
   

 

Greetings everyone! 

 

AGM 
It’s a busy time of the 

year for getting ready 

for the Manitoba Teachers’ Society’s Annual 

General Meeting.  The representatives for 

Seine River Teachers are Colleen Kachur

Reico, Kathy Dubesky, Jason Sparling, Pat Liss 

and I.  Rebecca Brown has agreed to be an 

alternate this year.  As you are aware, we will 

be presenting our resolution, B23:  

Subsidization of Public Education in Manitoba.   
 
STD Vote 
The votes are in and the membership has let 

its voice be known.    Of the 238 votes cast, 

161 voted in favour of implementing the Short

term Disability Benefits.  We will be working 

with MTS and SRSD to set that up and will be 

advising you of the startup date. 
 
Scholarships 
At our council meeting on the 24th, a motion 

was passed to increase the annual scholarship 

given to a deserving student of each of our 

high schools who will pursuing a post

secondary education to $200. 

 

SRTA Statement of Policies & Procedures 
A long time in coming and fairly lengthy, the 

SRTA Statement of Policies & Procedures was 

adopted by the Council .  A final copy  can be 

found on the SRTA website and will be added 

to the SRTA binder after the next meeting. 

 

Workload Survey 
Thanks to the 100 or so people who took the 

time to respond to the Workload Survey on 

Survey Monkey.  The survey has closed, and a 

complete report will be available for the next 

newsletter. 

 

SRTA Positions for the next two years: 
Vice-President:  Pat Liss 
Treasurer: — 
Collective Bargaining:  Pat Liss 
Equity & Social Justice: Rebecca  
  Sheffield 
Health & Wellness: Colleen Kachur-
  Reico 
Resolutions:  vacant 

 
Texas Scramble 
Bravo to the Health & Wellness Committee for  

setting up a Texas Scramble activity for the 

members of SRTA!  I am really looking forward 

to seeing you all there.  See page 3 for more 

info. 

 

Professional Development 
The PD committee has revamped the PD fund 

to correct some deficiencies and to improve 

service.  A list of the changes can be found on 

page 2.  A big Thank You to Jonathan Waite, 

who has agreed to chair the committee in the 

upcoming year.  Welcome aboard, Jonathan. 

 

Term Teacher Salary Payments 
In consultation with Division Office, term 

teachers will see their salary payments 

change .  Instead of being paid over ten 

months, in the future, employees will be paid 

over a twelvemonth period. 

 

MTS Golf Tournament 
Good luck to the team from ELI who will 

represent us at the annual MTS Gold 

Tournament on June 9, 2012 in  Pine Falls. 

 

If you would like help or clarification on 
anything that is affecting you in the 
workplace, please contact me @ 2700215 or 

srta.mts@gmail.com    

 President 
Suzanne Moore  

 

Vice-President 
Pat Liss  

 

Treasurer 
Janelle Picton  

 

Secretary 
Frances Gauthier  

 

Collective Bargaining Chair 
Steve Muzyka 

 

Employee Benefits Chair 
Wendy Chase 

 

Health & Wellness Chair 
Colleen Kachur-Reico 

 

Professional Development 
Chair 

Allison Graham 
  

Workplace Safety & Health  
Kathy Dubesky 

 

Equity & Social Justice 
Chair 

Rebecca Sheffield 
 

Education Finance Chair 
Jason Sparling 

 

Resolutions Chair 
Lindsay Bouchard 

 

 Public Relations Chair 
Suzanne Moore 

Council Meeting 
Dates: 

(Tuesdays) 
June 12, 2012 

 
SRTA PD Fund 

Information & Forms on 
Sharepoint 

 
Contact Allison Graham @ 

srtapdfund@srsd.ca 

Contact Information: 
2042700215           

srta.mts@gmail.com            

http://seineriverta.weebly.com  
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Some Changes to the Professional Development Fund  
for 2012-2013 

 
Changes of Terms and Money Allocated: 

 
 
 
 
 
 
 
 
 
 
 
 
 

Changes of  Categories and Qualifications: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Limit of applications per workplace per PD conference/event: 
�� In-Area:  4 per school/workplace 

�� Out-of-Area:  2 per school/workplace 

�� Group Projects:  1 per school/workplace every two years; 2 for schools with more than 250 
students 

 
The new guidelines will be available on Sharepoint before September 1, 2012. 

   ($65,000) Term 1 Term 2 Term 3 
Dates of coverage September – 

December 
January – 

April 
May – 
August 

Applications 
accepted 

first day of fall term October 31 March 15 

Money Allocated for 
Group Projects 

$16,500 $0.00 

Money Allocated for 
University Courses 

$10,500 

Money Allocated for 
In-Area and Out-of-
Area Conferences 

$14,000 $13,000 $11,000 

   
In-Area (within 
100 kms outside 
SRSD borders) 

Out-of-Area (more 
than 100 kms past 

SRSD borders) 

University 
Coursework 

(all year) 

Group Project 
 (3 or more 
teachers) 

Accessible 
Funds per 

Year 
$750 

$1500; one 
application allowed 

every 2 years; cannot 
access any PD funds 

the following year 

$750 

$1500/school every 
two years; school >250 

students, 2 projects 
every two years or one 

project per year 

Allowable 
expenses 

registration, subs 

registration, subs, 
travel costs, 

accommodations, 
meals (per diem) 

any costs 
associated with 

completing 
course 

professional materials, 
mileage, sub costs, 

workshop costs, 
registration, meals 

One-page 
Article 

Required for 
Newsletter? 

No Yes Yes Yes 

Special 
Notes 

All applicants will 
be charged 

substitute costs 
equal to the 

number of PD 
days claimed.  If 
not used, funds 

return to PD 
fund 

All applicants will 
be charged 

substitute costs 
equal to the 

number of PD days 
claimed.  If not 

used, funds return 
to PD fund; 

members can claim 
a per diem rate of 
$40/day for meals 
on event days only 

$10,500 set 
aside for 
university 

coursework; 
no deadline 

for 
applications 

for professional 
development only; 
money for group 

projects is 
guaranteed until 

April 30; no student 
materials will be 

covered 
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Date:  Wednesday May 30, 2012 
Time:  4:30 p.m.  (shot gun start if numbers warrant) 
Place:  Southside Golf Course  (2226 Southside Rd, Grande Pointe, MB) 

Cost:     $20 for SRTA members. For others it will be    
  $20.00 for the golf (9 holes) and $20.00 for the meal. 
 
Come in your best golf attire to win most original golf outfit!  
 
Meal:   Carved Roast Beef with red wine sauce, oven roast potatoes, vegetable, Caesar 
salad, coleslaw, rolls & butter and coffee or tea. 

Register by May 18 by contacting Laura Nault  lnault@srsd.ca  
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by Jonathan Waite 

The 2012 Manitoba Teachers’ Society 
Hockey Tournament, an annual event for 
more than a decade, was held in Ile des 
Chenes in April, hosted by the Seine River 
Teachers’ Association, and was heralded 
as a success in planning and 
implementation.  Teams representing 
eight different school divisions flocked to 
the IDC Arena from across the province 
for this year’s tournament, and from the 
feedback given by each team, there was 
much fun had over the course of the three 
days. 

The coed competition kicked off with a 
spirited match between the St. James 
Assiniboia Teachers’ Association and the 
Rail River Suspenders, a team from the 
River East Transcona Teachers’ 
Association.  The competition level for the 
tournament was set from the very 
beginning, as it was evident that both the 
SJATA and the Suspenders had brought 
their elite squads.  Each game that 

followed was as entertaining as the last, 
whether it was the skilful play or the 
costumed antics of the participants.  The 
tournament concluded early Sunday 
afternoon with a hotly contested match 
between the SJATA and the host SRSD/
SRTA Stars. 

As one of the organizers of this event, I 
know that we were excited when we 
received approval from the MTS to put on 
the tournament in our back yard, and 
extremely happy with the result.  Ten 
teams, fifteen games, and a wonderful 
supper later, I know that our volunteers 
were exhausted but completely satisfied 
with the end result.  To that end, I’d be 
remiss if I didn’t thank some key players in 
staging this event.  First, there is the team 
of volunteers who helped with weeks of 
planning and were there in IDC to be there 
throughout the weekend – Keith 
Carpenter, Chris Huppe, Patrick Liss, 
Suzanne Moore, Melissa Neufeld, Joel 
Sweetland, and I. 

In the community of Ile des Chenes, we 
were blessed with having Ken Kutzak, who 
runs the IDC Arena, by our side 
throughout the weekend, as his 
experience in running tournaments was 
invaluable.  Our supper was provided by 
the Ile des Chenes Motor Hotel, and 
Carrie, Frank and Richard did an excellent 
job in providing a great meal and making 
us feel welcome. 

Finally, without the support of Raman Job 
and the Manitoba Teachers’ Society, this 
tournament would 
have never gotten off 
the ground.  Despite an 
abbreviated timeline, 
Ray worked behind the 
scenes to get us quick 
approval for the 
tournament and also to 
get the word out on the MTS web site.  It 
just goes to show that it truly does take a 
village to turn an idea into a reality, and 
this event was no different. 

Missing:  Kerry Fredborg,  Yvan St. Vincent,  



 5 

 

What if  I get a better offer after I 
have verbally accepted a job? 

 

When you verbally accept a 
job offer, you have entered 
into a contract with the 
employer. A verbal acceptance 
of a teaching position is 
binding on you, just as a job offer is 
binding on the employer.  You have the 
option of approaching the employer and 
asking to be released from your 
agreement, as an employer may be willing 
to accommodate such a request provided 
there is sufficient time and availability for 
you to be replaced. 

I am willing to take another 
term position even though I 

have already taught two 
full years as a term teacher 
in the division.  Why can’t I, 

continue teaching if  I am 
agreeable to remaining on 

term? 

Before December 7, 2004, teachers 
were sometimes kept in limited 
contracts for years, while other 
teachers were quickly given 
permanent positions.  On December 
7, 2004 the Minister of Education 
issued Regulation 218/2004 to the 
Public Schools Act which outlined  
the form of agreement between 
teachers and the school division. 
 

If a teacher has taught for two 
consecutive full years for a school 
board under a Limited Term 
Teacher - General Contract, and 
accepts employment as a teacher 
with that school board for a third 
consecutive year, the school board 
must sign the teacher to a 
permanent contract (Teacher - 
General Contract).   

SRTA website: 
 

http://seineriverta.weebly.com  

Can my assignment be changed 
from what I was offered? 

 
The needs of a school or division can 
change in the time between when you sign 
your contract and the beginning of a new 
school year. Your contract is with the 
Division and so you can be assigned to any 
school in that Division.  
 
Your teaching assignment should take into 
consideration your training and 
background, but your assignment may 
differ from what was discussed at the 
time of signing. 

Manitoba Teachers’ Society 
Yes, There is a Clause 
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Can I change my Life Insurance beneficiary? 
 
Yes.  In fact, you should change when it is necessary, such as a 
change in marital status, death of beneficiary, etc, 
 
If you are naming children under the age of 18 as beneficiaries, also 
name a trustee and discuss with your lawyer how to set up a trustee 
in your will. 
 
Once you are deceased, if your beneficiary cannot be found, the insurance goes to the 
estate  and is subject to probate fees, creditors and associated legal fees. 

What is covered under our 
extended Health Plan? 

Our Extended Health plan covers a portion 
of medical expenses not covered by 
Manitoba Provincial  Health: 

�� 80% of prescription medicine costs with a 
$6.00 dispensing cap.  It pays 80% of 
costs up to the Pharmacare threshold 
(between $2400 at $50,000 and $4650 
@ $70,000. 

�� 80% of  Paramedical services such as 
 -   physiotherapy 
 -  chiropractic 
 -  massage 
 -  medical equipment 
 -  orthotics 
 -  athletic therapy 
 -  nutritional counselling 
 -  and others capped at either of $500  
  or $700, or $850/yr 
 
�� Travel coverage with no overall maximum, 

for trips less than 90 days 

I am working  less than 
50% in the division.  Can I 
still qualify for Disability 

Benefits (formerly known 
as Long Term Disability)? 

 
Yes you can.   
 

All members 
who 
�� work 30% 

and over 
and 

�� longer than 
40 days 

qualify for Disability Benefits  
 
It is important to note that the 
period of disability is pensionable. 
 
Premiums are set at 1.94%  of 
salary 
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How are Dental Plan 
premiums paid?  Can I opt out 

of  the Dental Plan? 
 
Dental premiums come off your gross 
salary and are remitted by the employer 
so there is a reduction in salary to those 
who are subscribers.  Essentially, the 
governments are paying approximately 
40% of the Dental costs. 
 
If spouse has a group plan with like 
provisions and through an employer, a 
member can opt out the Dental Plan.  
See Chris Huppe, Human Resources for 
the proper forms and information. 

Do I have to sign an oath of  
confidentiality? 

Yes, if your employer requests. 
According to the Personal Health 
Information Act your employer is 
obliged to ensure the confidentiality of 
information about students. The 
Manitoba Teachers’ Society and the 
Manitoba Association of School 
Trustees have agreed to a 
confidentiality document that is 
appropriate for teachers to sign. A copy 
of this agreement can be viewed on the 
MTS website. 

Manitoba Teachers’ Society 
Yes, There is a Clause 

We just had a baby.  How long 
do I have to sign her to our 

group benefits so that she is 
covered too? 

 

You have 90 days from the date of the 
life event (marriage, baby, death, 
divorce, etc) to update your employee 
benefits such as Extended Health, 
Group  Life and Dental.  If you change 
your Dental plan after 90 days, 
coverage begins from the date of 
application, but coverage is limited to 
$250.00 in the first year.  See Chris 
Huppe, Human Resources for proper 
forms and information. 

What about providing 
criminal record and child 

abuse registry checks with 
my application for 

employment? 
 
Criminal Records and Child Abuse 
Registry checks provide prospective 
employers with information about your 
gender, age and marital status to 
which they are not entitled in the 
selection process according to 
Manitoba Human Rights legislation. 
These documents should be requested 
from you at the time a job offer is 
made but not before. 
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If  someone were hired for a 
position and it is obvious 

that he/she is a friend of  one 
of  the administrators, can’t 

this be construed as a 
Conflict of  Interest? 

 
Unless a person were hired from outside 
the school division for an administrative 
position, it would be very difficult NOT 
to have developed friendships with many 
people in the division prior to becoming 
an administrator.    
 
It becomes a difficult situation when a 
qualified friend applies for a position.  
Does the administrator automatically 
disqualify that person based on 
perceived Conflict of Interest?  Should 
the friend abstain from applying for that 
position so that the administrator is not 
put in an awkward position?  
 
Under SRSD's policy regarding conflict 
of interest: 
All must avoid situations which are, or 
may appear to be, in conflict with their 
responsibilities to act in the best 
interest of the Division. Notwithstanding 
the foregoing, all are required to 
disclose any potential conflict of interest 
situations. 
 
Administrators must employ the utmost 
discretion when hiring staff.  Any 
appearance of favouritism erodes staff 
confidence and could, potentially, set up 
different camps on staff.  
 

What if  a person hired is a 
relative of  the 

administrator’s? 
 

Under SRSD's regulations, one would be 
in conflict of interest if: 
 
5. Recruiting, selecting, supervising or 
retaining a relative if you are in a 
position as the immediate supervisor 

6. Influencing another employee to 
recruit, select or retain a relative. 

 
Furthermore: 
Employees shall not directly supervise 
or be supervised by a relative. One or 
the other person will accept 
reassignment to another school, 
department or seek employment 
elsewhere.  
 
Supervision includes any of: 
�  Assignment of duties 
�  Approval of purchase orders 
�  Determination of salary/wage level 
�  Completion of performance 
 evaluations 
�  Decisions of promotion/retention/
 transfer 
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One of  the students in my class is 
consistently disruptive and 

disrespectful to me and other 
students .  I have tried everything.  

What else can I do? 
 
According to the Education Administration Act: 
 
Teacher may suspend from classroom 40.3(1) 
Subject to section 40.4, a teacher in a school may 
suspend from the classroom, for a period of not 
more than two days, a pupil who engages in conduct 
(a) that the teacher considers detrimental to the 
classroom learning environment; and (b) if the school 
has adopted a code of conduct, that contravenes 
that code, 
 
40.3(2) A teacher who suspends a pupil must 
promptly document and report the suspension to the 
principal who must keep a record of each suspension.          
 
40.3(3) The principal shall ensure that the parent is 
promptly informed of a suspension under this section 
and the reasons for the suspension. 
 
School board may limit teacher's right to suspend 
40.4 If at any time the school board is of the 
opinion that a teacher 
(a) has repeatedly suspended an individual pupil from 
the classroom for reasons that are not justified; or 
(b) has repeatedly exercised his or her right to 
suspend pupils from the classroom in a manner or for 
reasons that are not justified; the board may limit 
or place conditions on the teachers right to suspend 
under section 40.3 either with respect to an 
individual pupil or generally. 

I have just been given a 
General Contract 

(permanent) after teaching 
for two years on Limited 
Contract (term).   What 
about my sick leave and 
length of  service for the 

past two years? 
 
The preceding two-year period 
under term contracts is deemed to 
have been completed under a 
permanent contract for the 
purpose of accumulating sick leave 
and determining length of service. 
 

Contract and Due Process 
Manitoba Teachers’ Society 

I know that we were sent 
an email a while ago about 

seeing our payroll 
information.  Could you 

please remind me how to 
do that? 

 
To see payroll info: 
 
�� Seine River 

School Division 
website (srsd.mb.ca) 

�� home page left side 
�� Employee Payroll Information;  
�� use srsd email address and 

password to log in 
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I applied for a position 
that I really wanted, 

but a teacher with far 
less teaching 

experience than I got 
the job.  Shouldn’t I 

get it due to seniority? 
 

First of all, there is no such 
thing as seniority in teaching, 
except when it comes to 
layoffs. All that the division 
owes a teacher is a job in the 
division with the equivalent 
pay and benefits.  
 
If a permanent teacher is 
losing his/her job with the 
division, we need to know 
right away. They would have 
seniority over anyone else in 
the division with less time.  

We were very thankful for the PD 

funds from the SRTA. This gave the 4

8 teachers the opportunity to meet 

and discuss Literacy Programs and 

Guided Reading, to review materials 

and create activities.  

In the morning, we were greeted with 

food! We were very appreciative and 

felt motivated to work. We preread a 

section of the book that we 

purchased: Small Group Reading 

Instruction (Differentiated Teaching 

Models for Intermediate readers, 

Grades 38). We shared sections of 

the book and discussed important 

strategies and points from the book. 

We discussed what would work well 

in our classrooms as we all teach 

different grades and did not want to 

overlap lessons. We explored the 

Daily Five/Café Website and jig sawed 

the Daily Five Book.  We discussed 

strategies that we liked and chose 

some to use right away in our class. 

We prepared materials and shared 

personal resources that we all found 

very useful. We realized that we had 

plenty of resources and just needed 

time to review and share. 

In the afternoon, we watched short 

videos on Literacy Place, Moving Up 

and Stepping Up Programs. We were 

able to go through our inventory of 

these units and decide what we 

would use in our classrooms.   

In the end, we had a really great 

discussion on what guided reading is 

and what centre activities would look 

like in each of our classrooms. We set 

a goal to continue to improve our 

guided reading programs in our 

classrooms. We are ready to support 

each other in this process and 

continue sharing knowledge and 

materials. 

We all worked collaboratively to help 

each other and share resources and 

ideas. It was great to have some time 

to really share, we had some prizes, 

snacks and even purchased some 

professional books that we all found 

very useful. We accomplished a lot 

that day and are planning to revisit 

this again next year with the help of 

the SRTA of course! This PLC was 

invaluable to us and our students.  

  

Improving Student 
Performance 

by:  Jocelyn McPike 

 
I was able to attend the NASSP 

conference on Improving Student 

Performance in March and felt that it 

was a very valuable experience.  The 

conference focused on three areas 

for educators and leaders on their 

school improvement journey: 

collaborative leadership; school 

environment; and curriculum, 

instruction and assessment.  

 

I attended several informative 

sessions and one of the sessions that 

I attended was called “The 

Fundamental 5: The Formula For 

Quality Instruction”.  Basically this 

session went through five 

instructional practices that are the 

first line of defense for student 

intervention, student achievement, 

student behaviour and retention, 

while increasing teacher 

effectiveness & reducing teacher 

stress. 

 

The fundamental five are teacher 

friendly and consist of implementing 

the following 5 things into a lesson:  

(Continued on page 11) 
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I attended the NASSP Breaking Ranks K12 

Conference in March. The focus of the 

conference was Improving Student 

Performance. It was an excellent 

experience for connecting with colleagues, 

rejuvenating the spirit and developing 

professionally. 

 Sir Ken Robinson delivered the first 

keynote. He challenges us as educators to 

rethink basic assumptions about 

intelligence and achievement. In his 

messages he tells us that creativity needs 

to be encouraged, fostered, and 

developed. Most children are buzzing with 

ideas and need opportunities to explore 

and develop them. He argues for radical 

changes in how we educate all students to 

meet the extraordinary challenges of living 

and working in the 21
st
 century. The world 

is evolving at an incredible rate but 

education fails to keep up and is still 

delivering content geared for the industrial 

revolution. We need to prepare our 

students for jobs that don’t yet exist. It is 

not an easy task but we have to evolve how 

we support our children’s learning. 

Douglas Reeves delivered the second 

keynote. He focused on leadership and 

learning in 2012. He stated that it was time 

to challenge the conventional wisdom 

about change leadership. He challenged 

our thinking around what were believed 

when trying to make change. Does system

level change really take five to seven 

years? Is an implementation dip necessary? 

Is stakeholder buyin a precondition of 

significant change? He argued that we can 

make positive changes in our school in 90 

days and that behaviour comes before 

belief. As leaders we need to 

foster opportunities for 

teachers to feel safe to take 

risks, to be supported and 

provided time to work 

collaboratively with other 

colleagues. He argued that 

everything does not have to be 

perfectly aligned in order for 

positive changes to occur. We 

need to put our best practices 

in place to meet the needs of 

all our learners. We know from 

extensive research that the teacher is the 

number one determining factor in the 

success and positive growth of our 

students. 

Our job as educator is so important. We 

learned more about the brain and the 

research that is happening. We know our 

students need brain breaks, they need 

movement, they need opportunity to 

discuss their ideas, they need 

encouragement, they need opportunity to 

be engaged and take responsibility for their 

own learning.  

Sean Cain and Mike Laird researched 

quality instruction. With their findings they 

wrote the book “The Fundamental 5: The 

Formula for Quality Instruction”. They have 

identified a new paradigm, which will 

transform the education of children by 

distilling research and applying the basic 

fundamentals of blocking and tackling to 

the classroom. Their message is that most 

teachers do these five fundamentals but 

teachers with students who are the most 

successful do them all the time.  The 

Fundamental 5 are:  i) Framing the Lesson, 

ii) Work in the Power Zone, iii) Frequent, 

SmallGroup, purposeful Talk About the 

learning, iv) Recognize and Reinforce, v) 

Write Critically.  

Overall the conference reinforced the 

positive changes that are happening in 

Seine River School Division and in our 

school. It gives me great confidence that 

we are moving in a positive direction to 

support all of our students on their 

learning journey.  

Sandra Turcotte 

1.  Frame the Lesson 

2.  Work in the Power Zone 

3.  Frequent Small Group 

Purposeful Talk 

4.  Recognize and Reinforce, and  

5.  Write Critically 

In ‘Frame the Lesson’ teachers 

simply post lesson objectives in 

student friendly language where it is 

visible and stays up.  This is done at 

the beginning of each lesson.  To 

close the lesson a teacher gives 

students a closing task or question 

to perform.  Students will then be 

able to demonstrate their 

understanding of key concepts 

learned through small group 

discussion, written statements, or 

quick presentations and so on. 

 

The next fundamental is ‘Work in 

the Power Zone’.   This fundamental 

operates on the premise of where 

teachers say something is as 

important as what teachers say.  

That means that proximity teaching 

is critical so arranging classrooms to 

facilitate movement is key. Research 

tells us that when teachers move 

around the room retention goes up 

and discipline goes down. 

The next fundamental is ‘Frequent 

Small Groups, Purposeful Talk About 

Learning’.  This occurs about every 

ten to fifteen minutes in a lesson 

where the teacher briefly stops 

talking and has groups of two to 

four students share their knowledge 

about what they have learned.  This 

fundamental forces students to 

have academic conversations and 

helps the student who may not be 

grasping the concept to get another 

crack at it.  This is probably the 

hardest fundamental to do but 

preplanning the quick discussions 

and looking for transition times are 

(Continued from page 10) 

(Continued on page 12) 
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March 19 and 20, Calgary, Alberta 

It seems that more and more students 

struggle with the demands placed on 

them by our fast moving society.  

Our school communities contain 

large percentage of atrisk students 

and it is a constant struggle for 

teachers, EA’s, administrators and 

parents to find ways to help these 

students find success.  This 

conference was to address all these 

needs and support us in our day to 

day interactions with these 

students. 

The theme of the conference was: 

Collaborative Problem Solving 

Understanding and helping kids with 

Social, Emotional, and Behavioural 

Challenges.  This is obviously a daunting 

topic but the main speaker, Ross W. 

Greene, Ph. D. did a remarkable job of 

providing different strategies on how to 

work with these students that are at

risk.  He spoke about how traditional 

ways of adults “telling” the students 

what a good solution to their problems 

will be just doesn’t work for these 

students.  The approach needs to be a 

collaborative one where staff/parents/ 

etc are working WITH the student to 

address laggings skills that the student 

does not possess.  He asked us to 

examine the history of a more strict 

discipline approach and what success 

that has had with these students and 

the answer was unanimous that it has 

not been successful.  He message was 

that if students still aren’t doing well, 

then we haven’t found a way to address 

and help with their lagging skills. 

His belief is founded in the idea that all 

kids/people want to do well if they can, 

they are not choosing to do poorly, they 

simply aren’t equipped to do well due 

to their lagging/missing skills.  

Challenging kids are challenging 

because they’re lacking the skills not to 

be challenging…they are delayed in the 

development of crucial cognitive skills, 

often including flexibility/adaptability, 

frustration tolerance, and problem 

solving.  This can be difficult for people 

to hear when their interactions with a 

student, day after day, are of a negative 

nature but this actually play right into 

his message of if things are consistently 

bad, why do we keep repeating 

and expecting the same thing 

from these students if we know 

they can’t do them?   

We were also presented with an 

Assessment of Lagging Skills 

checklist.  This may sound like a 

simple solution to helping these 

students but the reality is that it 

is not exactly like a typical 

checklist.  It simply helps us and 

the student find ways of 

identifying the lagging skills and 

when these usually appear.  Of 

course we can’t just magically fix these 

missing skills but we can help by 

controlling the situations and 

environment we present to the student. 

Dr. Green presented us with lots of 

different resources and approaches 

when working with atrisk students.  His 

message was very well researched and 

delivered.  It was apparent that he has 

spent many hours in schools and 

working with students of this nature.  

He would be a fantastic presenter to 

speak to the entire division as his 

message was relevant for all 

stakeholders. 

Yvan St Vincent  

helpful. 

 

‘Recognize and Reinforce’ are the next 

of the fundamentals.  Marzano (2008) 

says that it is the small recognitions/

successes we celebrate as teachers that 

have the most impact as we can 

increase student performances by at 

least 30%.  Reinforcement is for the 

work it takes for the success as students 

get better when they are given 

authentic reinforcements.  As teachers 

we can let students know how they are 

doing by celebrating the small stuff and 

recognize growth. 

 

The last fundamental is ‘Write Critically’ 

and probably the least observed but it is 

the easiest way to embed a high level of 

thinking as it makes students see the 

connections and can justify their 

thinking.  Some examples of writing 

critically are things like purposeful note 

taking, tcharts, exit slips, or a KWL. 

 

These basic 5 fundamentals are 

definitely not new or a secret they are 

solid teaching practices and easy to 

implement when 

organizing & 

writing up 

lessons. 

 

If you are 

interested in 

reading more 

about The 

Fundamental 5 

please contact 

me as I purchased a copy of the book at 

jmcpike@srsd.ca. 

(Continued from page 11) 
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In April, I attended the twoday 

presentation about working with 

children who present with behavioural 

challenges. The twoday course was 

broken down into four parts that 

approached the construct of 

psychological immaturity. 

The first part of the course 

consisted of the impact of 

immaturity in learning and 

behaviour.  In this part, the 

potential of children was 

discussed in correlation to 

raising children that are 

resilient, social and viable 

human beings.  Dr. Neufeld 

discussed the three maturing 

processes that correspond to 

the three human potentials, 

which are adaptive, emergent 

and integrative behaviours.  It 

became very clear that children that 

have behavioural challenges present as 

not having fully developed in these 

potentials. 

The second part of the course identified 

why some children get stuck. In this 

piece of development, the capacity of 

our brain’s ability to defend ourself was 

highlighted. Emphasis was placed on 

our brain’s mechanisms of emotional, 

perceptual and attachment defense. 

This was all connected to the 

behaviours that some students present 

at school and in a home where one may 

not feel connected.   Behaviours such 

as, having difficulty taking risks in 

learning, presenting resistance to 

seeking out help, and have difficulty 

with rejection were discussed.  These 

behaviours are directly linked to actions 

of reacting with aggression, 

noncompliance, and impulsive 

behavior, leading potentially to learning 

problems and under achievement. 

The final day focused on how 

attachment and the need for 

relationships can create a connection 

that facilitates dependence.  This 

dependence provides the power for 

teachers, parents, and other caregivers 

to be there to guide, comfort, and 

nurture, and to protect and teach. 

Three strategies were given to help 

create attachment. The first strategy 

that was discussed was Collecting 

getting into the child’s space in a 

friendly way, “collecting” the eyes, 

some smiles and nods. Secondly, 

Bridging acts as preserving the 

connection by drawing attention to 

what stays the same. Finally, Dr. 

Neufeld discussed the concept of 

Matchmaking.  
Matchmaking is the act of 

using existing attachments 

to create new ones. 

What I really connected to 

over the course of these two 

days was the importance of 

having relationships with my 

students and of being 

available for them to seek 

me out when needed. I have 

also learned to be more 

conscious of providing 

opportunities for my 

students to naturally create those 

connections.  Throughout the course, I 

thought of my students and their 

behaviours.  I developed ideas of how I 

could change and improve my 

relationship with them and then work 

on their “stuckness”.  This course 

reminded me of the importance of who 

I am in a child’s life and how my 

relationship with a student can help 

create a safe learning environment 

where they all learners can work to 

their potential. 

Rebecca Brown 

Working With Stuck Kids” with Gordon Neufeld 
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Understanding 

and Responding 
to Student 
Behaviour 

 

Over the past four months I have had 

the opportunity to take two courses at 

the University of Manitoba towards my 

Post Baccalaureate Diploma in 

Education. The course

s I took were on 

the topics of Social Psychology and 

Behaviour Modification. I chose to take 

these courses because I hoped that 

they would provide me with insight 

into understanding adolescent 

behaviour and specific strategies for 

promoting positive student behaviour 

in the classroom setting.  

These courses were pretty much what I 

had expected them to be. The first part 

of the social psychology course covered 

topics relating to causes of behaviour, 

how beliefs are formed and 

maintained, how judgements may be 

biased, the relationship between 

attitudes and behaviours and the 

influence of compliance. The second 

part of the course covered topics 

including the influence of social norms 

on attitudes, perceptions and 

behaviours, ways to increase 

effectiveness of group brainstorming 

and problemsolving, how social norms 

are formed, factors that lead to 

prejudice and discrimination, 

aggression and its relation to violent 

video games and television, and how 

close friendships are formed.  

Many of the topics in this course I 

already knew quite a bit about, but the 

course was able to provide me with 

more detail about these topics. One of 

the topics that interested me was how 

the effectiveness and efficiency of 

group brainstorming and problem

solving can be increased. The course 

provided a number of strategies for 

how this can be done, including making 

the group smaller, making the group 

structure decentralized, and being a 

facilitator not an authoritarian leader. 

It also provided me with specific ways 

to involve all students in group 

activities so that everyone makes a 

contribution. I plan to use this 

information to further enhance the 

group activities that I use in my 

classroom to be as efficient and 

effective as possible.  

The first part of the behaviour 

modification course I took covered 

topics such as reinforcement, rewards, 

punishment, conditioning, shaping new 

behaviours, decreasing undesirable 

behaviours by using extinction and 

intermittent reinforcement, and 

developing persistent

 behaviours. 

The second part of the course covered 

rules and goals, causes of problematic 

behaviour, motivation, and modelling 

of behaviour and guidance. 

One of the nice parts about this course 

is that many of the examples given in 

the textbook were in an educational 

setting. This course was not designed 

specifically for teachers, so it was nice 

to actually see some relatable 

examples given, as opposed to having 

to apply examples from another setting 

to the classroom. The examples given 

in the text were ones that had been 

tried before so it was good to know 

that they were successful behaviour 

modification scenarios. 

One of the topics that I found 

particularly interesting was the section 

on rules, consequences, and goal 

setting. The textbook gave specific 

strategies for the effective use of rules 

and their implementation, including 

posting rules in a highly visible place in 

the classroom, discussing 

consequences for breaking these rules 

with students, along with allowing 

students to have a part in setting these 

consequences if their age and maturity 

allows for it. This chapter also gave 

some insight into guiding students to 

set realistic, specific and challenging 

goals. Some of the guidelines included 

breaking longterm goals up into 

several shortterm goals, devising an 

action plan for complex goals, allow 

students to set deadlines for their 

goals, encouraging them to share their 

goals with another person, guide them 

in monitoring progress towards their 

goals, and provide them with positive 

feedback not only when they achieve 

their goals, but also while they are 

making progress toward the goal. 

Overall, I felt that I learned several new 

strategies from each of these courses 

and would consider them valuable 

courses for my professional 

development as a classroom teacher. I 

have developed 

extra insight 

into the 

thoughts, 

feelings and 

behaviours of 

adolescents and 

am equipped 

with additional 

strategies that 

will further aid 

their learning 

and promote positive behaviours. 

Chastity Findlay, CSNC 
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Western Canada 
At-Risk Conference 
in Calgary, Alberta 

  
I attended the Western Canadian At

Risk Conference in Calgary, Alberta on 

March 1920.  The aims of the 

conference were to discuss the 

emotional/social needs of students in 

our schools and how to support their 

learning and behaviours that they may 

exhibit due to diagnosis. The 

conference itself was a two day event 

and was hosted by PD Pros “Providing 

Professional Development for 

Tomorrow’s Leaders.” 

  

On, Monday, March 19, I attended a 

day long lecture with Dr. Ross Greene 

and his new approach to dealing with 

students with EBD behaviours.  His new 

approach was focused on his 

Collaborative Problem Solving Model.  

This model has teachers collaborate 

regarding a student and together as a 

team, look at the lagging skills the 

student possesses.  When a lagging skill 

has been determined by the team, they 

then generate a list of examples that 

support the lagging problem.  Dr. 

Greene reiterated many times that this 

stage of his model is one of difficulty 

because teams generally focus on 

student history and not how to help 

the student.  Once examples of lagging 

skills are completed, the team needs to 

rate the frequency of the lagging skill.   

  

Dr. Greene continued his lecture on 

how to present the lagging skill to the 

student and that we need to “drill” to 

really determine what is happening.  

Some students will have lots of lagging 

skills that have piled up from years of 

struggling.  Dr. Green did mention that 

lagging skills that deal with safety 

should be addressed first.  Next would 

be frequency not behaviour. 

  

Once we have drilled down to the core 

of the problem, there are 3 ways in 

which to deal with it: 

 

1.  Teacher tells the student what 

to do or gives a consequence 

2. Work with student 

collaboratively and work to 

solve the problem 

3. Put it away for now 

 

I found out that choice A will simply 

cause more problems and that 

sometimes we don’t even know that 

we have told them what to do.  

Choice C is not an escape, but 

simply a way to state that we can’t 

work on this now.  Choice B is how 

you are going to be able to solve the 

problems and work towards a day 

when the behaviours are no longer 

an issue. 

 

March 20, 2012, was more of an 

informational day on various topics 

that put students at risk.  I focused 

on ADHD, social skills for 

Kindergarten and gifted needs.  

Although not as informative as the 

previous day, each presenter 

discussed the needs of their 

selected diagnosis and give a clear 

and comprehensive picture of what 

it is like to live with the disorder, 

and how we need to meet the 

needs of each student. 

 

This conference was an amazing 

experience that I was fortunate to 

attend.  The SRTA PD fund gave me 

an opportunity to reflect on my own 

personal belief statements in 

regards to education and improve or 

hone in on strategies, and diagnosis 

contexts.  I would like to personally 

thank SRTA for an amazing 

experience. 

 

Josh Diduke, SAE 
 

 
 

 

 

 

 

 

Review of  Students 
at Risk Conference 
in Calgary, AB 
 

On March 19
th

, Dr. Ross Greene 

presented his “Collaborative Problem 
Solving (CPS)” model to a packed 

crowd at the 6
th

 annual Students at Risk 

Conference in Calgary.  Educators from 

all settings received training in CPS 

techniques over the course of a full 

day.  Advance training is also available 

but was not offered at this time.  In 

2010, Dr. Greene founded “Lives in the 

Balance”, a program which provides on

line resources and programming to 

support people working with 

behaviourally challenging kids.  All 

resources are freely available to 

individual or groups of educators who 

wish to implement the CPS approach. 

Dr. Greene challenged the 

group to question their attitudes and 

beliefs about why students exhibit 

maladaptive behaviours.  “Students do 

well if they can” is the philosophy of 

CPS, rather than the more traditional, 

“Students do well if they want to.” This 

shift in philosophy drives the problem 

solving process.  The assertion is that 

behaviour challenges arise from 

“unsolved problems.”  An unsolved 

problem arises whenever a student’s 

lagging skills are outmatched by the 

demands of his/her environment.  This 

mismatch of demands and 

corresponding skills results in a clash 

and inevitably, poor behaviour.  The 

CPS approach requires educators to 

focus on the problems at the root of 

maladaptive behaviour rather than 

simply extinguishing behaviours.   

The key tool in the CPS process 

is the Assessment of Lagging Skills & 
Unsolved Problems (ALSUP).  This 

single page document is intended for 

use as a discussion guide for school 

teams to begin analyzing student 

behaviour.  When used correctly, it 

allows the team to make the 

connection between specific lagging 

(Continued on page 16) 
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skills and resulting unsolved problems 

for students. Perhaps most importantly, 

it prevents the group from getting 

bogged down in discussion about 

problems which cannot be solved (eg. 

home or community stressors, various 

diagnoses, etc).  Instead, the team must 

define the behaviour problems in 

specific terms without hypothesizing as 

to the root cause of the issues. 

Once the challenging 

behaviours are specifically described, 

the student becomes the key player in 

the process.  This step is referred to by 

Dr. Greene as the Empathy Step.  The 

goal in this step is to gain the clearest 

possible understanding of the kid’s 

perspective on a given unsolved 

problem.  While many educators feel 

that they do an excellent job of this, the 

reality is that we often cut the process 

short.  We make assumptions and don’t 

allow ourselves to trust the student to 

have insight into their behaviour.  For 

some, it can feel as though excessive 

power is being given to the student.  

Unfortunately when we do this step 

poorly everyone loses.  Dr. Greene 

offered practical advice for how to ask 

the right questions to elicit meaningful 

answers from kids.  He also showed us 

how to effectively “drill” for 

information in order to get to the true 

root of the problem. 

While CPS requires more effort 

and time up front, the results of an 

effective behaviour plan save time in 

the long run.  The benefits to staff, 

students and parents alike make the 

extra time and effort worth it.  Dr. 

Greene’s workshop on CPS was perhaps 

the most universally useful PD session 

I’ve ever been to.  School staff working 

at any grade level and in any role can 

benefit from the skills taught.     

Kathryn Tomy, SAE 

(Continued from page 15) 

Some people think I’m crazy. I’ve 

decided to go back to university to 

get my master’s degree in second 

language learning.  

There are a few reasons for this 

decision. Firstly, the assistant 

superintendent recommended that if 

I had ever considered getting another 

degree that there’s no time like the 

present. This is what got me thinking. 

After this seed was planted in my 

head, I got thinking about the possibility 

of returning to university. I really 

enjoyed going when I was younger, I no 

longer have any young children at home 

during the day (my son is in grade one) 

and I’m not close to retiring. All of these 

things urged me to apply and ‘see what 

happens’.  

I had little difficulty choosing second 

language learning as my field of 

specialty. I teach in a French Immersion 

school and believe very strongly in the 

benefits of being bilingual. Once I was 

accepted, there was no turning back. 

I took the course ‘Theories in second 

language acquisition’ starting in January. 

This course really gives a foundation for 

theories in language learning and 

provided a lot of opportunity for 

discussion and sharing of opinions in the 

group. We learned about early theories 

as well as new theories in the field. 

There really is not right answer when it 

comes to learning a second (or 

additional) language and the variety of 

theories out there is proof. There was 

much debate around the principles of 

these theories and the question of how 

the different theories prove themselves. 

One of the assignments in this course, 

aside from the presentations, the 

copious amounts of reading and the 

analytic literature review, involved 

writing a review of the book The Talent 

Code by Daniel Coyle. Everyone in the 

class enjoyed the book and had many 

opinions to share. I strongly recommend 

the book to any educator (or anyone in 

general) interested in gaining a better 

understanding of how people develop 

talent. Coyle travels all around the world 

to talent ‘hotbeds’ to try to understand 

what conditions were necessary to 

create the success and how it can be 

duplicated. Based on his theory, talent is 

obtained through practice. It is not a 

‘gift’ that just happens by chance. There 

are many things we as educators can do 

to develop it. 

All in all, I am glad to be back at school. I 

love the buzz of being on campus. I love 

talking to intelligent people about things 

that interest me and above all I love 

learning all sorts of interesting things 

that will make me a better second 

language teacher.  

Holly Sorenson 
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The main focus of this conference was 

to highlight our responsibility of 

educating the whole child, and to use 

brain science to help in the 

development of smarter, happier, and 

healthier learners. Through the use of 

this science, teachers will benefit from 

gaining an understanding of how their 

students learn and the importance of 

nurturing the whole child which 

directly increases their level of 

engagement. 

Dr. Daniel J. Siegel, one of the many 

engaging speakers, spoke about the 

WholeBrain Child and that learning is 

relational. His background in 

Interpersonal NeuroBiology has 

enabled him to research the effects 

that relationships have in shaping the 

brain – particularly the effect that 

parent and teacher relationships have 

on brain development. What we do as 

educators, by creating experiences for 

our students, communicates in the 

form of synapses from neuron to 

neuron, also known as energy flow 

throughout the entire body. Teaching is 

based on energy sharing, and every 

relationship is based on energy flow 

patterns with symbolic 

meaning. We work at 

converting the information 

and anchoring it to prior 

knowledge, making 

connections, and then 

interpreting meaning from that 

information. Dr. Siegel highlights the 

importance of being present, aware, 

and conscious of our interactions and 

environment. The mind needs 

subjectivity, an internal texture of 

personal experiences. We need 

empathy to feel trust and become 

receptive and open to learning. 

Teachers create and support an 

environment of kindness, honouring 

someone else’s vulnerability and 

encouraging them to take risks. 

Physical exercise is also extremely 

important in the relational process and 

helps us regulate our whole body. To 

quote Dr. Siegel, “The mind is in the 

body and you embody the mind”. 

Another interesting speaker was Dr. 

David Walsh whose presentation 

focused on the brain as an electrical 

system within our bodies. He states 

that we are born with only seventeen 

percent of our neurons hard wired, 

while the other eighty three percent 

are soft wired, which then develop 

through our experiences. Neurons that 

fire together are wired together; the 

brain improves as it practices. Dr. 

Walsh spoke about the importance of 

teachers connecting with their 

students, as that relationship is pivotal 

for their success. He also discussed 

their need to be seen and heard which 

in turn engages the brain to receive 

and process information.  

What an unbelievable opportunity as 

an educator to attend an International 

conference that reaffirms our current 

practices in Seine River School Division. 

The importance of relationships and 

getting to know one and other is the 

anchor to creating a safe secure 

environment for all learners. 

Robert Bouchard 

Learning and the Brain 

Why should we shop at 
Costco to get our 

Pharmacare drugs? 
 

Whenever you get your prescription filled, 
the cost at pharmacy is dispensing fee + 
ingredient fee. Costco is the only pharmacy 
that has a dispensing fee under the MTS 
EHB threshold of $6.00. In addition the 
ingredient fees at Costco are 
approximately 15% less. 

What is the “living benefit” 
provision of  our Group Life 
Insurance Plan all about? 

 
The MPSEGLIP Plan can  be arranged to provide 
a 'living benefit'. That is either a lump sum 
payment or an annuity for a portion of the 
insurance where the insured is diagnosed with a 
terminal condition. 
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