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Dear valued members of the 

association, 

Another year has come and gone and it is 

an exciting time of year.  Many students 

are buzzing about the possibilities that 

summer will bring, while some are 

nervous about what the end of the year 

will bring.  Teachers are continuing to plan 

interesting and fun educational 

opportunities for their students while 

putting time aside to report on their 

successes one last time this year.  

Clinicians and consultants are working 

hard to support students in every way 

possible.  Administrators oversee the 

entire operation, and while summer 

seems a few short days away, they know 

there is much to be done before the final 

bell in June has rung.  Regardless of where 

people fit into this intricate organization 

we know as the education system, it is a 

time of celebration and , for many, 

nervous anticipation. 

As I reflect upon my first year as your 

association president, I marvel at just how 

quickly the time has passed, and I wonder 

where the time has gone.  It has been a 

year to remember, but even as I reminisce 

about the great work we have done as an 

association and as part of the Manitoba 

Teachers’ Society, I know there is much to 

be done yet. 

This year, we worked with the Seine River 

School Division superintendents and 

trustees to develop a scent safe policy.  As 

a result, there is a new draft policy that is 

in front of the board of trustees, awaiting 

a second reading.  It reminds us that there 

are people in our schools who are 

sensitive to scents, fragrances and 

perfumes, and that we should work as a 

collective to ensure that everyone in our 

schools can work in a safe environment.  

We are proud of our work with the 

division on this matter. 

We are headed into a bargaining year with 

the division, as our contract expires on 

June 30th of this year.  We are not alone 

— in fact, all provincial associations are 

going to be headed into negotiations this 

year.  I am so very proud to be part of a 

collective bargaining team that has 

worked tirelessly over the course of the 

past school year (and beyond) to put 

together a comprehensive opening 

package that we hope will strengthen and 

augment the benefits our members 

deserve.  I am humbled by the 

extraordinary work of the collective 

bargaining committee, and know that we 

as members owe a great deal of support 

and gratitude to these exceptional people 

who are leading the charge towards an 

agreement. 

I will save my official thank yous for our 

year end newsletter, but needless to say 

my year would have been a miserable and 

abject failure if not for the support of Pat 

Liss, Jenn Catellier, Chantal Tytgat, Eric 

Lindquist, Wendy Chase, Jason Sparling, 

Colleen Kachur-Reico, Allison Graham, 

Rebecca Brown, Kathy Dubesky, Michelle 

Hancock and Suzanne Moore.  As well, if 

not for the workplace representatives and 

committee members who go above and 

beyond their duties as teaching 

professionals, we would not have a strong 

association that goes to work for its 

members each and every day.  And then 

there are those amazing colleagues we 

have in other associations and at the 

Manitoba Teachers’ Society who have 

helped answer the questions and 

concerns that I seek advice on.  People 

like Frank Restall (LRTA), James Bedford 

(P.Ex.), Sean Kemball (STA), Tammy 

Hodgins-Rector (RRVTA), barb cummine 

(MTS), Eldene Spencer (MTS), and Nancy 

Kerr (MTS) are but a few of the 

outstanding people who have helped us 

along the way this year. 

After countless emails, phone calls, and 

face-to-face meetings, I hope that our 

members know just how proud I am to be 

serving in this role, and while I know it has 

not been a year where everything has 

gone picture perfect, it has been another 

successful year for the association. In this 

issue of the newsletter, you will read 

articles from other members who share 

their successes from the past year, and I 

hope that each and every one of you takes 

a moment in this very busy  June to reflect 

on the successes you have helped create 

in the lives of your students. 

As always, if you have any questions, 

concerns or suggestions, please give me a 

call (204-270-0215) or email 

(president@seineriverteachers.com) . 

In solidarity, for each of you and for 

each other.  

Jonathan Waite, President  

President’s 

Message 



 

 

2  News From The Executive 

 

Contact 

us! 

www.seineriverteachers.com 

Twitter: @seineriverteach 

Facebook: fb.me/seineriverteach 

Vice-President’s Report 

I recently attended my 4th (or 5th-hmmmm?) MTS 

AGM.  For those of you who have never been to one 

let me tell you that in my experience they are 3 full 

days of intrigue and drama mixed with a dollop of 

poke your eye out with a stick boredom, although 

from what I could tell this one was far more collegial 

than others I’ve attended where back room scheming 

and narcissistic networking seemed to be the 

underlying tone of the day. 

That being said, one of my favourite parts of the last 

few has been MTS president Paul Olson’s speech.  

Thought provoking and illuminating, always 

educational and at times emotionally moving, he 

never ceases to leave me feeling motivated and proud 

to be a teacher. 

This year he brought to our attention that the 300 or 

so delegates in attendance contained one of the 

highest percentages of “newbies” in years.  He went 

on to congratulate them and commend them on their 

involvement in what is a time consuming, sometimes 

bewildering and/or frustrating three day process.  Mr. 

Olson talked about how the conversations he had 

with these young members mirrored his own 

“newbie” experience decades previous and caused 

him to reflect on how 

the mechanics of what 

we do at AGM, while 

normal and self-evident 

to veteran attendees 

must at times seem 

incomprehensible or even invisible to this new 

generation of delegates.  He applauded their 

participation. 

Now extrapolate that to the local level, our own SRTA.  

Looking at our existing council reps, committee 

members, and executive members I see an eclectic 

mix of backgrounds, abilities, experience and desires, 

and the one thing that I think links them all is an 

intrinsic motivation to participate in a process that 

helps to ensure that their association kindred, their 

brothers and sisters, are being looked out for; 

whether they know it or not, whether they want to be 

or not or whether they understand why.  

They are not out to change the world, but through 

their hard work and commitment they make Seine 

River School Division a better place.    

We are a collective, a union, and as such we should all 

be watching out for each other to the best of our 

abilities.     — Pat Liss 
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Collective Bargaining Update 

In order to begin the bargaining 

process all associations in 

Manitoba must present to their 

boards a “letter to open” which 

SRTA has duly done.  And like most 

other associations in the province 

it looks as though we will not be 

sitting down at the bargaining 

table and presenting our opening 

package until next November 

following trustee elections. 

Much of the preparation work for 

this has already been done.  Using 

information from last year’s 

member survey, additional clauses 

contributed by MTS and improved 

clauses from our existing collective 

agreement we have the almost 

last draft prepared.  Following the 

June council meeting your reps 

will be tasked with conveying the 

proposed package to you for 

further input. With that feedback 

your collective bargaining team 

will meet and hone the package 

once again.  It will be tinkered 

with again as the few associations 

who have gone to the table begin 

to communicate the direction 

their boards seem to be taking.  

When we do finally sit down at the 

table on your behalf you can be 

certain we will be doing so with a 

strong bundle of needs and wants 

that we can support and defend as 

representative of our 

membership. 

— Pat Liss 

Public Relations 

As your Public Relations Chair for the 

2013-2014 school year I have had the 

pleasure to use my creative ideas to 

make your PD articles look fantastic 

and bring a clean new look to the 

News Letter.   

This year I have also had the opportunity to 

attend my 4th or 5th MTS AGM as an 

alternate.  As an alternate I had the pleasure 

of sitting with many other alternates that act 

as super heroes stepping in when a voting 

member needs to leave the voting floor. You 

must be very attentive and on your game as 

you never know when a note is passed and all 

of a sudden you have to take your Presidents 

seat! What I do enjoy most about attending 

the MTS AGM is talking with other 

members from other school divisions 

and making connections. It quite 

comforting to hear that it is not just 

our division that is facing challenges. I 

am also very motivated after AGM as 

a teacher as it is very energizing being 

with so many teachers who ultimately just 

want to do their job and not just meet 

expectations in education for their students 

but exceed expectations. 

I encourage more of you to become a school 

rep, attend a meeting or even join a 

committee for the next school year.  You will 

not regret it! 

— Rebecca Brown 

News From The Executive 
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Workplace, Safety 

and Health 

Highlights 

 

This school year has seen a lot activity regarding 

Workplace Health and Safety in our division: 

 Each school WSH team was trained in how to 

inspect their workplace. These inspections are 

to take place three times a year. Results of each 

inspection should be posted in your staffroom. 

 New Provincial Legislation was passed early in 

2014, stating that all new workers, visitors, etc. 

must have an orientation to the building 

regarding WSH procedures, policies and 

programs. 

 WHMIS training has taken place targeting all 

divisional Art and Science teachers. 

 Science safety manual was released by the 

Provincial Government and all High School Labs 

will be purged of chemicals that are not needed. 

This report specifies 95 chemicals that could be 

used in the labs. 

 60 spill containment trays were purchased – 20 

for each high school. 

 Improving and upgrading machine guarding in 

the Industrial Arts areas of the high schools. 

 Hearing protection will be offered to all 

substitutes working in different buildings. 

 Science Lab teachers were trained in how to use 

Spill Kits and Emergency Shower Kit. 

 Divisional Harassment and Violence Policies will 

be re-visited in 2015. 

— Kathy Dubesky 

News From The Executive 

Reflections of a New Treasurer 

In June 2013, newly elected President Jonathan 

Waite approached me to become a member of 

the SRTA Executive. I respectfully declined, 

stating that I was enjoying my role of 

Representative for DTS. He understood, but 

warned me that he would seek me out in the 

future with the same request. Well, the “future” 

happened to be four months from that previous 

discussion. The SRTA was in need of a Treasurer, 

and I was a perfect fit (what a salesman he is). 

Well, he had me at spreadsheets. 

I was given a whirlwind 

training session with Chantal 

Tytgat and Jonathan, and I 

was off to the races. Working 

with a budget of 

approximately $90 000 

seemed intimidating at first, but Chantal, 

Jonathan, and past president Suzanne Moore 

have been more helpful than I could have 

imagined; I truly couldn’t have done it without 

them. 

The 2013 -14 school year saw a balanced budget 

and a reserve fund at the75% recommended by 

MTS. This summer, I hope to be trained in Quick 

Books in order to further streamline our 

bookkeeping and next year, we can all look 

forward to an anticipated reduction in SRTA fees. 

If you have any comments or questions about the 

budget, I can be reached at 

treasurer@seinriverteachers.com. 

— Eric Lindquist, Treasurer 
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EMPLOYEE BENEFITS 
 

Effective September 1st 2014, the following changes will be in effect for the MPSE Retiree Extended Health plan, 
(formerly called the MTS Retiree Extended Health plan) 

 Travel coverage will be changed from 30 day trips to 60 day trips, with no changes to any exclusions or 
the unlimited coverage. 

 Coverage for Stretcher service, Orthotics , and Cardiac Rehab. Equipment will be increased to $500.00 
per person per calendar year. 

 Coverage for Miscellaneous Medical equipment will be increased to $500.00 per lifetime. 
 
All the above changes will be effective for existing plan participants and any new participants as at Sept. 1st 2014. 
Premiums will also be increased – see info below.  
 
 

2014 MTS RETIREE EXTENDED HEALTH BENEFIT PLAN  
MONTHLY RATES 

Effective September 1st, 2014 
 
 Category      Monthly Rate 
 
 Retired Teachers 
 
 Blended: Available to retiring teachers: 

 who have been enrolled in a plan that is mandatory 
 
 Including Travel Coverage: 
  (single)                $ 79.95  
  (family)     $159.90 
  
 Non Blended:  Available to retiring teachers who were eligible for the plan as an active teacher and to 
    former teachers who were in the profession for at least 15 years inclusive of those; 

 who have never been enrolled in the Plan, for example; of teachers who are opt outs at retirement, and 
former members of the Thompson, Seven Oaks and Winnipeg Teachers’ Associations 

 
 Including Travel Coverage: 
  (single)      $ 84.95 
  (family)     $169.90 
 
Note: Rates can be subject to possible change at plan renewal due to claims experience or changes in plan design. 
  
If you have any questions please contact Glen Anderson, MTS Benefits staff Officer at 204 831 3052 or toll free 
within Manitoba at 1 866 494 5747 or by e-mail at ganderson@mbteach.org. 
 
TRAF only passes out the information booklet.  They do not administer the plan. 
 

— Wendy Chase 

News From The Executive 
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THE FUNDAMENTALS & MORE OF EAP/EFAP – Claire Sutton Consulting Inc. 

By Wendy Chase, SAC 

This webinar course was divided into eight different modules. I completed this course between the end of January 

and the end of May. Each module consisted of a webinar, articles and homework. In addition to this there was a 

questionnaire to complete relating to the course content. After each module was submitted; feedback was 

provided. Some of the topics covered included: 

 An overview of EAP/EFAP – evolution of the field from its beginnings in the 1970’s, the nature of the dual-

client relationship, counselling sessions involve a thorough assessment, brief solution-focused therapy and if 

necessary referral and follow-up, accreditation, multi-cultural & multi-generational workplaces 

 The Unique Role of the EA Counsellor – moving clients from point A to point B, dual-client relationship, 

statement of understanding (confidentiality) 

 Introduction to Conducting a Comprehensive Assessment – most important question in EAP counselling, 

assessment, genogram 

 Key Core Competencies – core technologies as the central function of EAP work (Identification of the problem; 

full and complete assessment; short-term counselling (if need be), referral (if need be), follow up and case 

management 

 Case Management & Due Diligence – confidentiality is taken to the highest ethical standards, release of 

information, keeping case files 

 Case Studies Peeling Back the Layers – mandated referrals, how to understand the information provided by 

the client 

 Marketing Yourself to the Field of EAP – importance of networking, how EAP offers variety, experience and 

opportunities to enhance an individual’s professional career 

 Cultivating an EAP Eye & More Marketing – paying attention to trends, return to work focus, unionized vs. non

-unionized workplaces, EAP providers 

 

I feel I gained a tremendous amount of knowledge about the practice of an EAP counsellor. It does seem like a 

very challenging and exciting line of work. I certainly have been able to incorporate some of the strategies in my 

school counselling practice – particularly the “why now?” question and students have been responding very 

positively to this approach. 

I thought that the content of the course was excellent. My only critique is the quality of the audio for the webinar 
as the frequent background noises were very distracting. I thought that the course was very well laid out and the 
progression between topics was very logical. Information was layered and reinforced many times that I feel 
confident in practicing brief solution-focused therapy. I appreciated that case studies were discussed because they 
added depth to the EAP model. 

Professional Development Experiences 
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Viva Las Vegas…. and Basketball!!! 

By Kyle Hiebert 

I recently had the opportunity of attending the 2014 Nike 
Basketball Coaches Clinic in Las Vegas, Nevada. I'm told that 
what happens in Vegas is supposed to stay in Vegas however I 
feel it would be really unfortunate if I didn't share at least the 
tip of the iceberg of the best basketball clinic I have ever 
attended. 

The clinic was held over three days at the illustrious Orleans 
Hotel Arena just off Las Vegas Blvd. The six-hundred plus 
seats in the arena were filled with basketball coaches - men 
and women from all around the world, as well as event 
organizers. There were also college players, who volunteered 
to be the on-court demonstrators for the presenters. Each 
coach came fully equipped in their school colours, excited to 
learn from some of the most highly-respected, highly-
successful college coaches in the game today. It took me a 
while to fully digest the magnitude of this clinic. There were 
dozens of booths set up on one side of the arena, occupied by 
advertisers, retail salespeople, college scouts, equipment 
specialists and much more. I had no idea I was attending such 
a popular, highly-anticipated annual event. I sat next to a 
gentleman on the plane from Rapid City, South Dakota who 
had been attending the event for fifteen straight years, and 
counting. He told me that I was in for a "special treat" and he 
was right. 

While there were dozens of presenters over the three days, I 
will highlight my top three. Craig Neal is the head coach at the 
University of New Mexico. His hour and fifteen minute 
session focused on his defensive philosophies and he 
demonstrated some drills that he uses with his own players to 
help emphasize the importance of team defense. I found this 
session to be especially useful and I was surprised at how 
easy I think it will be to incorporate his strategies into my own 
practice plans in the future. Most of the drills were built 
around the idea of "help defense" and full-court defensive 
communication, two very important phases of the game that I 
personally believe to be very difficult to coach to players. I 
especially liked that all of his drills involved the entire team. 
The players demonstrating for him soon realized that they 
were going to be working hard for the entire session, no 
down-time. His drills are intense and fast-paced but he also 
emphasized that it is always alright to stop any drill, as long as 
it is for a teachable moment. This is where mistakes should be 
corrected or if players are not working hard enough. No 
matter what the situation, Neal says coaches should not 
spend more than a minute talking to players. Instructions 
should be short, concise and direct and most of the practice 
should be with players performing the necessary skills. I 
related to this philosophy and plan to make a point to follow 

it in my own practices. 

Bobby Knight 
headlined Friday's 
session and is probably 
the reason many of the 
spectators were in 
attendance. The Hall of 
Fame coach did not 
disappoint. He 
demonstrated a few 
drills but I paid more 
attention to the way he 

interacted with the players, than the actual drills. He 
expected perfection and 100% effort at all times. He was 
irritable and sarcastic at times but it was evident that he was 
highly respected and extremely knowledgeable about the 
game of basketball. He explained his personal philosophies 
about how to properly run a practice and that conditioning 
drills are only effective if they are connected with a certain 
phase of the game itself. I found this interesting as I have 
certainly ordered a few wind-sprints or line drills in my 
practices. Knight disagrees and would say that it is completely 
pointless to do this. He showed us how to have the players 
work hard while also working on their game skills. 

Finally, Mark Few is the head coach at the University of 
Gonzaga and was one of the major headliners of the entire 
clinic. He carries the second-best career winning percentage 
in college basketball history, second only to the legendary Roy 
Williams of the University of North Carolina. Few also holds 
the college record, having reached 80 wins in only his first 
three seasons on the bench. This was the session that I 
enjoyed the most. Few received a large ovation once he was 
introduced, and it was apparent that many of the spectators 
had been waiting to see him in action. Few's session was all 
about offensive schemes and ideas on how to beat both man-
to-man and zone defenses. He provided step-by-step, well 
broken-down plays and answered questions from the 
audience about his various schemes. I always find it difficult 
as a coach to keep things simple for my players. Few's 
offenses are extremely effective (Gonzaga is one of the top 
scoring teams in the country) but I was surprised to learn how 
basic he is able to keep things. The on-court demonstrators 
were able to run his offenses within only a couple of minutes. 
I took several pages of notes during Few's session and I am 
hopeful that I can introduce simpler, more effective offensive 
schemes to my players in 2015. 

I highly recommend this clinic to any high school/college 
basketball coach. You will surely take something out of every 
session and I know you will expand on whatever coaching 
experience you had previously. I sincerely hope I have the 
chance to experience this clinic again in the future. 

Professional Development Experiences 
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NCTM Regional Conference and 
Exposition 

By Dawn Glenday - SAC 
 

On October 23, 2013, flight 1433 landed in Las Vegas, 
Nevada with two very excited math teachers from Ste 
Anne Collegiate. Not only were Shawn Sadler and I, and 
ultimately six others from the division, about to leave the 
cold Manitoba climate behind for three fun-filled days with 
higher than normal desert temperatures, but we were 
about to revolutionize our math programming after 
attending workshop after workshop at the 2013 NCTM 
Regional Conference. 

I had heard about the conference at the end of the last 
school year. Our beloved math consultant, Matt Nikkel 
presented the opportunity to get a group Seine River 
Teachers together and attend the conference in Vegas. 
There was no question I wanted to attend. Matt had told 
me about previous conferences he had been to, and the 
amazing strategies, ideas and materials he had come home 
with. I was very excited. I had just returned from a 
maternity leave and felt somewhat disconnected to the 
classroom. A workshop would allow me the time for 
concentrated professional development and reflection that 
I knew I wouldn't have time to do on my own at home. 

So we all met up together at the Rio All Suites Hotel and 
Conference Centre for the Wednesday night opening 
session. Four seasoned, dedicated math teaching 
professionals sitting casually on stage presented their 
thoughts on the topic "Rethinking the Way We Teach 
Math". Hundreds of eager math teachers sat in the 
audience in a very large conference room. I was among the 
eager, waiting to have my teaching methods and ideology, 
questioned and uprooted. [was ready to be, inspired and 
moved into changing my entire program and becoming the 
next great math teacher. Unfortunately, the sound was 

poor, I couldn't see beyond the hundreds of heads in front 
of me, and the message was less than enthusiastic. 
Perhaps ,l was grumpy and tired from jet lag; I felt my time 
was better spent perusing the conference calendar and 
planning for my math revolution to take place in Thursday 
and Friday's sessions instead. 

My first session Thursday morning was titled "Preparing 
For and Doing Great Mathematics Tasks" and was to be led 
by a consultant from Arizona. She missed her plane, and 
one of her colleagues ran the session for her. It was less 
than inspiring and there were no great math tasks 
presented. I did-hear, however, the words Common Core 
come up over and over again, and I did start to get a sense 
of how the American education system differs from our 
own. I was puzzled at the references to Algebra classes, to 
Geometry classes and the constant questions posed to the 
audience about whether or not we were "integrated". I 
admit I did not stay in the session for the entire hour, and 
left to get a seat for Dan Meyer's presentation. 

I had heard of Dan Meyer first at the Divisional PD day at 
St. Norbert. The math consultant from the Province, Ian 
Donnelly, presented to high school math teachers in the 
computer lab. He showed us a TED Talk video of Dan 
Meyer and his "infamous" water jug problem as an 
example of providing students real world tasks and 
teaching beyond the textbook. Mr. Meyer was one of the 
educators that spoke during the Wednesday evening 
session and I was hoping for more. 

This session was the highlight of the entire conference for 
me. Entitled "Making Math More Like Things Students Like: 
Video Games", I was intrigued. So were a couple hundred 
others, and we were back in that large conference room to 
hear Dan Meyer speak again. His discussion began with 
humorous video of his in-laws learning to play the video 
game Angry Birds, and went on to discuss what lessons we, 
as math teachers, can take from that experience. Why 
were his mother and father in-law, who could never be 
described as gamers, willing to continue to learn to play 
this game that they didn't seem to really like playing in the 
first place (which sounds a lot like what we would hope 
many of our math students would be willing to do)? Dan 
Meyer's premise was simply that as math teachers we 
shouldn't be trying to mimic the real world in our 
classrooms and problem solving tasks, but we should take 
the features of video games that eat up hours of our 
students' lives and find their features and try to model our 
lessons after them Video games have a clear purpose (save 
the princess, knock the pigs off the towers, etc...), they  

(cont’d on page 10) 

Professional Development Experiences 
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Early Literacy 
Intervention 

By Teresa Yestrau 
 

Early literacy intervention has been 
the method of choice for remediating 
literacy skills in students for many 
years. There are two different schools 
of thought regarding early reading. 
Currently the most prevalent belief in 
North America, Australia and New 
Zealand is that we must intervene 
intensely and early to prevent 
continued academic issues in the 
future. (Clay, Fountas & Pinnell). 
Opposing this belief is the school of 
thought that we need to give children 
time to develop their pre-literacy 
skills before introducing formal 
reading. Proponents of this school of 
thought (Clouder, Blake) believe that 
we are putting too much pressure on 
children to learn to read when they 
are not ready to learn which is 
creating long term social emotional 
issues and, therefore, we are not 
attaining the academic effect we are 
hoping for. 

Increasing amounts of time and 
money are being directed towards 
intensive early intervention for 
literacy. In 2012, Manitoba spent 
$7,300,000.00 (Province of Manitoba, 
2012) on Early Literacy Intervention 
grants to help improve literacy skills 
in Grade l students (English Program) 
and prevent students falling behind in 
their reading skills These 
interventions must be in addition to 
the regular classroom programming 
and primarily consisted of pull out 
programs conducted individually or in 
small groups (e .g. Reading Recovery
(RR) or Levelled Literacy Intervention 
(LLI)) Although these programs have 
demonstrated success in improving 
reading skills, little is written about 
the long-term social/emotional 
effects these programs have on 
students.  

We know that students who do not 
learn to read effectively quickly begin 
to develop negative self-esteem. With 
extensive time and money being 
focused on early literacy intervention 
at the local and national level, it is 
essential that the programs we are 
using are not doing harm to the very 
students they are purporting to assist. 
Through the exploration of the social/
emotional effects of students who 
have participated in intensive early 
intervention programs, we will have a 
better understanding of the 
ramifications of the programming we 
are advocating for in our schools. 
School and divisional personnel will 
then be able to weigh the benefit 
versus detriment of the programs in 
order that they can determine the 
best strategy to ensure that all 
students are successful readers in the 
future. 

Through financial support from the 
SRTA PD fund and divisional support 
from administrators, upper 
administration and parents and 
students across our division, I have 
been able to study the effect of 
intensive early literacy intervention 
on the participants' social emotional 
wellbeing. The specific question that I 
explored is - How do students who 
participated in early literacy programs 
perceive their social/emotional well-
being as a result of the intervention? 
Although the final report is not quite 
completed, I hope to share the 
information sometime in the new 
year.  Stay tuned for further 
information… 

Professional Development Experiences 

Introduction to School 
Counselling 

By Leah Borenstein 

In the fall of 2013 I took my second 
education course towards my 
postbaccularate in the general stream 
The course was called Introduction to 
School Counselling and was offered at 
the University of Winnipeg. The 
purpose of the course was to introduce 
students to the school counselling 
profession by providing a 
comprehensive overview and 
understanding of the role of the 
counsellor in the school setting. The 
course provided a historical 
perspective of the role of the 
counsellor to demonstrate how the 
role has evolved over time to meet the 
needs based on growing and changing 
youth. The main focus of this class was 
to understand the role and function of 
school counsellors in a variety of 
settings. Much of our class time was 
focused on doing activities that would 
be practical in overcoming one of the 
biggest hurdles faced by guidance 
counsellors, getting students to feel 
comfortable coming to us for any 
concerns. We used the Manitoba 
Sourcebook for Guidance and 
Counselling Services, to examine the 
role of the counsellor. The sourcebook 
promoted the use of a comprehensive 
and balanced guidance program in all 
schools to meet the needs of all 
students at different levels. We had 
many class discussions around 
evaluation strategies of our 
comprehensive programs, working 
with staff as a team, and legal and 
ethical issues. 

Our course work was composed of 
weekly mini assignments, ranging from 
researching a community outreach 
group to designing our ideal 
counselling office. Every week,  

(cont’d on page 10) 
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(NCTM Regional 
Conference and Exposition 
cont’d from page 8) 

have an open middle that 
players can navigate on 
their  

own path and video games 
make kids struggle and 
often fail a few times 
before they win. All of these ideas made perfect sense and 
were presented in an engaging thoughtful way. But I think the 
most important message I got from the presentation was 
when the presenter acknowledged that his message was very 
different from the one in his Ted Talk video (from 2010).  One 
of the lessons to be learned from video games is "real world/
schmeal world" and that real is relative to who you are and 
can be a damaging place to some of our learners. This is 
important to remember and realize, but so is the idea that, 
like Dan Meyer, you have to be constantly, assessing and 
reflecting on what you believe is important as a teacher and 
be willing to change that idea from one year to the next. 

I attended several sessions after Dan Meyer's on Thursday and 
Friday. None matched the enthusiasm or content that Dan 
presented and I left all underwhelmed and upset that my 
mathematical epiphany was not underway. Many of the 
sessions focused on the changing curriculum as the education 
system in the US went towards the Common Core. The 
disconnect between our systems as far as when specific 
content is covered made finding sessions that work for grade 9 
and 10 math difficult I did find a few ideas here and there - 
notably using "patty paper", those little squares of wax paper 
you find between frozen hamburger patties that can be 
purchased from a butcher, as an excellent resource for 
geometry outcomes, ideas on flipping the classroom and many 
websites to visit for more My hopes for finding great 
resources at the exhibits were unfulfilled as so many 
exhibitors had brought materials to help American teachers 
cope with the new common core expectations. 

I regret that the conference did not meet my expectations. It 
was a great expense to the Division and I left my classroom 
and my family for four days The warm sun rand entertainment 
of Las Vegas was welcome and made up for some of the 
disappointing workshops, but I wish I had more to offer my 
math classrooms as a result I have heard many great things 
about past NCTM conferences, and perhaps they may tempt 
me again in the future I do appreciate though, that it did 
reaffirm for me that I am lucky enough to teach in a great 
country, with great people and in a Division that supports our 
professional development so much. 

Professional Development Experiences 

(Introduction to School Counselling cont’d from page 9) 

students took turn presenting resources to the class that 
would be helpful as a guidance counsellor. These resources 
ranged from picture books, books for parents, websites, and 
helplines. We had two major assignments to complete in this 
course to help introduce us to the counselling profession. 
We were required to use the Manitoba Sourcebook to 
discuss what a comprehensive guidance program should look 
like in a school and how we felt we would use the 
Sourcebook to help us develop our own program. This 
assignment allowed us to reflect on our own personal beliefs 
and philosophies. The second major assignment allowed us 
to practice our counselling skills. We had to develop a 
scenario of a student that came to us for counselling. We 
were required to follow the five stages to a counselling 
session to show how we would utilize the steps to help 
develop a plan for the student The five stages include: 
initiate counselling session, gather data by listening, explore 
and identify goals, work with student on an action plan, and 
terminate counselling. 

The Introduction to School Counselling form was a very good 
introduction to the profession It leads into the course I am 
taking in the winter session, Theories of School Counselling, 
and then in the spring session, Ethics in School Counselling 
The most important thing I have taken from this course is 
that the guidance counsellor's main role is to act as an 
advocate for all students. There has never been any doubt in 
my mind the importance of the role of the counsellor, this 
course has just helped confirm it. 
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What Happens in Vegas… 
By Erik Leefe 

 
…doesn’t stay in Vegas, when it comes to 

basketball! What did you think I was 

talking about?  I had the opportunity to 

attend the 2014 Spring Nike 

Championship Basketball Clinic May 9-

11, 2014. It is the largest clinic in the 

world and draws some of the biggest 

name college coaches and former NBA 

players of any clinic offered.  The days 

are jam packed with presentations on 

everything from shooting drills for youth 

players to detailed pressure defense for 

elite teams.  Not only did you learn drills, 

set plays, and specific concepts but you 

also get to see how the coaches run a 

practice and interact with the team.  

The clinic was held at The Orleans Arena 

which holds about 6000 people. Half of 

the arena is set up with booths where 

you can purchase books/dvds/apparel 

and new tools while the other half was a 

full gym for the presentations to take 

place. There were approximately 1000 

participants and we got our money’s 

worth and more.  A local college team 

was on hand at the clinic for the coaches 

to use and they worked hard! Even 

legendary coach Bob Knight interrupted 

his presentation to let them know that in 

all the years he had been doing clinics, 

they were the brightest and hardest 

working he had ever seen. This is a huge 

compliment coming from a demanding 

coach like him! 

This clinic attracts many great coaches 

each and every year from big programs 

throughout the U.S. such as Travis Ford 

(Oklahoma St.), Josh Pastner (Memphis), 

Greg McDermott (Creighton) and Jamie 

Dixon (Pittsburgh) but by far the two 

coaches that I 

took the most 

from were 

legendary hall 

of fame coach 

Bob Knight, 

and Mark Few 

who runs the 

program at 

Gonzaga. 

Mark Few was 

a bit of a surprise as his topic was 

“Offensive Concepts vs Man and Zone 

Defenses” and I wasn’t sure that it would 

relate to high school ball in Manitoba. 

However, he broke down offensive sets 

to the base and pieced them back 

together in such a way that they could be 

used at any level.  It was great to see him 

interact with the team. He brought more 

of a laid back approach to coaching as he 

speaks and moves slowly and 

deliberately.  As he was displaying an 

offensive set he would throw in simple 

but valuable pieces of information such 

as; how to determine how many players 

you will send to the offensive glass based 

on your personnel and opponent, How to 

and why you need to “ghost” a post 

behind the zone or how much your 

shooting percentage increases with every 

ball reversal. These are things that most 

coaches are aware of but it was more 

concrete when you hear the stats behind 

them.  It was easy to see how Mark has a 

winning percentage of 79% which is 

second among active coaches only to 

legend Roy Williams of North Carolina.  

Bob Knight is one of the most 

recognizable coaches in NCAA history.  

He had the most wins of any coach in 

NCAA history at the time of his 

retirement with 900+ victories. He is 

mostly known for perfecting the motion 

offense and one 

time throwing a 

chair across the 

floor during a 

game.  His 

presentation was 

entitled “Teaching 

Players How to 

Play”.  Mr. Knight 

displayed a few 

quality drills that 

focus on creating 

situations in practices that are harder 

than a game and force players to become 

great thinkers of the game.  By far the 

highlight for me was just to observe him 

on the floor interacting with the team. 

The players waited with baited breath on 

his every word and did whatever he 

asked at 110% effort. When Mr. Knight 

spoke, you could hear a pin drop in the 

arena. The respect he commands by 

fans, players, and peers is awe inspiring. 

This is what brings success to a coach, 

the ability to build relationships that 

motivate and encourage players to bring 

their best each and every time they hit 

floor.  

This clinic truly was a rewarding 

experience and I only hope I have the 

opportunity to attend in future years. 

Professional Development Experiences 
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Viva Las Vegas 

By Tannis Ward, Arborgate School 

This past October I had the opportunity to attend the 
National Council for Teachers of Mathematics (NCTM) 
conference in Las Vegas, Nevada. The conference was 
attended by over 3,000 teachers, publishers and other 
various professionals with a shared interest in improving 
instruction of mathematics at all levels of education. 

On the first evening of the event, I sat in on the keynote 
session. While all three speakers have been involved in 
creating math websites, they all cautioned the use of 
websites. Their main message was that many websites offer 3 
choices to students; right, wrong and do the tutorial. They 
suggested that using websites with more open ended 
questions would be more beneficial to students. 

The next two days were packed full of sessions for early 
years, middle years, senior years and general interest. There 
was a very overwhelming emphasis on "common core 
standards" that is now a major focus in the U S However I 
was able to find some sessions on using "rich tasks", effective 
problem solving and using the multiplication table for facts 
and fractions. I was inspired by Susan Ann Davidson, a 
teacher in the Catholic School system in Ontario, who used 
random pictures from Google images for students to create 
and solve problems I have since used this activity in my class 
and have seen some promising results. She would also 
challenge her students to find pictures that did not have any 
math in them. Of course she was always able to find an 
abundance of mathematical concepts. 

Another interesting session was presented by Linda Fulmore, 
a member of the National Council of Supervisors of 
Mathematics. Through several examples she showed how we 
can inspire students to think about math That choosing tasks 
with more open ended questions and several solutions can 
get students thinking more deeply and critically. Along with 
choosing tasks, she also discussed the importance of giving 
students the opportunity to talk about solutions with peers. 

Similar to the previous session discussed, I sat in on one 
where two grade 8 teachers shared their method for using 
problems Like Ms Fulmore, they would also choose problems 
with more than one solution and students would follow the 
steps of find a solution using an algebraic equation, draw a 
picture of the solution, write an explanation of the solution 
and solve the problem in a different way, They also 
encouraged discussions among the students 

My last and probably most entertaining session was with 
Brad Fulton, a grade 8 teacher from Northern California He 
showed how a 12X table could not only help students master 
multiplication facts, but also learn various concepts with 
fractions He demonstrated how to find equivalent fractions, 
reducing fractions and calculating fractions using all 
operations It certainly gave me a new perspective on the 
multiplication table. 

Overall this was a great experience. I came back inspired and 
enthused with a new outlook on instruction of math in my 
classroom. I am rethinking my old ways and methods and 
looking for ways to incorporate what I learned from 
attending this conference This was an experience worth 
repeating. 

Child Development 

By Karen Thiessen 

The course Child Development was a study of normal physical, cognitive, and social-emotional development from 
conception to middle childhood. Issues, major themes, and key theories of child development were explored. The focus was 
on describing age-related changes, examining research findings, and identifying how theory and research are relevant to 
children's everyday lives. The topics covered were the theory and research in child development, foundations of 
development, infancy and toddlerhood, early childhood and middle childhood. 

We have all acquired knowledge of children either as teachers, parents, aunts or uncles, brothers or sisters, or even 
babysitters. These experiences provided a practical perspective throughout the course. Previous knowledge was 
complemented by the scientific perspective of normal development presented. As we worked our way through this course 
we were able to develop specific knowledge about psychological and physical characteristics that infants and children 
possess at different stages of development. We explored theoretical questions about the nature of development and the 
factors influencing development and an appreciation of the limits of our understanding about how it all works was inspired. 

Some of the highlights of the course included how the research process helps solve real world problems, exploring some of 
the differences and similarities between ethnic groups and cultures and paying close attention to some of the policies that 
safeguard children's well-being in today's society. Learning about child development was not only rewarding as an educator 
but personally as well. 
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An Introduction to Qualitative Research Methods 
By Georgina Dyck-Hacault 

In the course, An Introduction to Qualitative Research Methods., participants examined and presented seminars on variety 
of topics related to qualitative research As well, we learned how to design a mini-thesis, propose the topic for EDCRRIC /
ENREB, collect/analyze data, and submit the research in a well-crafted document. 

Each participant was assigned a topic for presentation I presented on the topic of the challenges 
faced by qualitative researchers when doing sensitive research Traditionally, the protection of the 
research participant has been the most important during the research process However, the article 
suggested that qualitative researchers also encounter many challenges during the research process 
Researchers need to be prepared for what they may hear and feel during the interview process 
when it comes to sensitive issues such as child abuse, etc. The article suggested that researchers 
commonly felt vulnerable when analyzing the data They developed attachments beyond the 
interview relationships, felt guilty about obtaining the data from someone experiencing trauma, and 
became exhausted Researchers also ran the risk of becoming desensitized when repeatedly 
researching these topics Some of it can be mitigated through intensive standards and training by the 
university ethics process, while others can be mitigated by self- care and the intentional pairing of 
researchers to serve as sounding boards for each other. In essence, researchers, universities, and 
ethics boards all have a role to play in limiting the repercussions of sensitive research. 

This course was a mandatory part of the Master's degree in Educational Administration It was beneficial in that I experienced 
the process of submitting a proposal to the ethics board, having it approved, and experienced the thesis research process on 
a smaller scale prior to beginning the actual thesis process I intend to use the findings of the mini-thesis to drive my thesis 
research. 

Screenprinting Boot Camp: Phoenix, AZ 
by Claudine Charriere, Shannon Keith, 

and Paul Connor, CLC 
 

From November 22-24, 2013, two of our three group members 
participated in a screenprinting "boot camp" in Phoenix, Arizona 
The 3-day training session was offered by T-Biz, an American 
company that specializes in screenprinting. 

For those unsure of what the term "screen printing" refers to: 
have you ever seen a t-shirt that has a really cool design on it? 
Maybe the design is multi-colored? If you run your fingers 
across the surface of the design, does it have a slightly 
"rubbery" feel to it? That's screenprinting! At CLC, the Fashion 
Technology department is taking its surface design techniques 
to the next level, so screenprinting was a natural 'next step' for 
us Thanks to previous TV! grants, we had purchased the 
equipment needed for screenprinting, but weren't able to 
access funds for training, until we were successful in receiving 
SRTA PD funds. 

Day 1 of our training consisted of mostly theory. We learned all 
about the tools needed for screenprinting, as well as various 
supplies that would work best for our needs We also discussed 
techniques and procedures, and how to maximize 
screenprinting time. The presenters also deliberately showed us 
how to "fail" at the procedure, so we could all know how things 

can go wrong, but more 
importantly- how to fix things 
when they do! 

Day 2 consisted of a mixture of 
theory and hands-on work. We 
learned more about the 
specifics of the inks, foils, and 
other tools needed to create 
screenprints There was also a 
great session on how to get 
computer programs to process 
digital art properly for screenprinting, which was very helpful. 

Day 3 was almost all hands-on! We were able to get our hands 
dirty (literally) by using a variety of inks, foils, and other tools to 
achieve different types of prints on many t-shirts We also had a 
great session discussing how to keep the screenprinting area 
healthy and clean- a must for working with students. 

At the end of the course, we had stacks of screenprinted t-shirts 
to bring home with us, and countless ideas on how to go about 
deploying what we have learned with our students It was a 
great experience we learned a lot, and are now eagerly looking 
forward to sharing this knowledge with our students as we 
begin our school-wide logo redesign project held in conjunction 
with the Art department! Thanks again to the SRTA PD 
committee for helping us get this training without it, our group 
project would not have been possible. 
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Behavioral Organization in 
Education 

By Francine Lepage-Lemoine 
Principal at Ecole St. Norbert 

Immersion 
 

The Master's program in Education 
requires a minimum of 18 credit hours 
of coursework and thesis, or a minimum 
of 30 credit hours of coursework and a 
comprehensive examination. I chose the 
second option and "Behavioral 
Organization in Education" was my 
course (27 credits). I am almost finished 
and it has been quite an eye-opener. 
When I first started this journey, I had 
been out of school for 16 years and I 
had been teaching for 25 years. I 
thought I knew a lot of things until I 
started taking courses, and talking to 
people just like me (albeit a little 
younger!). The face of Education has 
changed drastically in the past 25 years 
and inevitably so has the behavior of 
people in the workplace. 

This course gave me the opportunity to 
look at the research and study the 
theories on behavioral sciences. It also 
enabled me to look into the social 
sciences that refer to the behaviors of 
individuals and groups in an organized 
structure. In class, we examined the 
relevance of the research and the 
theories on the administration in school 
establishments. 

Many theorists have developed their 
own ideas about behaviors in the 
workplace, namely Taylor, Fayol, Weber, 
Mayo, Roethlisberger, Dickson, Likert, 
etc. We examined the theorists of the 
mechanistic model of behavior, and the 
theorists of a more organic approach to 
behavior. The characteristics of the 
mechanistic model of behavior are more 
complex. It is a decomposition of 
activities into specialized tasks. There is 
a hierarchy of authority and a clear 
definition of power and duties. The 
model centers on surveillance, 

supervision, and written rules and 
procedures. There is an expectation 
employees will be loyal to the company 
and obey their superiors. An organic 
model of behavior encourages 
cooperation. There is a sharing of 
responsibilities. The tasks are redefined 
according to the needs of the company. 
Delegation of authority is done 
according to expertise. The culture is 
informal. The model centers on 
flexibility, adaptation and consultation. 
Employees are asked to participate 
rather than obey. Communication is 
horizontal rather than vertical. 

A third model that I was particularly 
interested in was the contingency model 
of behavior. According to Shimon, 
Dolan, Gosselin, Carrière and 
Lamoureux (2002), it is very difficult to 
find an organizational structure that 
follows exactly either the mechanistic or 
the organic model of behavior. More 
likely, you will find in an organization 
that these 2 models co-exist. The co-
existence of these 2 models is the 
contingency model. The Canadian 
school system has some of the 
characteristics of the mechanistic 
model: hierarchy (Minister of Education, 
Deputy Minister of Education, 
Superintendents, Assistant 
Superintendents, Principals, Teachers, 
etc.), written rules and procedures 
(curriculums, divisional policies and 
procedures, schools crisis response 
plans, provincial report cards, etc.), 
supervision (staff evaluations, 
assessment of students, well-being of 
staff and students, etc.). However, the 
Canadian school system also has some 
characteristics of the organic model of 
behavior because we work with people. 
Abraham Maslow, an American 
psychologist from the mid 1900's, 
proposed a pyramid of a hierarchy of 
needs. His hierarchy of needs explains 
human motivation. The most basic need 
is physiological (breathing, food, water, 
sleep...). Subsequently, people need to 
feel safe (security of: body, 

employment, health, property...). The 
third and fourth levels of the pyramid 
are "Love and Belonging" and "Esteem". 
People need family, friends and 
intimacy and they need to feel some 
sense of achievement, feel respected 
and respect others. They need to feel 
confident. The last level on the pyramid 
is "Self-actualization". 

Self-actualization is having morals, 
creativity, and spontaneity. It is being 
able to face facts and to solve problems. 
The higher up people are in the 
pyramid, the more motivated and 
productive they are. In a school system, 
if work is done collaboratively, people 
will feel competent and worthy. They 
will feel empowered and energetic and 
motivated to succeed. 

This course enabled me to look at my 
leadership style. It made me look at how 
and why we do things. I began to look at 
my workplace and beyond. A school is 
part of a bigger environment. There are 
external and internal factors that impact 
the work that we do and it is important 
to address them. The fact that we work 
with people is huge! Everyone comes 
from different cultural, linguistic and 
socio-economic backgrounds. We all 
have our strengths and challenges, we 
all have different things going on in our 
lives, and we all have to work together! 
It is imperative that administrators be 
sensitive to those differences to make 
their immediate workplace a 
collaborative, engaging and productive 
one. 
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Ensemble 2014, Halifax – National Orff 
Conference 

By Carol Martens, Arborgate 
 

I felt very fortunate to board the plane in the wee hours of 
April 10, along with several other Manitoba elementary 
music teachers.  We were headed to a three day National 
Orff Conference in Halifax, Nova Scotia.  In years past I’ve 
thought that only die-hard Orff enthusiasts attend these 
almost cult-like gatherings held every two years, but thanks 
to the SRTA PD fund, my Orff training and PD opportunities, I 
have also become an “Orffan”. 

Orff is a teaching approach for teaching music to children.  
Carl Orff (Hungary, 1895-1982) developed Orff Schulwerk 
(Music for Children) as a way of teaching music in a holistic, 
experiential, and process- oriented approach that is for all 
children; not just the intelligent or gifted.  Children learn 
through exploration, creating, and improvising.  The 
approach includes the elements of speech, rhythm, 
movement and dance, instruments, and singing.   

The workshop began with a welcome reception and Ceilidh 
(Gaelic gathering) held in the Marriot Hotel room overlooking 
the ocean.  A Cape Breton caller led us in a variety of Scottish 
Country dances.  This was a great way to get to know a bit of 
Nova Scotia’s culture as well as other delegates.  I believe 
Manitoba had the greatest representation at this conference.   

Friday’s Opening Ceremonies included a parade of Orff 
Chapter Banners from cities, provinces and territories, and 
one from the USA.  We were then treated to a musical 
production (in the Orff style) by local students, showing the 
history of Halifax.  It included a Mik’mac Honour Song, the 
French, English and Celtic arrivals, and the African –American 
arrival.  I was very impressed with all the work that went into 
preparing the production, and the happy faces on the 
children.   

Doug Goodkin, key note speaker, Orff teacher, clinician, 
writer and composer brought us all to tears sharing how he 
has watched music affect the youngest (his 2 year old grand-
daughter) and the oldest (his 92 year old mother).  One who 
was just learning how to put words to music and the other 
who was losing words, but still had the music – until she 
passed away just before the conference.  He continued to 
talk about traditional ways of teaching music that lose 
children because of the amount of terms needed in order to 
begin learning, whereas the Orff process begins with creating 
music, and then adds terms after students have had fun 
(play, then make conscious).  He encouraged us to be 
amazing teachers that teach musically, so that students 
remember experiencing the joy of music, and, to justify our 
jobs (unfortunately, Music Education has always had to take 
a defensive position).   

I was only able to take six of the over forty choices of 
workshops, but have a binder of notes for all the others.  The 
ones I chose explored teaching Carl Orff’s pedagogy, fun 
games in the music classroom, more Scottish Country 
dancing, vocal improvisation, improvisation in different styles 
of music, and West African Music.  All of these were “doing” 
workshops.  For example: my whole body learned that in 
Africa music means singing, dancing, and drumming.  You 
cannot have one without the others.   

In between workshops we were entertained by various 
school groups and enjoyed an evening performance of Celtic 
music at St. Paul’s Anglican Church, an old structure that was 
built in the 1700’s.  There was a little bit of time to explore 
Halifax.  I visited a large flea market on the wharf, and ate 
some of the best seafood ever in local restaurants!   

Saturday night’s banquet ending with swing dancing to a Big 
Band!  Beginning and ending with dancing – now, that’s a 
conference! 

The main points I came back with were: 

 When taught properly, music should be fun for all 
students. 

 The Orff process goes beyond grade three or four – even 
adults enjoy the creation process.  (So, can some of Band 
be taught using this approach?) 

 Orff teachers are generally very dedicated and hard-
working:  doing everything they can for the children. 

 Teaching music using the Orff process promotes 
cooperation, collaboration, 
creating, and celebration.  
Isn’t this what all character 
education programs aim 
for? 
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Technique en counseling- Université de St-Boniface 
Professeur: Glues Beaudry 

By Suzanne Cormier 
 

During the University Fall session of 2013, I took the course Techniques en counseling instructed by M. Gilles Beaudry at 
l'Université de Saint-Boniface. The course focused on the book Solution Focused Strategies for Schools by Nancy McConkey. Each 
week a class member presented a chapter of this book and we practiced the technique that was taught in class and during the 
week. 

The goal of solution focused strategies is to counsel your clients to focus on positive strategies for solving a problem rather than 
focusing on what is negative. It is based on solution-building rather than problem-solving. We practiced different techniques that 
we could use with students, families and staff when trying to find a solution that will best help the clients in the future. One 
technique that I found interesting and used frequently was the miracle day or question. The miracle strategy can be used in many 
different situations. When a person comes to you with a situation you ask them the miracle question: Imagine you woke up this 
morning and a miracle happened, what are the things that would be different in your life? Depending on the age of your client you 
could change how you ask that question. Of course your client might say something that is not realistic but if you continue to 
question by saying for example: what would be different with your mom, your dad, your teachers etc. This helps you to get a 
picture of what is bothering your client and you hear clues as to what they might need to feel happy. If they say for example, my 
friends won't hit, my mom won't nag me to do my homework etc, you would now have a starting point on finding solutions with 
your client. The focus is on the future not on the current conflicts. 

Another strategy we practiced was to help the client to find exceptions in a situation. For example, when your client might have 
done something negative but chose not to, when these exceptions happen you and your client can focus on finding strategies your 
client could use when in a problematic situation. If a client has a tendency of hitting people when he or she is angry find an 
exception when he or she did not hit and ask them why they didn't hit that time. Identify the exception and give your client a 
'homework'/set a goal, which you will have worked together, in the event that an incident should occur the client will have 
prepared a strategy to use to avoid an undesired result. Solution Therapy assumes that solution focused behaviors already exist for 
clients; making your client aware that they possess a positive solution is the key to helping them change the behavior that is 
causing difficulties for your client 

There are many other strategies that we practiced in this course. I encourage you to read Solution Focused Strategies for Schools 
by Nancy McConkey as it really helps you to focus on what is positive rather than what is wrong We as a society are quick to point 
out what is negative rather than what is positive I've used many of the techniques learned in this course on a daily basis when 
working with students, staff and parents I must admit that initially I was thinking, 'bah! this won't work', I was being negative and 
as I put the strategies to the test I was pleasantly surprised at how well the method worked. I've had students in my office and 
asked them to step out after our initial conversation so that I could look over what type of solution focused questions or activities I 
should use with them Even when talking with staff using the 'Miracle Question' is quite affective when presented a problem. For 
example, I will ask what is going well and if your work environment were to change, what would be different7 with coworkers/
students etc The answers really do present solutions and it is a starting point to see how we can get to that positive environment 
or behavior the client desires. Of course it is not perfect and it does take practice. I find that solution focused strategies have 
become a natural starting point for my every day work. 

07:751 INTERPRETING EDUCATIONAL RESEARCH (Brandon University) 
Vanessa Joe 

In September of this school year I began a new experience in my teaching career as a Resource Teacher. With what felt like a 
million things to learn I began my Graduate Diploma at Brandon University. The first course I was required to take was "07:751 
Interpreting Educational Research". This was my first course towards a Graduate Diploma in Special Education. It was an 
introduction course that involved reviewing many different types of educational research. The course approached the topic of 
research design and data analysis from a "consumer perspective". The main outcome for the course was for "students to develop 
their critical thinking and reflection abilities to recognize the qualities of well-designed research", (as defined in the course 
description in the Brandon University course catalogue). Topics in the course included; observation and measurement, ethical 
considerations, research design strategies, and the development and communication of research ideas. 

(cont’d on page 17) 
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(07:751 INTERPRETING EDUCATIONAL RESEARCH (Brandon 
University) cont’d from page 16) 

This was an online course that required many message board 
discussions with colleagues. Throughout the course we were 
required to complete weekly quizzes and additional reflections on 
specific chapters. Reflections ranged anywhere from creating a 
survey tool for an educational study to providing a reflection on 
the chapter of study that week. It was a requirement to post your 
reflections for your colleagues to read and respond to. It was also a 
requirement to respond to at least one of the posted reflections 
with descriptive feedback. For the final assignment we were 
required to conduct a critical analysis of a qualitative study and a 
quantitative study, with both studies looking at different issues in 
education. 

The first half of the course was devoted to learning about the 
many different types of research and the methods in which they 
are conducted. There was great detail presented as to which types 
of research studies would be best for particular educational issues. 
We even had a chance to design questions for a research study we 
may want to conduct one day. This task proved to be more difficult 
that initially assumed. I found it very challenging to develop 
interview questions that were bias free and that served the 
purpose of the "study". 

Much of the discussion throughout the second half of the course 
was focused on the effect educational research has on teaching 
practice. Once we gained the knowledge required to understand 
the ins and outs of specific research studies, we were equipped 
with the skills to evaluate and critique specific educational 
research studies. Throughout many of the units in the second half 
of the course a common theme was reoccurring. If educational 
research is not used to improve teaching practice then it is not 
meeting its purpose. Many of the educators in many of the studies 
we looked at admitted to reading educational research on a 
regular basis. The issue arose when they were asked how the 
research translated into their practice. Most of the educators 
expressed that it didn't really carry over into improving their 
teaching practice. There were many discussions surrounding the 
importance of using educational research to plan professional 
development days. 

Educational research needs to have a direct effect on teaching 
practice and professional development. Completing this course has 
definitely opened my eyes to the importance of educational 
research and the effect it should have on our teaching practices. 

Enseignant en immersion francaise  
Par Amad Benga, CLC 

 

En pleine période de mondialisation, ii apparaît de plus en plus 
essentiel de maîtriser une seconde langue pour tirer son épingle du 
jeu. Parmi toutes les langues qu'il est possible d'étudier, le français, 
langue officielle de 29 États dans le monde dont le Canada et parlée 
sur tous les continents. Le français fait toujours office de langue de 
la culture et de la diplomatie. Des lors, le Cadre européen commun 
de référence pour les langues (CECR) pour les langues propose de 
définir et normaliser les différents seuils de compétences qui 
jalonnent le parcours de tout apprenant d'une langue seconde. Ii 
sert de fondement a l'évaluation du diplôme d’études en langue 
française (DELF) qui est un diplôme reconnu dans le monde et est 
offert dans la division scolaire Rivière Seine. 

Au cours de cet hiver, j 'ai décidé de suivre le cours le cours français 
langue seconde (Partie 2) en ligne de l'Université d'Ottawa. Cette 
qualification additionnelle est un approfondissement de théories et 
de pratiques de l'enseignement du français langue seconde dans le 
contexte de l'approche actionnelle et du CECR. Dans le cadre de ce 
cours divisé en 5 modules, j 'ai élaboré des activités 
d'enseignement selon le programme d'études de 1'Ontario, créé un 
site internet, étudié des stratégies d'évaluation des apprentissages 
et analyse des ressources électroniques pertinentes. 

Le CECR a une approche actionnelle de la langue a l'étude. Fini le 
temps ou les élèves apprenaient des pages entières de vocabulaire 
en dehors de tout contexte. contrarièrent a l'opinion générale, 
l'apprentissage d'un vocabulaire West pas suffisant pour susciter 
l'expression orale dans une langue seconde. Dans l'approche 
actionnelle, l'enseignant doit proposer des situations d'interaction 
orale. Plusieurs stratégies peuvent être utilisées pour mettre en 
place ce type d'interaction orale. En tant qu'enseignant en 
immersion, je dois placer mes élèves dans des situations 
langagières et sociales concrètes de la vie quotidienne. 

Je remercie l'Association des enseignants de la division scolaire 
Rivière Seine de m'avoir donné l'opportunité d'acquérir cette 
nouvelle qualification et de favoriser la formation continue. En tant 
qu'enseignant, le fond de développement personnel m'a permis de 
renforcer mon engagement envers l'enseignement et de m'exposer 
a de nouveaux principes et stratégies sur lesquels se fondent 
l'apprentissage d'une langue seconde. 

Are you interested in taking part in a professional development over the summer?  There are still 

SRTA PD funds available for in-area, out-of-area and university course PD opportunities! 

 

Go to www.seineriverteachers.com/pd to download the  

guidelines and the application documents. 
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Teaching students to write well: What 
does the research say? 

Jaymi Thiessen, Literacy Coach 
 

My recent winter coursework, Research in Written 
Composition, at the University of Manitoba critically analyzes 
the educational research in how students learn to write well. 
Some of the research is still, to some extent, considered 
incomplete. Some of the research also raises more questions 
than answers about the best ways to improve the quality of 
student writing. For example, should teachers focus writing 
instruction on the five paragraph essays? Does written 
feedback from teachers actually improve students writing? 
Does the inclusion of technology support or hinder students 
in learning to write? 

Some of the research in writing instruction does provide 
recommendations for teachers. A meta-analysis by Graham 
and Penn (2007) called, Writing Next, gives eleven 
recommendations for middle and high school teachers' 
writing instruction. A combination of these eleven 
approaches is considered most beneficial for writing 
instruction. The first recommendation also had the strongest 
effect size for improving the quality of student writing. This 
involves using writing strategies to support students in 
planning, generating ideas and revising their writing is the 
first approach in teaching writing. This approach can be 
combined with summarizing, having specific writing goals and 
purposes, writing collaboratively with peers, and using 
models or exemplars to guide writing. 

Finally, incorporating student writing into all content areas is 
an important aspect of supporting writing in high school. 
Students need to have continuous practice in writing 
throughout their day and learning how different disciplines 
differ in their expectations and styles of writing. For example, 
how a student would write a short story for an English class 
would differ greatly from how a student would write a lab 
report, a word problem for math or even a research essay for 
a history class. Each of these forms of writing need to be 
supported with explicit and guided direction from teachers. 
Students also need practice in each writing form in order to 
improve their writing ability. 

On the other hand, the use of traditional and explicit teaching 
of grammar instruction has not been proven to improve the 
quality of students' writing. In fact, this teaching practice has 
shown to have negative results and the quality of students' 
writing. This doesn't mean that grammar instruction should 
be ignored entirely. A positive method of improving grammar 
is to look at students' written work and use this context as a 
basis for improving grammar. The use of a sentence 
combining strategy could also support effective grammar 
instruction. 

Improving our students' ability to write is an important piece 
of their education. Students who can write well have a higher 
chance of being successful in higher levels of education such 
as university or college. Writing well is also a skill required to 
acquire and succeed in many professions. This course piqued 
my interest and provided some answers on how teaching 
instruction can support adolescents while they are learning to 
write. 

For Your Information 

Questions and Answers 

What happens once our contract expires on 

June 30th? 

Members of the association will continue to have the same 

rights and benefits contained in the current collective 

agreement until a new agreement has been ratified by both 

the division and the association.  According to Article 2 of 

our collective agreement, while the current agreement does 

expire on the last day of June 2014, the clause states that it 

automatically renews itself thereafter, until it is amended or 

renewed. 

Upcoming 

Dates 

SRTA Council meeting 

June 10, 2014 

Room 23 DTS, 4:30 pm 

 

SRTA Special Council meeting 

June 17, 2014 

Room 23 DTS, 4:30 pm 

 

 

 

 

 

 

SRTA Executive training  

June 10, 2014 

Club Bles D’Or, 4:30 pm 

  

SRSD Board Meetings 

June 10 & 24, 2014 

Division Office 


