had the 
opportunity to take part in the Level 
One ORFF Certification offered 
through the University of Manitoba. 
What is ORFF you may ask.  
 
The ORFF approach to teaching music 
was created by the German musician 
Carl ORFF during the 1920’s. The 
ORFF music approach is a philosophy 
that encourage children to experience 
music at their own level of 
understanding; to experience music 
through play rather then 
memorization. Music concepts are 
taught never with just music alone. 
They are always connected with 
dance movement, and speech. The 
instruments that are used within an 
ORFF centred classroom are those 
you typically find in a music class 
room today including Xylophones, 
drums, percussion instruments, 
recorders, and of course your own 
voice.  
 

Imitation, exploration, improvisation, 
and literacy are the four basic 
concepts used to teach music with 
the ORFF process. Imitation involves 
the children learning through 
mirroring your movements or echoing 
your singing. Exploration lets the 
children discover which instruments 
or sounds would best fit with the 
song or story we are learning about. 
Improvisation is where the students 
can create their own movements and 
even their own songs on the 
instruments. Then finally with literacy 
we connect the musical concepts to 
the written music.  
 
This very intensive course was 
offered the first two weeks of July at 
St John’s Raven’s Court. The Level 
One Certification was a seven hour a 
day program with instruction focusing 
on the basic concepts of ORFF. 
During that time we learned how to 
take a music concept like the quarter 
note or syncopation and develop a 

song to go with that concept as well 
as any background instruments we 
might want to add to it. Also included 
was an hour each of instruction in 
recorder, movement, choral 
techniques and a study/ensemble 
time. Each day was started bright 
and early with a warm up activity 
where we participated in tested 
classroom lessons developed and 
facilitated from teachers all across 
Canada. 
 
All in all, the entire course was very 
helpful as a new music teacher. It 
gave me the tools to teach any song, 
musical concept or elementary 
instrument successfully. The greatest 
aspect was that I left with many 
already tried and tested activities 
that I could have used the next day 
in my classroom. 
 
Courtney Robinson 
PLS/LSS 

Music making, 
dancing, singing, 
playing, 
laughing...each valued individually 
for different reasons.  Yet combined 
together they form ORFFs world 
famous approach of engagement, 
learning and creative musical 
expression in the classroom. 
 
This summer, I spent ten days 
completing my Level 2 ORFF 
certification through the University of 
Manitoba.  The course consisted of 
six different instructors, who each 
taught and worked with students 
ranging from their first year of 
teaching all the way to their thirtieth 
year or more.  Focus was on the 
recorder with Jewel Casselman, choir 
with Carolyn Boyes, movement with 
Dianne Sjoberg, and instrumentation 
(the basics of ORFF) with Joan 
Linklater, Marcelline Moody and Ruth 
Wiwchar.  Not only did I gain 

insightful ideas from these 
experienced and incredibly talented 
teachers, but I was also given 
countless opportunities to peer teach, 
evaluate and receive constructive 
criticism to better myself as a music 
teacher.  Level 2 ORFF was a hands-
on, fully interactive approach that 
allowed each person involved to 
watch, listen, teach, make mistakes 
in a safe environment, and grow on a 
range of different levels. 
 
I learned new and creative ideas on 
how to incorporate all students of 
different learning levels in active 
learning.  This means teaching more 
difficult and challenging musical parts 
to students who are stronger and 
more confident in music class, while 
simplifying other musical parts for 
those students who struggle and 

need extra help.  ORFF is a 
fantastic approach to reach all 
levels of learning, and ensure 

everyone is being challenged on their 
own personal level.  This also 
involves different types of musical 
learning; some students learn 
visually, some through listening, 
some through singing, and others 
through repetition.   
 
I feel that this course has taught me 
a great deal on how to ‘reach’ all 
students levels of learning, and how 
to be confident in differentiated 
instruction.  I look forward to sharing 
my ideas and materials with other 
music teachers in the division, and 
more importantly the opportunity to 
complete my Level 3 Certification in 
the future. 
 
Laura Janzen 
Ecole St. Norbert Immersion 
Music/dance teacher 

ORFF Level Two Certification  
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By: Michelle Mielniczek B.Mus, 
B.Ed   

Sometimes life gets so busy when, 
suddenly, several items pop up on 
your ‘To Do List’ at the same time. 
Decisions must be made, priorities 
must be evaluated, and sometimes 
paths must be chosen that perhaps 
may not always seem like the choice 
that will make you the happiest. 
Sometimes those tough decisions 
actually end up helping you to go 
further in life. The latter is the story 
that I would like to tell. 

It all began when I decided to switch 
streams in university from junior 
high/high school instrumental to 
early years’ music. I was just over 
half way (entering my 4th year) 
through the Integrated Bachelor of 
Music and Bachelor of Education 
Dual-Degree Program at the 
University of Manitoba when I knew 
that I needed to change my focus to 
the early years’ stream so that I 
could further study the ORFF music 
teaching philosophy in a more 
concentrated manner. The ORFF 
philosophy came about over 80 
years ago when a man named Carl 
ORFF studied and advocated for a 
certain method of learning and 
experiencing music. Singing, 
playing, moving, creating 
(improvising and composing), 
reading, and writing are all 
integrated throughout his teaching 
philosophy with a great emphasis on 
movement and music.  

There are three levels to complete 
before being a certified ORFF 
teacher and as a requirement for 
completing the integrated degree, I 
needed to complete level I. There 
was only one summer left before I 
graduated to complete level I (these 
courses are only offered during the 
summer) and so I did just that, 
however, my goal was to accomplish 
all three levels at some point. So, 
for the following summer I had 

planned to complete level II (even 
though it would have been after I 
had graduated) but then the first 
priority evaluation came up: the 
opportunity for me to travel to 
Poland. The unfortunate timing was 
that the trip would have to occur at 
the time of the course. I have many 
family members there as my dad 
was born in Poland and the last time 
I was there, I was 4 years old – too 
young to remember much about the 
experience. So, instead, of taking 
level II, I made the decision to 
travel to Poland to see family 
members that I have not seen for 20 
years. The plan, then, was to take 
level II the following summer. 

Once I began my first job as 
certified music teacher with SRSD, I 
was advised by many that I should 
not plan too much in the summer 
following my first year ever of 
teaching because the year will 
probably be exhausting! So, at the 
beginning of last school year, I 
decided to re-evaluate my priorities 
and push back taking the Level II 
ORFF Music course until the 
following summer. Instead, I 
planned some time for family, 
friends and for myself.  

Little did I know that the following 
summer (2010), I would be getting 
married because on New Year’s Eve 
I became engaged to be married! 
So, once again, I needed to re-
evaluate my priorities and make 
some tough decisions. Would I push 
the course again until 2011? What 
other road blocks will occur to push 
it back even father? Pushing the 
course was really starting to bother 
me because I felt it was time to 
further my studies in the ORFF Music 
Teaching Philosophy. I always knew 
that the course was offered 
elsewhere than Winnipeg but never 
considered not taking the course in 
Winnipeg an option because I did 
not know the instructors and due to 

travel and other costs, Winnipeg was 
the most logical option.  

At this point, however, I felt strongly 
about taking the course during the 
summer of 2009 because I still 
needed to take Level III at some 
point as well in order to achieve one 
my professional goals. On the advice 
of a friend and the support of family 
and other friends, I made the 
decision to take the course in 
Vancouver between August 10th and 
21st, 2009. It is a two-week course 
but it is really two weeks of intense 
learning that could be spread out 
over the course of a semester or 
even two!  

This was one decision that I thought 
would not necessarily make me the 
happiest  because then end of the 
course would bring me to the end of 
summer and even though I was 
excited to begin the new year I was 
also enjoying my time to regenerate 
from my first year of teaching! I was 
just telling myself that this is 
something that I need to do now 
and even though I may not enjoy it 
as much as I would like, I will be 
happy once I have completed the 
course so that I can move on to the 
next level. So, off I went to the 
course. 

It turns out that the decision I made 
to attend the course in Vancouver 
(despite all the troubles with 
working out various 
accommodations and transportation 
issues) has actually helped me to go 
further in life. Not just because I am 
able to complete my level III and be 
a fully certified ORFF teacher but 
because of the connections that 
were made between people and 
information during those two weeks. 
I am so happy that I got the chance 
to meet and learn from my 
instructors, Joe Berrarducci and 
Susie Green. My goal for the course 
was to acquire new methods and 

(Continued on page 11) 

Everything Happens 
For A Reason... 
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tweak old methods of teaching 
various musical concepts in an 
efficient yet meaningful manner. 
Meaningful to me means that the 
students will learn the concepts in a 
way that has them feeling successful 
while at the same time experiencing 
activities that touch them in some 
way. Perhaps the activity will be fun, 
reflect some aspect of their life, or 
even push them to want to learn 
more. Joe and Susie provided these 
experiences for me and I must thank 
them because they have inspired me 
to include different methods in my 
teaching practice that I would not 
have been exposed to without 
having had met them.  

Already in the first few days of 
school, I have witnessed a change in 
creative development in all my 
classes since I have introduced the 8 
Laban movement efforts. Rudolph 
Laban studied all movement 
(everyday, sports, and dance 
related) and categorized the 
movements into 8 efforts including 
dabbing, flicking, floating, gliding, 
pressing, slashing, thrusting, and 

wringing. Seeing the kids create, 
synthesize, manipulate, and analyze 
all movement based upon these 8 
efforts has been an amazing 
experience, especially since these 
movements have helped to connect 
the students to their individual lives, 
whether it be sports (gliding on the 
ice, dabbing the basketball, etc.), 
dance (wringing the body to create a 
spin/twirl, floating the body to lyrical 
music, etc.) or everyday movements 
(pressing into ground with feet while 
moving forward to do a walking 
motion, gliding the pencil across the 
page to write a story, etc.). These 
connections have also helped with 
behaviour issues as it has been 
proven over time that behaviour 
issues become very minimal and 
sometimes obsolete with engaged 
students.  

I am very excited to continue 
introducing the new methods of 
teaching various musical concepts to 
my students at École Ile des Chênes 
School and École Ste. Anne 
Immersion throughout this school 
year! This opportunity, however, 
would not have been possible 

without the support of Seine River 
School Division and the Seine River 
Teacher’s Association and so I wish 
to extend my gratitude for helping 
me to pursue my goal of completing 
the Level II ORFF Music Teaching 
Course. I know that my new 
knowledge and new network of 
wonderful instructors and other 
music teachers in Vancouver and 
surrounding area will definitely be a 
part of an important support system 
throughout my teaching career. 
Sometimes life takes unexpected 
turns but in the end, one will find 
that everything happens for a 
reason and that it is a person’s 
attitude that will help to ensure that 
the reason is meaningful in a 
positive manner! 

Michelle Mielniczek graduated from the University of 
Manitoba in 2008 from the Integrated Bachelor of 
Music and Bachelor of Education Dual-Degree 
Program. She began her first employment as a 
certified Music Specialist with Seine River School 
Division in the fall of 2008. She is now beginning the 
2nd year of her teaching career while continuing with 
similar teaching assignments from last year of 
music, band, art, and FL2 at two schools within the 
division, École Ile des Chênes School and École Ste. 
Anne Immersion. 

(Continued from page 10) 

At present I am completing my 
research component for my Masters 
in Education thesis entitled Tracing 
the Career Paths of Female 
Superintendents in Canada. In order 
to address the research questions, all 
thirteen female superintendents were 
invited for interviews to obtain data 
relating to their career paths. In 
choosing the thirteen 
superintendents, I consulted school 
division websites and randomly chose 
participants who represent each of 
the provinces and territories.  I 
contacted potential participants by 
email to see if they are interested in 
being interviewed, and upon their 
notification of interest I sent them a 
consent form via email.  
 
After receiving the returned consent 
form I contacted participants by 
email or telephone to set up phone 
interviews. Each interview was 
approximately one hour long. It was 
arranged for a convenient time for 

the interviewee. Participants were e-
mailed the interview protocol before 
the interview so that they can 
prepare for the interview. Interviews 
were audio taped and transcribed by 
the researcher. All transcripts have 
been emailed to the participants for 
member checks, at which point they 
may add, delete or change the 
transcripts until they are comfortable 
with the content. All participants will 
receive a copy of the final report.  
 

Research Instruments 
 
Questions were asked of each 
participant that prompted them to 
describe their career paths, 
leadership styles, mentorship 
experiences, professional and 
personal supports and barriers. The 
qualitative research will contribute to 
the body of knowledge in helping 
understand women’s experiences in 
the Superintendency.  

—Neil Postman, The End of 
Education 
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Spending time at Clear Lake during 
the summer is never a bad thing.  
Taking one week during the summer 
to spend it with current and future 
principals is great as well.  This year 
I was lucky enough, with assistance 
from the SRSD PD Fund, to attend 
the COSL Summer Institute on 
Ethical Leadership and be able to do 
both at the same time.  
 
This institute is offered each summer 
to people who are entering, thinking 
of entering or are currently employed 
as administrators.  Being able to earn 
hours for Administrator or Principal 
Certificates is probably one of the 
biggest draws but for me, the topic 
of Ethical Leadership was what drew 
me to the session. 
 
Sandra Herbst, Assistant 
Superintendent of River East 
Transcona School Division, kicked off 
the Sunday to Friday seminar.  She 
did an excellent job of getting all of 
the participants to think about what 

drives our own ethics and how we 
can bring that to administration of a 
school. 
 
On Wednesday, Kevin Chief joined us 
to look at Ethics and its link to the 
Seven Teachings.  Kevin also shared 
some of the innovative inner city 
projects that he is involved with.   
 
Bobbi Ethier from MTS walked us 
through numerous real life examples 
of ethical decision-making as an 
administrator.  It was great to 
discuss the scenarios with colleagues 
and to hear how things were worked 
out in the real world.  This exercise 
really pointed out how we all 
approach decision making in different 
ways and that it can be very hard to 
stay true to our beliefs when 
pressured from a multitude of 
stakeholders. 
 
Deputy Minister of Education Gerald 
Farthing shared information about 
Sustainable Development, Ethical 

Leadership 
and the 
Department of Education.  Linking 
these sometimes polar opposing 
viewpoints proved very interesting. 
 
The final day was a great windup to 
the week as the focus was on person 
wellness.  We were brought full circle 
as we revisited what our own ethical 
base is built on and how we need to 
look after ourselves if we want to 
continue to be able to bring ethics 
into our work. 
 
Overall this course was invigorating 
and provided me with many things to 
think about over the remaining 
holidays.  Working with colleagues 
from every area of the province and 
beyond was also a great experience.  
It just reinforced the fact that there 
are amazing things going on in 
education throughout our province. 
 

The Institute was entitled Exercising 
Leadership For Our Times.  Our task 
was to describe the times we live in, 
explore the implications these 
changes have on our students and 
the type of leadership needed for our 
schools to be successful.  
 
We worked in teams of 10-15 people 
and chose four or five lenses in which 
to view the world.  We then had the 
task of writing a position paper to 
outline our views on the topic at 
hand. 
 
The experience was valuable in that 
there was such a wide variety of 
people at the conference and each 
person came with his/her own 
personal perspective of society and 
their needs.  For example the group 
from New Orleans dealing with 

severe environmental issues had a 
unique perspective on the world and 
what impact it has on our students.  
The group from Texas where there is 
a large Latino population were more 
focused on equity. 
 
The institute was structured in such a 
way that each morning we heard 
from two speakers.  Since each 
talked from his/her own perspective 
they provided us with a variety of 
sources from which to draw for our 
position paper. 
 
Personally, what I took from the 
institute was a realization that many 
factors influence not only our 
students – but also ourselves as 
educators.  As leaders we need to 
help our students and teachers to 
investigate the world beyond their 

immediate environment. We need to 
recognize that we all have different 
perspectives.  We need to be able to 
communicate our ideas effectively to 
a diverse audience and we need to 
be able to take actions to move 
toward success. 
 
I feel very fortunate that I had the 
opportunity to share this experience 
with three of my colleagues.  Having 
time to de-brief after class and to 
discuss each of the speakers 
reinforced to me that as the world 
changes so must we as educators. 
The conversations we had were rich 
and meaningful.  I think that since 
we have had a common experience 
we will keep each other motivated to 
more forward in an effective, 
progressive way. 

Pam Rudy 

COSL Summer Institute 

Thirteenth Annual National Principals Leadership Institute  

Saturday July 10th - Saturday July 17th, 2010       New York City  
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This professional development 
opportunity was my culminating 
course for my post baccalaureate in 
inclusive education.  It was the 
perfect course to end with as I now 
have a much deeper understanding of 
how to organize and deliver a 
successful and supportive resource 
program.   

In this course we identified obstacles 
that can inhibit the use of 
collaborative school consultation, 
practiced communication and 
problem-solving skills to help us deal 

with resistance and anger. We 
discussed and practiced how to be 
appropriately assertive, and how to 
resolve conflicts when they surface. 
We also addressed the need to be 
collaborative and facilitative before 
and during assessment, referral, and 
IEP development. We looked at 
setting up and maintaining successful 
co-teaching classrooms, including 
establishing positive relationships and 
resolving interpersonal and logistical 
difficulties.   

Family partnerships were also 
emphasized, relationships with 
educational assistants were 
delineated, and professional 
development activities were identified 
as primary tools for initial and 
ongoing collaborative consultation. 
Finally, each person had to 
synthesize what we learned and 
create an individual plan for 
implementing/facilitating 
collaborative consultation.  Overall it 
was an extremely beneficial course. 

Angela Marquart  

The National Principals’ Leadership 
Institute has been conducting 
‘institutes’ for the past decade.  An 
institute is an opportunity to study 
with a group of people on a specific 
topic.  It also means it is not a 
workshop or conference where you 
have a choice to speakers or 
sessions. Over 200 people met in 
New York from July 10th to July 17th 
and we all studied and learned about 
“Exercising Leadership for our 
Times.”   

The topic of leadership was relevant 
for all the participants; we were 
school leaders in various forms – 
teachers, assistant principals, 
principals, directors or 
superintendents.  Every morning we 
began together as a large group and 
heard two or three thought provoking 
speakers.  Each speaker had 
something to share about how they 
saw leadership making a difference. 
Some speakers were from an 
educational background but many 
were not; however, they all saw the 
importance of children having leaders 
and the impact leaders could have on 
young people. 

  Soledad O’Brian spoke about the 
parental leadership and its impact on 
her life and the need for that 
leadership for all children.  Pedro 
Neguero spoke on boys, race and the 
future of education and how 

leadership is imperative for schools.  

The city of Philadelphia’s mayor, 
Michael Nutter, and the 
superintendent of schools, Arlene 
Ackerman, shared how they work 
together to show leadership in their 
city.  Instead of a pointing finger 
atmosphere, they look for ways to 
work together and model leadership.  
Speakers like Cornell West, Robert 
Safian (Fast Company), Maya Enista 
(Mobilize.org), Consuela Kickbusch 
challenged us to look at ourselves 
and how we can make a difference.  
The technology leader David Warlick 
helped us to see the work in a 
different manner, through technology 
eyes. 

In the middle of the week, 
Wednesday, each of us had an 
opportunity to visit a different work 
site, a non-education site, to see how 
leadership works in those 
organizations. I attended the Long 
Island North Shore Jewish Hospital 
organization.  This organization 
manages 15 hospitals.  They have a 
unique training process for all 
employees, from custodians to chief 
of staff, for all their hospitals.  The 
leadership of this organization has 
determined it is in their best interest 
to have all staff receive a two-day 
introduction to their organization and 
this one step is saving them costs in 
patient care. A very unique situation! 

All of the speakers built our 
knowledge and each afternoon we 
worked in groups (teams) to develop 
our own position paper on ‘Exercising 
Leadership in our Times.’  The teams 
discussed what are the times we live 
in, how do we make school relevant 
and what type of leadership do we 
need for the world we live in.  The 
groups grappled with the ‘lens’ each 
of us uses to see the world and the 
‘lens’ that our students view their 
worlds. As a result of all the speakers 
each team of people prepared a 
formal position paper on leadership 
choosing 3 – 5 lenses.  What shapes 
our view of the world – technology? 
The arts? Budgets? Poverty? The 
lenses prompted the teams to look at 
their own prejudices and see how 
leadership needs to be developed 
within them. 

This conference was eye-opening and 
provocative.  This is not a 
professional development opportunity 
for those who are looking for a 
generalist approach; it is an 
opportunity to look at a topic in-
depth and see how to make a 
difference. If you choose to spend 
eight days in New York at the 
institute, be prepared to work, to 
learn and to be changed. 

Elaine Lochhead 

 

Thirteenth Annual National Principals Leadership Institute  

Saturday July 10th - Saturday July 17th, 2010       New York City  

Organization and Delivery of Resource Program and Support Services 
EDUA 5660  
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I have recently (July 10-17, 2010) 
participated in a conference in New 
York city called the National 
Principals Leadership Institute.  Here 
is a brief overview of what the 
institute was all about: 

Times have changed. Rapidly, 
dramatically, globally, how we 
work, communicate, learn, play, 
and relate are radically different 
from how we lived twenty years 
ago, ten years ago, five years 
ago – and even last year. Cutting
-edge inventions and discover-
ies are made every day. 
Research findings point to 
innovative ways to treat 
diseases, generate energy, plan 
communities, and conduct 
political campaigns. “Green” is 
more than a color; it has become 
a philosophy, point of view, and 
political position. Drastically 
changing demographics have re-
shaped where we live and why. 
New fam-ily dynamics have 
emerged. The world is simply not 
the same.  

The implications for schools are 
enormous. NPLI 2010 has 
engaged participants from across 
North America in serious 
discussions as we grapple with 
three inter-related questions: 
First, how can we describe the 
times we live in? Second, 

considering our description – the 
conditions and concerns we have 
today – what are the implications 
for how students learn in our 
schools? Third, what kind of 
educational leadership do we 
need?  The goal of NPLI 2010 is 
for participants to return home 
with an understanding of current 
trends and predictions for the 
future. They will be able to apply 
that knowledge to their school 
settings and identify what they 
need to do as leader. 

Each day at the institute would 
begin with 2 or 3 guest speakers 
and these folks were fantastic 
and interesting.  We had the 
pleasure of hearing such folks as 
Pedro Noguera (Professor at NY 
university), Robert Safian (Fast 
Company magazine), Michael 
Nutter (mayor of Philadelphia), 
Arlene Ackerman (Education 
Superintendant of Philadelphia), 
Cornel West (Prof at Princeton 
and author), Soledad O’Brien 
(CNN anchor), James Shelton 
(asst. deputy of secretary for US 
education), Maya Enista (CEO of 
mobilize.org) and several other 
speakers.  All speakers shared 
their different experiences and 
stories with the ability to tie all 
their stories back to education 
and leadership. 

Each afternoon we would meet in 
our groups to help prepare our 
position paper, our defense of 
our paper and rehearse our 
group presentation (magic 
moment).  This was interesting 
and rewarding because we had 
to learn to work cohesively with 
people from all over North 
America and all the different 
points of view that they bring.  
In the end, two groups 
presented their paper to a panel 
and answered questions from the 
panel.  The panel then provided 
feedback and comments after 
hearing the two presentations.   

There was a lot to digest and take 
in during this institute but the 
guest speakers along with the 
group project were very helpful in 
trying to understand this difficult 
time we live in.  All participants 
were asked to develop a group 
presentation, a paper about how 
we see ourselves as leaders in 
these times along with a short 
group presentation on stage, 
referred to as the “magic moment” 
to help bring the week to a close.  
It was a very rewarding week in 
that it helped expose me to some 
new ideas on leadership as well as 
making me examine my past 
views. 

Regards,  Yvan St Vincent 

Thirteenth Annual National Principals Leadership Institute  

Saturday July 10th - Saturday July 17th, 2010       New York City  
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Student Voice was a collection of students across all grade levels chosen 
by their peers to voice the concerns and share the suggestions of their 
fellow students.  This was done in an effort to make Arborgate an even 
better place to learn and grow.  The goal of the Student Voice group was 
to connect the students with staff in decision making which would have a 
positive impact on the school as a whole.   
 
We met as a group of 15 students and four staff members to identify 
three school-wide goals on a monthly basis.  At our first few meetings we 
generated ideas and developed an action plan to affect change in our 
school.  We created a bulletin board and posters to advertise and 
encourage the positive change that the students had helped to cultivate.  
At the end of the year the group planned and hosted a school-wide picnic 
to celebrate the unity of entire school working together.   
 
A final meeting was held to sum up the year’s achievements and make 
plans for the coming year.  The group not only made suggestions to 
improve the meetings next year (more meetings, longer meetings, more 
posters, more positive feedback) but they also planned to keep some of 
this years’ initiatives (bulletin board communication, school-wide picnic, 
name tags).  We have also decided to keep this years’ Student Voice on 
the committee for next year, while adding one more representative from 
each class, doubling the group for next year.   
 
This group of students has been dynamic, enthusiastic and a positive 
force among their peers.  The forward momentum they have created is a 
wonderful thing to see as we carry Student Voice into the coming school 
year.  The feedback and planning that took place on the final day as a 
group was a positive experience for the students and staff.  We are all 
excited to take this initiative forward to the next level.     
 
Many thanks to the school staff for supporting Student Voice, to the 
students for their energetic contributions and to the SRTA for funding our 
special project.   
 

 
 
Student Voice participants take part in a Three-Legged race for some fun 

to wind up a years’ worth of hard work following our last planning 
meeting. 

Student Voice Comes to Arborgate 
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This course focuses at how all 
members of an educational team 
can support the diverse needs of all 
students in an inclusive classroom 
setting. It is a course designed to 
“train” resource teachers, however 
many of the topics discussed are 
beneficial to classroom teachers as 
well.  This course is divided into 8 
major sections: 

�� The Role of the Resource 
Teacher 
�� Coaching/Collaborating/

Consulting 
�� Working with teams, 

families, and EA’s 
�� Co-teaching 

�� Teaching to Diversity 

�� Universal Design for Learning 

�� Social and Emotional 
Learning 

�� Multiple Intelligences 

�� Conducting Assessments 

�� Level A, B & C 

�� The Brain and Learning 

�� Work of Mel Levine 

�� Challenging Behaviour 

�� Types 

�� Behaviour Plans 

�� Funding and IEP’s 

�� Teach Reading to Diverse 
Learners 

�� Gifted Students 
Each section was supported with 
various readings, demonstrations, 
class activities, and discussions. 

This course is one of most useful 
courses I have taken so far. Being 
new to resource this course has 
helped me develop an insight as to 
what the different professional roles 
in a school should look like. As well 
as connect them to what I have 
been doing already and what I need 
to change in terms of being an 
advocate for children, how to 
promote inclusion, and the 
importance of meeting the needs of 
every child in the school.  

One assignment had us work 
through a case file on a student 
who was experiencing internalizing 
or externalizing behaviors and a 
significant academic learning 
problem. For this case study we 

had to go through the steps of how 
to develop a learning profile, 
conduct assessments, complete 
functional behaviour analysis, 
create an IEP and behaviour plan. 
This process was extremely useful 
as it clearly laid out the steps of 
how to ‘investigate’ a struggling 
student and how to meet their 
needs in the classroom.  

Upon concluding the course, five 
main areas stood out for me. These 
were: 

�� The importance of teachers 
implementing the UDL model, 
using the RD program, 
incorporating MI into lessons 
and co-teaching 

�� Looking at the classroom before 
looking at the individual student 

�� Implementing the notion “Same 
task different goal” 

�� In order to be fair we need to 
treat students differently 

�� Demystification 

Overall, this course is a must to 
take, especially if the professor is 
Jennifer. Her teaching style, 
knowledge, and strategies make 
you feel prepared to collaborate 
with other team members and keep 
you engaged throughout the 
course.  

 
Kristen van de Laar 

Assessment and Instruction in Inclusive Special Education  
EDUA 5630: University of Manitoba  

Dr. Jennifer Katz 

“The only hope for curing the ills of the world is that 
young people may picture a better one and strive to realize 
it.  To frame this picture and to cultivate this ambition is 

the greatest duty of the school.” 
—William McIntyre 
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In April, 2010 I completed a course 
called “Management of Educational 
Institutions” with Brian O’Leary at 
the University of Manitoba.  This 
course studied the basic patterns of 
organization and the administrator’s 
role in educational institutions.  
Readings and discussions focused on 
decision making, communicating, 
planning and evaluating in 
educational institutions.  As well we 
focused on topics related to 
developing a conscious appreciation 
of the understandings, influences, 
possibilities and constraints involved 
in managing schools and school 
divisions.   

The first assignment was to write a 
short research paper on a topic 
related to the management of 
schools.   The group presentations 
were an hour in length and covered 
topics such as students with special 
needs and students that require 
guidance with social skills.  As well 

as motivation of staff and students, 
21st century teaching, teaching EAL 
learners, retention in grade, a 
balanced school day and year long 
education.   

The in class discussions were 
followed up with a question related 
to the topic that required a response 
on the online blog.  This was part of 
your overall mark.  Blog entries 
included topics such as reflecting 
upon the difference between a 
manager and a leader, what 
motivates teachers, specific 
dilemmas, codes of professional 
practice, the concept of educational 
malpractice, what is good teaching, 
how you would spend a million 
dollars across your division and how 
you would cut a million dollars 
across your division.  My favourite 
blog was to write a letter to a new 
teacher with all your advice for their 
new teaching career.  The blogging 
presented an opportunity to gain 

insight into other peoples’ 
perspectives and challenge your own 
thinking.   

This course has presented many 
learning opportunities through class 
discussions, readings and online 
blogging.  Overall we were asked to 
reflect upon our experience working 
in schools and to apply what we 
learned to real problems and 
dilemmas.  I would recommend this 
course to anyone who is curious 
about some of the challenges and 
current topics in educational 
administration.  I enjoyed both the 
course material and the professor’s 
teaching/marking style.  It is always 
enjoyable to get together with other 
educators and realize that the way 
we think, the challenges we face and 
the successes we celebrate are 
mirrored by other professionals from 
all parts of Winnipeg and Manitoba. 

Shayla Patterso—Special Education 
Resource Teacher 

‘Theories and Issues in School 
Counselling’ at the University of 
Winnipeg is a Post-Baccalaureate 
course specifically designed for those 
who are considering entering into the 
role of a School Counsellor, as well as 
those who are looking to improve 
upon their knowledge of the 
fundamental theories of counselling 
in order to better serve the students 
in their classrooms. 

The specific theories that were 
presented included: the Contexts of 
Effective Treatment, Adlerian 
Therapy, Psychodynamic Therapy, 
Emotion Focussed Treatment 
Systems, Person Centered Therapy, 
Existential and Gestalt Therapy, 
Emerging Counselling Approaches, 
Rational Emotive Behavioural 
Therapy, Action Focused Therapy, 
Reality, Narrative and Behavioural 
Therapy.   

Many counsellors believe that there is 
not one specific theory that should be 

used by counsellors at all times, but 
rather counsellors should be armed 
with a variety of methods that will 
serve various purposes.  Having a 
general knowledge of all of the 
theories will help counsellors and 
teachers to make an educated 
decision about which method is 
appropriate for them to use at a 
given time.  Having a better 
understanding of the psychological 
dynamics that are at work in the lives 
of students will allow us to deal with 
the situation in a more productive 
manner. 

One of the key concepts that this 
course brings forth is the importance 
of the counselling relationship and 
the process of attending, listening, 
responding and valuing.  In order for 
a counselling relationship to be 
successful, the student needs to feel 
that the counsellor is being genuine 
and authentic.  This is the key to 
helping students, and the first step in 
letting them know that as a 

counsellor, you will have 
unconditional positive regard for 
them, so that they do not feel 
judged. 

This course is a great introduction to 
the current issues and theories in 
School Counselling.  By having a 
general idea of several different 
theories, we were able to research 
more in depth the ones that we felt 
worked with our own personality in 
terms of our own counselling 
philosophy.  Whether you decide to 
take this course for the purpose of 
becoming a School Counsellor, or you 
would just like to have some 
knowledge of different strategies you 
can use with students, it provides a 
very thorough overview of the 
current theories, and the class 
discussion allows for students to ask 
the professor about how each can be 
used with students, with specific 
examples provided. 

Jenilee Price 

Management of  Educational Institutions 

Theories and Issues in School Counselling 
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Accommodations and 
Programming 

 
Classroom Accommodations are 
critical and should be documented in 
the student’s cumulative file.  These 
students require accommodations 
until their reading, spelling, and 
writing are at grade level.  They 
have unusual patterns of strengths 
(which should be used) and 
weaknesses.  They cannot decode 
because they have a language 
processing problem.   
 
Accommodations are fair because 
they give the student the chance to 
do well and succeed if the student 
uses them.  The following are some 
suggested accommodations for these 
students. 
 
1)  Phonemic Awareness:  Since 
this is an essential skill, it is 
imperative that students with 
symptoms of dyslexia be taken back 
to the basics of phonemic 
awareness.  The program that Seine 
River School Division is using for 
STARS is a good start.  If you find 
any programs based on the Orton 
Gillingham method, they are proven 
to work with these students.  Sally 
Shaywitz has outlined a program in 
her book Overcoming Dyslexia 
($20.00).  The Barton reading and 
Spelling program is available at 
www.BrightSolutions.US.  However, 
although it is very prescriptive and 
can be taught by anyone, it is 
extremely expensive.  First 2 levels 
cost $250 US and levels 3 – 8 cost 
$300 US each. 

2)  Spelling accommodations:  
Drop the weekly spelling tests until 
the child has mastered the essentials 
of phonemic awareness and is ready 
to apply the oral sound manipulation 

to print.  Level 3 of the Barton 
system has detailed lessons for 
spelling rules to explain the 
abnormalities for English spelling.  
(Contact the author of this article for 
the list.)  When the student is 
working on spelling interventions, 
use this time and word list for their 
weekly spelling. 
 

3)  Home Reading:  As much as 
the author is reluctant to say this, 15 
minutes of home reading will not 
help a dyslexic child until he or she 
has learned to unlock the mystery of 
reading (mid level 4 of Barton 
program).  That’s right – NO HOME 
READING until the child is ready!  
Instead, have the parents read and 
discuss books with the child – at 
their intellectual level to develop 
vocabulary and appreciation for 
books.  Bear in mind that one of the 
parents is probably dyslexic too. 
 
4)  Reading:  These students 
cannot read and understand the 
textbook.  Provide audio versions 
(tape, CD, IPod, Kindle Reader) or 
buddy with another student.  Do not 
ask these students to read aloud in 
class.  Only use one intervention 
program with the student, preferably 
during LA period.  Ask the parents to 
read to the student to increase 
vocabulary.  Break the habit of 

guessing words by shape and 
context.  During silent reading time, 
have them listen to a book with a 
copy in front of them.  Everyone in 
class can be given the opportunity to 
try this to see if they like it.  Most 
will opt out. 
. 
5)  Writing:  This is the weakest 
skill for these students.  Do not 
deduct marks for spelling.  Have 
student underline words they think 
are wrong.  Grade writing on 
content.  Whenever possible, have 
them dictate or record their work.  
Student Services has some new 
equipment to use with IPods. 
 
6)   Note taking: These students 
cannot copy well from the board or a 
book because of visual difficulties.  
Have someone else take notes for 
them and photocopy.   Penmanship 
is also very difficult for these 
students, so use technology 
whenever possible.  Please note that 
spell check will often not work for 
them as their attempts are so far 
from the correct spelling.  If you use 
a SMARTBOARD for notes, 
apparently you can save the work 
and the student can have it read 
back to him at home.  There is also a 
Pulse SMARTPEN that records 
lectures while you take notes.  It can 
be played back on home computers.  
www.livescribe.com 

7)   Auditory processing:  Speak 
more slowly. Build in pauses: Ask 
questions, stop and ask for 
examples, model, show something, 
put notes on the board.  Point when 
giving directions. 
 
8)   Rapid naming and word 
retrieval: This skill becomes more 
difficult when the student is nervous.  
Give choices rather than open-ended 

(Continued on page 19) 

Louise Hingley, resource teacher at ELI and ESAI, 
attended a course in Minneapolis about Susan    
Barton’s Reading and Spelling program for people 
with dyslexia.  SRTA was pleased to be able to help 
sponsor her on this course.  The following is       
information for all teachers concerning students 
with dyslexia 

Part II:. 
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questions. 
 
9)   Memorization of rote, 
random facts:  The student cannot 
do this well.  Provide mathematical 
table charts, etc. for reference.  
Where possible, teach logical 
reasoning for the facts so the 
student can learn them. 
 
10)   Tests:  Tests will be an issue.  
Try to adapt their tests or give the 
opportunity to do them orally. If you 
use Naturally Speaking, apparently 
you can import the typed teacher 
test.  www.nuance.com/
naturallyspeaking/.  The student 
highlights the question, the program 
reads it to him, he dictates the 
answer, and the program reads it 
back, student saves and prints his 
test. 

11)  Directionality:  Use gestures 
for any directions as the student has 
difficulty with ANY directions:  first/
last, yesterday/tomorrow, over/
under, before/after. 
 
12)  Organization:  Provide and 
insist on the use of: a calendar, 
agenda, notebook, backpack.  There 
are good organizational teaching 
materials available at 
curriculumassociates.com (Anita 
Archer). 
 
13)  Time:  These students have 
difficulty telling, planning, and 
managing time.  Whenever you refer 
to time for the whole class, try these 
words:  “In 15 minutes, when the 
hands are on 10 and 4, at 10:20 we 
will start again.” 
 

Developing Strengths 
 

People with dyslexia have a larger 
right brain hemisphere than non 
dyslexics.  Their brain hemispheres 
are equal in size.  The right 
hemisphere is where we develop our 
gifted skills.  People with dyslexia 
have many strengths.  It is 
important to find them and use them 
to develop self-esteem among these 
students. 
 

1)   Outstanding people skills - 
they are very sensitive and work 
well with others. 

2)   Art (Roch, Da Vinci, Walt 
Disney, Charles Shultz, Ansel 
Adams) 

3)   Athletics – gifted  athletes, 
Olympic stars (Michael Phelps) 

4)   Music – not printed music, ear 
training (Harry Belafonte, Cher, 
John Lennon) 

5)   Highly Intuitive – 

6)   Mechanical skill, good logic – 
see, touch, hands-on, 

7)   Excellent 3D visualization – 
can manipulate 3D objects in 
their head 

8)   Extremely curious and logical 
– Ask why a lot.  Understand 
logic – teach reasons for them to 
learn to read, spell, do math 
formulas and sequences.  
(Scientists – Edison, Einstein, 
Jack Horner, Pete Conrad) 

9)   Creative, global thinkers – 
solve problems quickly    

 

Careers for people with 
dyslexia 

 
Architecture 
Interior 
Design 

Landscaping 
Carpentry 
Sculpture 

Graphic design 
Photography 
Hair dressing 
Performing arts 
Athletics 

Music 
Scientific research 
Psychology 
Teaching 
Marketing & 
sales 
Politics 
Culinary arts 
Project 
manager 
Engineering 
Computers 

Electronics 
Mechanics 
Entrepreneurs 
Writers 
 
 
 

 
Other Famous 

Dyslexics 
 

Entrepreneurs:  Charles 
Schwab, Craig McCaw, Bill 
Hewler, John Chambers 
 

Politicians:  Churchill, 
Rockefeller, Woodrow Wilson, 
George W. Bush 
 

Writers:  Agatha Christie, 
Hans Christian Anderson,  

(Continued from page 18) 



 20 

 


