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Dear valued members of the Association, 

I must admit, this message has gone through several 

iterations over the course of the month.  It’s hard to put 

into words how I feel about the school year we have 

just endured, so maybe I’ll leave it to a colleague who 

earlier today remarked, “this has been the hardest year 

I’ve ever had.”  There is no doubt that the role of the 

educator was full of changes and pivots and hardships 

in 2021-2022, but with the challenges also came the 

successes.  We’ve proven ourselves to be resilient, 

adaptable, and caring as professionals in public education.  In loco parentis has 

never meant more as we educated, nurtured, and comforted our students.   

And that’s just looking at our professional lives!  In our personal lives, we’ve all 

had to move mountains and put out fires as we deal with the ongoing 

pandemic, record high gas and grocery prices, and the occasional international 

or domestic crisis in the news.  But again, many of us have balanced that out 

with personal triumphs and celebrations.  For me, this was certainly the case as 

I became a grandfather for the first time as granddaughter Paisley joined our 

family in June.  In the moment, the world and its problems certainly faded away. 

So friends and colleagues, please allow me to reflect on the year that was, and 

to thank many of you for how you impacted me this school year. 

(continued on page 2) 
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(President’s message continued from page 1) 

 

My highlights of the year include: 

• Wellness Events: Being able to host the Welcome Back Golf Event in September, Spooky Trivia in 

October, and the Colleen Kachur-Reico Golf Event in June gave members the opportunities to gather and 

have fun together.  We even tried a Karaoke night, which may find its way back onto the schedule for 

2022-2023.  I thank all of the members who participated in these social events, as well as those who 

organized school-based events with SRTA Wellness funds. 

• Professional Development Fund: It seems a bit weird to be thankful for the PD Fund, which has been 

established for more than a decade, but the fact that we have one of the best funds for autonomous 

professional development across this province should be celebrated every year.  It is the gold standard 

across all Local associations, and that is due to the dedicated work of the SRTA PD Committee.  The PD 

Fund returns in 2022-2023 with $100,000 available to members, and the re-opening of out-of-area PD 

opportunities.  Members will get updates in August about how to apply. 

• Continuing a functional, transparent, and amicable relationship with Division staff: Members know 

how hard the SRTA Executive works on their behalf, and part of that work is fostering a positive working 

relationship with our employer.  While we only held one official liaison meeting with senior administration 

this year, I have had countless conversations throughout the school year with many of my divisional 

counterparts, including outgoing co-superintendents Simon Laplante and Elaine Lochhead.  I truly believe 

that as the Division moves to a new leadership team, the ways in which I was able to discuss issues with 

Simon, Elaine, and the rest of the leadership team have created a solid foundation for future discussions. 

These highlights would not be possible without the tireless efforts of our SRTA Executive team, and in particular, 

the team of officers – Ann Groening (Vice-president), Melissa Paterson (Secretary), and Daniel Lagacé 

(Treasurer).  Together, we were able to continue to ensure members’ needs were met, members’ issues were 

discussed (and, quite often, solved), and members’ dues were spent in an accountable and responsible manner. 

These are amazing individuals, and members are in excellent hands when these three are working with me on 

SRTA business.  

Throughout the rest of the year, the mighty SRTA Executive – Jeff Perron, Jennifer Magnan, Sandy Turcotte, 

Megan Collison, Kelsey James, Jenna Desilets, Mark Eismendi, Shawna Gosselin, Rebecca Brown, Danielle 

Lefko, and Christy Boettcher – contributed their time, energy, and expertise.  Their work as committee chairs, as 

well as their contributions at Executive and Council meetings, is much appreciated.  I’m looking forward to 

working with incoming Executive members Derek Gordon and Karen Smit in the new school year, which will 

actually start in August as Ann, Melissa, and Karen join me in Brandon for MTS Summer Seminars. 

I’ll also take a quick opportunity to thank all of our Council Representatives, along with liaisons Martyne 

Laliberte (ÉFM) and Cindy Mason (SRPA).  At least five times each year, Council meets to conduct the business of 

the Local, and these amazing volunteers serve each school with distinction and professionalism.  Members 

should be proud of their work and thank them for representing them well at meetings. 

And finally, thanks to the members, especially those who volunteered to serve on Local or MTS committees.  Our 

organizational strength is a collective strength and is only as strong as our willingness to get involved.  I 

encourage any member who wants more information on how to serve on a Local or MTS committee to reach out 

to me directly by phone, email, or text message this summer.  I might not get to it right away (I need the break 

from work, just as all of you do) but I’m happy to work with folks who want to build their capacity as leaders in our 

organization and in the Manitoba Teachers’ Society. 

And with that, I bid you all a fond farewell until August.  Be well, take care, and enjoy summer break! 

In solidarity, for each of you and for each other, 

Jonathan Waite, President 
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MTS Annual General Meeting Highlights 

Women in Educational Leadership Network Formed - it was resolved that the Society creates a Women 
in Educational Leadership (WEL) Network that would allow representatives to meet and collaborate with 
each other on this work. The recommendation came out of the 2018 final report of the MTS Women in 
Education Leadership Commission (WELCOM) with the goal of implementing accessible professional 
learning opportunities for women that are inspirational and support the development of skill sets that 
enhance leadership capacity. 

Qmmunity Events - it has been resolved that the Society will offer Qmmunity events twice a year to 
ensure regularly scheduled networking and support events be held to build and strengthen a connection 
between the Society and its 2STLGBQIA+ members. Per the recommendation from the 2STLGBQIA+ Ad 
Hoc committee, affinity spaces for 2STLGBQIA+ members to network, access peer support, and feel 
prioritized are imperative to creating a sense of belonging within the Society and to building relationships 
that encourage involvement in the union and in union work. 

Queer and Trans Leadership Symposium - per the recommendation of the 2STLGBQIA+ ad hoc committee 
the Society will establish a Queer and Trans Educational Leadership Symposium to support 2STLGBQIA+ 
members in participating in leadership roles. 

The Manitoba Teacher Delivered Electronically - the Manitoba Teacher magazine will be delivered 
electronically to MTS members who have their email registered with their MyProfile account. Members 
will have the option to choose to receive a print copy instead of an electronic copy. Printed copies will 
continue to be printed and distributed to education partners. 

Youth Service Grants - with the retirement of the Young Humanitarian Awards (YHA) it has been resolved 
that the Society will offer Youth Service Grants to allow many young people access to funds needed to get 
their initiatives off the ground. Youth Service Grants will empower students to make positive changes in 
their communities. 

Circle of Indigenous Elders and Knowledge Keepers - to advance the work of the Truth and Reconciliation 
Calls to Action within the Society and Locals it has been resolved that the Society establish a Circle of 
Indigenous Elders and Knowledge Keepers. The Circle will be comprised of seven Indigenous Elders, with 
representation from the seven different Nations in Manitoba. An ongoing Circle of Indigenous Elders and 
Knowledge Keepers will bring authenticity, consistency and a range of perspectives to the work of the 
Society. 

Nominal fees for members on leave – members on maternity, parental, and disability leaves who wish to 
participate in the Political Processes of the Local during such leaves of absence can do so by paying MTS 
directly, at a rate of $10 per month (as opposed to the 1/10 of the MTS fee), and by continuing to pay 
Local membership fees. 

(continued on page 6) 

News from the SRTA Executive 
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 (MTS Annual General Meeting Highlights continued from page 5) 
 

Union Learning Grants – member engagement, succession planning, and capacity building are all important 
to the continued success of our union at all levels. Today the delegates to the 2022 Provincial Council voted 
that the Society undertake the development of a grant program to facilitate access to labour and union 
professional learning opportunities, with priority to be given to applicants from equity-seeking groups. The 
grants will offset PD expenses and sub costs and will assist in helping build capacity for present and future 
union leaders. 

1922 Award – The Manitoba Teachers’ Society will establish “The 1922 Award for Service to the Teaching 
Profession” which will be awarded to a member of MTS who has demonstrated exceptional work in the area 
of union activism. The award will give the Society an opportunity to promote union activism within our 
membership and recognize teachers who go above and beyond for their Local, provincial, or national 
organizations. The first award will be presented at the 2023 Provincial Council Meeting, following the 
formation of a committee that will develop the nomination and selection process for the awards. 

Indigenous Languages in Land/Treaty Acknowledgement – thanks to a business arising resolution put 
forward by SRTA member Sandy Turcotte, MTS will be replacing Anglicized terms in the treaty/land 
acknowledgement at both the Society and Local levels. We expect an update to the language used in the 
acknowledgement early in the upcoming school year.  

Dependent Care allowance – effective immediately, the per hour allowance for dependent care 
will be $16.15. SRTA policy mirrors MTS allowances, so this is the new allowance locally as well. 

Provincial Executive Elections - Two new members will be joining the provincial executive for the next two 
years: Cathy Pleskach (Interlake) and Jay Ewert (Evergreen). Joel Swaan (Garden Valley), Cathy Pellizzaro 
(Thompson), Chris Darazsi (River East Transcona) and Kristen Fallis (Winnipeg) were re-elected. Sandy 
Turcotte put up a strong fight and had a clean, persuasive campaign, but lost out on re-joining the P. Ex. 
Table by only two votes. SRTA delegates Ann, Melissa, and Jonathan thank Sandy for being a true class act 
during her campaign and feel very fortunate for having such a strong leader working alongside us 
throughout AGM. 

2022-2023 Fees 

The active member fees for 2022-2023 will be $1098, an 
increase from the 2021-2022 fee of $1,047. 

 
 

  

News from the SRTA Executive 
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Benefits Premiums and 

Coverage Update 
by Jonathan Waite, President 

Group Life, Family Life and Accident Plus 

Insurance – at October 1, 2022, rates remain 

unchanged at $0.149 per $1000 of coverage.  Also 

there will be no change to the current Family Life 

and Accident Insurance rates. 

Extended Health and Vision – no changes to 

premiums – 6.7% suggested increase was funded 

from surplus.  Additional coverage for 

Counselling/Psychology (from $850 annual to $1500 

annual) and Eye Exam coverage (from $100 to $120 

every 24 months) – to take effect January 1, 2023 

with no increase to premiums. 

Short and Long Term Disability – at March 1, 

2022, Short Term Disability rate remained at 0.21% 

and Long Term Disability rate reduced to 1.75%. 

Dental – when preparing members for the dental 

plan vote on November 26, 2021, the expected 

annual premium increase was estimated to be 8% 

plus Cost of Living Adjustment (COLA).  COLA was 

calculated at 3.3% in January 2022, which should 

have resulted in a 11.3% premium increase.  

However, the actual increase to dental premiums 

for 2022-2023 is only 10%, effective September 1, 

2022. 

Substitute Coverage – Blue Cross is offering 

substitute teachers a 5% discount off the premium 

for the standard coverage package with no medical 

questions. 

Email srtapres@mbteach.org if you have 

questions about employee benefits. 

Women in Education 

Leadership Learning Event 
by Jonathan Waite, President 

 

The first ever leadership learning event held 

by the SRTA, titled “Smash the Table,” was 

held on June 2, 2022, at Dawson Trail School.  

The event featured speakers Monica Biggar 

and Jessica Keus and was well attended.  It 

was a great event, and we hope to present 

more events in the coming months! 

 

News from the SRTA Executive 

mailto:srtapres@mbteach.org


8 
 

                                
 
 
 
 
 
 
 
                 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

SEINE RIVER TEACHERS’ ASSOCIATION WELLNESS FUND provided a delicious lunch from Freshii at École Lorette Immersion on our P.D. 

day in May. Each teacher was able to choose from a bowl or burrito and which protein they wanted to add. It was thoroughly enjoyed.  

We booked “Activate Games” as our physical component but unfortunately there was not enough who signed up as June is a VERY busy 

month. We have changed our plans to the end of June where we plan to go for a walk in Bois-des-Esprits or another park, followed by a 

wiener roast.  

Our last component is mental-wellness. We will have a “Cool Off Cooler” with various drinks on those hot days during the month of June. 

We will also be having Spirit Days (once a week) in June. We will encourage all staff to dress up and we will have a “wellness surprise” on 

these days. We are excited to see how this turns out as the students may notice that the teachers are all dressed up the same. Some of 

the themes are “Dress as a Tourist Day”, “Dress in Canada clothes” and “Dress in Tye Dye”.  

We are very grateful for this fund and always enjoy spending the money to plan special activities for the teachers. 

-Wellness Committee 2021-2022 -Vanessa, Tracey, Breanne and Emily      
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Michael Slobodian Memorial SRSD Volleyball Event 2022 

The Seine River Teachers’ Association was a proud sponsor of the 2022 SRSD Volleyball event, played in memory of 

Michael “Slobo” Slobodian.  On May 12, 2022, the SRTA brought in food, drinks, and snacks to the event, where 

eight teams took part in a fun volleyball night.  Congrats to Richer School for winning this year’s event! 

   

   

  

 

 

 

 

 

 

 

 Michael “Slobo” Slobodian 
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This introductory overview course examined the purpose, structure, and function of educational organizations, with 

emphasis placed on formal structural arrangements and on informal groups and individuals addressing their 

interrelationships in the school settings. The course is intended to introduce students to areas that will be addressed 

in more depth in succeeding courses and will include attention to decision-making; communication; authority, 

power, and influence; group leadership; conflict management; organizational culture; school planning and 

improvement; administrator-staff relationships; school-community relations; and law. 

Professor Osiname challenged me to really change the way I view research. I historically only interpreted research 

through my own lens and experiences. However, this course provided me the skills in order to understand different 

theoretical lenses. Being able to use a theoretical framework for navigating research has increased the complexity 

of my writing and I am able to produce much more insightful and thoughtful reviews.  

I’d like to once again thank the SRSD & SRTA for their support in my M. Ed. journey. The financial support goes a 

long way in helping our teachers grow and commit to being life long learners. 

01.752 (NET) Introduction to Educational Administration 
Regular Session 2021-2022 Term 1 

by Christian Leclerc, ÉLI 

History of the Viking Age 
by Dylan Tretiak, ÉLI 

One of the university courses I took over the winter was titled: ICEL 2410 History of the Viking Age. It was taught 

remotely by Christopher Crocker at the University of Manitoba. This course explained all facets of life of the Norse 

people during the Viking Age (c. 793 – 1066 AD). We analysed many historical texts that helped us to construct our 

perspective of the various Viking societies as they were sea-faring societies that explored many new lands, from 

Canada to the Volga river in Eastern Europe. Interestingly, many of the sources explaining the Viking societies were 

written by Christians, therefore, as I ask my students to do in my own classroom, we had to be cognizant of the 

implicit bias in the various texts we read. Furthermore, there are many movies and shows that depict the typical 

‘’Viking’’ and this course helped me differentiate fact from fiction in these depictions. 

I have had many students request to learn about Viking societies in the past, which played a part in my choosing of 

this course. Interest in the Norse gods seems to have really gained momentum with Marvel’s introduction of these 

deities into their universe. Therefore, this course helped me gain a more profound understanding of the Viking 

culture that I can now confidently pass onto my students during our exploration of ancient and medieval cultures in 

social studies.  

I would highly recommend this course as it helped broaden my knowledge and made me reflect on topics and 

questions of which I never gave a second thought to before. The instructor was understanding, organized and 

thought-provoking.  
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EDUB 7060 Seminar and 

Practicum in Clinical 

Reading Diagnosis, and 

Remediation 
by Ali Kampen, LSS 

EDUB 7060 is a 6 credit hour course offered at the 

University of Manitoba. This course is a prerequisite to 

obtain a Manitoba Reading Clinician Certification. The 

course built on the foundational knowledge of 5000 level 

courses by focusing on tier 3 literacy support. Tier 3 

support is used when classroom intervention has not 

made enough of an impact on a child’s literacy success. 

EDUB 7060 focused on administering specific diagnostic 

assessments such as the CTOPP-2 and the Woodcock-

Johnson IV, and then creating individualized 

programming with the results acquired.  

This course requires the use of hands-on testing 

materials, and so, we were fortunate enough to attend 

some of our classes in person at the university. During 

this time we practiced administering the testing material 

in small groups. Not only did we learn how to administer 

the tests, but also analyze data, plan instruction based on 

the results, and formulate a clinical report. One of the 

roles of a reading clinician is to write a formal report that 

outlines test scores, explains what the scores mean, and 

lists further intervention strategies. This report is then 

shared with the student’s parents, classroom teacher, 

and student services team.  

The culminating component of this course was a 

practicum at varying schools in Winnipeg. During our 

practicum, we had the opportunity to administer the 

Woodcock-Johnson IV assessment with a student. An 

advisor helped support our learning by debriefing with us 

afterwards. The practicum was a tremendous opportunity 

that allowed us to implement our newfound knowledge 

in a practical and meaningful way.  

I would highly recommend this course to anyone 

interested in learning more about targeted literacy 

intervention.  

Thank you to the SRTA for your support!                          

                                     

 

 

Theories of Counselling and 

Psychotherapy (BU) 
by Josh Abraham, CLC 

This course introduces students to the main theories of 

counselling embedded in an integrated, strengths-based 

framework of understanding. Specifically, this course covers 

the major schools of counselling and psychotherapy 

generated from major theoretical movements of humanism, 

behaviourism, and postmodernism. Aspects of the theory 

pertinent to human development and mental health in the 

context of counselling, and counselling methods and 

techniques, are discussed in collaboration with colleagues. 

Focused on centralizing culture and social justice into a 

counselling framework, exploring personal beliefs and values 

and understanding broader structural factors that led to 

social inequalities, is a necessary step in becoming a 

professional, culturally competent counsellor. More than 

just a presentation of theories and counselling approaches 

from the past to the present, the course brings each theory 

to life with applications to everyday problems in living and 

to the human condition. To conclude, multi-system 

frameworks such as social ecological resilience and 

collaborative family school practices are also explored 

This course, offered by Brandon University, encouraged 

educators from different parts of the province to collectively 

reflect on theories of therapeutic practice and exploring a 

framework that allows educators to support our 

students.  Using these practices, the professor guided the 

educators through different therapeutic approaches, 

discussed how these approaches can be applied in many 

different contexts within the educational arena, and allowed 

us to develop our own theory of change to enhance our role 

in supporting students.   

Weekly collaboration with our colleagues allowed us to 

support each other on the therapeutic journey and share 

our reflections as we explored our own theory of change. 

The ability to journey together gave each educator multiple 

perspectives when exploring the multi-dimensional 

challenges that we encounter when supporting students 

with social-emotional needs. This allowed me to gain 

understanding of different therapeutic approaches and how 

the stories of our students can assist me in my own growth 

as a guidance counsellor.  
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Promoting 

Responsible Behaviour 

in Educational Settings 
by Ramona Wiens, LSS 

The main task of the course was to select a 

student that demonstrates misbehaviours in 

the classroom. Through interviews, 

observations, gathering information about 

academic, social, and community issues I 

was able to develop a profile. I examined 

which behaviours were the most disruptive 

and which were the most time consuming 

for the teacher. After using 4 theorists to 

determine the causes for his misbehaviour I 

develop a personalized intervention plan. I 

developed a plan that addressed 

behavioural issues in a practical, efficient 

manner. The plan I created was something I 

could implement in my classroom to assist a 

number of students in my classroom. The 

overall idea was to ensure we are teaching 

concepts of procedures and student 

responsibility in a formalized way to 

encourage the social development that is 

needed to monitor behaviour 

independently. 

The course was both practical and 

fascinating. I think that after being a 

classroom teacher for so long this course 

emphasized the need to look past the 

behaviour. Not to take the behaviour 

personally, but to see what strategies or 

routines may help them. Like most 

adaptations that teachers implement in the 

classroom – what is implemented to help 

one specific child will likely help a lot of 

students. And make the teachers job easier 

in the process. 

 

Comment utiliser la conception 
universelle de l’apprentissage avec la 

pédagogie différenciée afin de rejoindre 
tous nos apprenants en salle de classe 

Par : Nicole Desmarais, ÉSNI 
Un des buts du cours Séminaires en éducation inclusive offert à l’Université de 

Saint-Boniface (USB) est d’avoir des conversations portant sur la diversité que 

nous trouvons dans nos salles de classe. Une des conversations qui m’a 

vraiment fait réfléchir davantage portait sur la conception universelle de 

l’apprentissage. Selon la direction de soutien à l’inclusion du Ministère de 

l'Éducation du Manitoba, la conception universelle de l’apprentissage répond 

aux divers besoins d’une population diversifiée au niveau de l’école et dans la 

salle de classe. Elle englobe tous les élèves en mettant une variété de 

ressources à leur disposition, tels que : les affiches sur les murs (le mur de mots, 

les images de sons complexes), l’utilisation de la technologie; un menu de choix 

pour comment les élèves nous démontrent leurs apprentissages. Comme une 

rampe d’accès qui est universelle, ces outils sont à la disposition de tous et 

chaque élève y a accès dans la salle de classe quand il en a besoin.  

Cependant, malgré tous les bons efforts des enseignants, il y a certains élèves 

qui ont encore besoin d’un appui supplémentaire afin de rejoindre le 

curriculum. Ces élèves nécessitent une pédagogie différenciée. La direction de 

soutien à l’inclusion du Ministère de l’Éducation du Manitoba définit la 

pédagogie différenciée comme étant une méthode d’enseignement ou 

d’évaluation qui change la présentation des programmes d’études en fonction 

des besoins des élèves en matière d’apprentissage, d’intérêts et de points forts. 

Donc, si la conception universelle de l’apprentissage est pour tout le monde, la 

pédagogie différenciée est spécifique à un élève et cela lui donne les outils 

nécessaires pour réussir. Des exemples d’une pédagogie différenciée sont des 

chaises berceuses pour certains élèves, des notes écrites dans leurs cahiers, 

l’utilisation d’une variété d’organisateurs contextuelles afin d’aider à organiser 

l’écriture, ou même des gilets lestés. En jumelant la pédagogie différenciée 

avec les stratégies de la conception universelle de l’apprentissage, nos élèves 

seront mieux équipés à réussir. Nous pourrons limiter le nombre d’élèves qui 

ont des plans personnalisés ou des modifications au curriculum. Comme 

enseignant, notre objectif est d’aider nos élèves à réussir et il me semble que 

la conception universelle de l’apprentissage jumelée avec la différenciation 

pédagogique est une excellente façon inclusive de s’y prendre dans nos écoles 

qui sont de plus en plus diversifiées.  
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Évaluation et programmation en éducation inclusive 
EDUA 5631 – l’Université de Saint-Boniface 

Remis par Erica Yeung, CSNC 

Le cours de l’évaluation et programmation en éducation 

inclusive est un cours de post-baccalauréat de six crédits 

qui se fait par distance. Cette année, la professeure était 

Mme Sylvie Berthelot-Dilk. Ce cours est un préalable 

pour ceux qui poursuivre leur certificat en éducation 

inclusive ou bien d’autres cours de post-baccalauréat 

dans ce domaine. 

Lorsqu’on pense à l’évaluation dans une classe inclusive, 

on peut le diviser en deux types d’évaluations; ceux qui 

sont formels et ceux qui sont informels. Une évaluation 

formelle doit souvent commencer dans la salle de classe 

d’une manière informelle. Ceci pourrait inclure un profil 

de classe, la collecte de données et d’informations, et 

des observations des élèves. Avant que j’aie commencé à 

suivre ces cours d’éducation inclusive, j’ai eu beaucoup 

de difficultés à comprendre pourquoi on aimerait faire un profil de classe, mais ces discussions et lecture 

m’ont aidé à voir leur utilité et comment on peut l’employé pour améliorer notre enseignement. Une fois 

l’évaluation informelle est complète on peut faire la recommandation pour un diagnostique si nécessaire, 

évidement ceci n’est pas nécessaire pour un grand nombre d’élèves, mais avec un diagnostique on peut 

raffiner les techniques d’apprentissage et d’enseignement pour mieux répondre aux besoins des élèves. Les 

stratégies d’intervention peuvent inclure un PEP, gérer les transitions et même des opportunités de 

coenseignement avec une personne-ressource. 

Ceci nous mène à la discussion de la programmation dans une école inclusive et les nombreux acteurs qui 

entrent en jeu. L’orthopédagogue, l’équipe d’administration, les enseignants et les parents jouent chacun 

un rôle important dans le succès de l’élève à l’école. Ceci nécessite une collaboration ouverte, gardant en 

tête qu’on a tous l’intention de travailler pour le bien-être de l’élève. Enfin, on a discuté le fait qu’il y a 

toujours trop à faire dans le rôle de soutenir des élèves à l’école. La gestion du temps et des priorités est 

très importante, on veut assurer que nos élèves savent que leurs besoins sont importants et qu’on fera tous 

qui est possible pour leur soutenir.  

Enfin, ce cours m’a donné une bonne base de compréhension de ce qu’il faudra considérer dans la 

conception des plans d’éducation personnalisés et tout le travail qu’il faut y mettre pour répondre aux 

besoins de nos élèves. 
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Assessment and Instruction in 
Inclusive Education 

University of Manitoba – EDUA 5632 
by Catherine Normand, LSS 

In working toward obtaining a PBDE and Special Education Certificate 

this course was one 6 credit hour core component for its completion.  I 

wanted to learn about assessment and instructional teaching 

approaches for inclusive education and best practices to apply in my 

classroom. This course provided me with many teaching approaches 

that provide students of various learning abilities and exceptional 

learning needs the opportunity to thrive using student centered and 

strength-based opportunities.  It also highlighted many and varied 

strategies for doing assessments with various learning styles, needs, 

and abilities within students. These approaches are effective and 

valuable for both the teacher and the students especially when 

teaching in multi age classrooms where the needs and abilities are 

even more diverse. 

This course provided many insights and strategies for instruction and 

assessment using UDL principles, differentiation, scaffolding, and 

teacher facilitated learning processes such as Project, Inquiry, and 

Activity Based learning approaches to name a few.  I would share with 

teachers how these approaches are flexible for both students and 

teachers, promote critical thinking, collaboration, communication, and 

creative problem-solving skills that are required for 21 century 

innovation and employment. Finally, providing authentic and real-

world learning opportunities as a process-based approach helps 

students make connections across their grades and how and why their 

skills and knowledge apply outside of the classrooms. 

Another important aspect in using these hands on and active learning 

approaches in our classrooms is that they promote student ownership 

in learning, positive classroom behaviours, and develop social and 

emotional skills in students. When students have autonomy and choice, 

learn their own strengths, and develop personal and community 

citizenship skills within their education experience they are better 

equipped for transitioning to their adult experiences.  

I have completed my PBDE for Inclusive Education and will be applying 

for my Special Education Certificate.  I enjoyed every single course 

subject and it was an incredible and valuable experience that I would 

recommend to any teacher. I look forward to implementing the 

approaches and strategies to learning and assessing in my practice that 

I have acquired within this process. 

Supervisory Policy and 
Practice through 

Brandon University 
by Kathryn Reuter, ÉSAI 

Thanks to the support from the SRTA University 

fund, I was able to take the course Supervisory 

Policy and Practice through Brandon University. This 

course was focused on the evaluative and 

supervisory role of administrators, as well as, how 

to facilitate learning-focused conversations using 

Lipton & Wellman’s (2013) text Learning-focused 

supervision: Developing professional expertise in 

standards-driven systems.  

Supporting professional development through 

learning-focused conversations is a skill that 

requires time and commitment to develop. 

Understanding Lipton & Wellman’s (2013) four 

stances, calibrating, consulting, collaborating, and 

coaching, allows supervisors to responsively move 

throughout a learning-focused conversation while 

appropriately supporting the needs of the teacher. 

“Our ability to continually anticipate, monitor and 

flex our stance across the Continuum of Interaction 

is a vital component in developing and maintaining 

learning-focused supervisory relationships.” (Lipton 

& Wellman, 2013, p. 17). Working through the skill 

development of learning-focused conversations 

educators can become more effective facilitators, 

coaches, and instructional supports within schools. 

Educators are excellent multi-taskers and often 

operate at very fast processing speeds. Lipton & 

Wellman (2013) detail how this type of multi-

tasking behaviour can disrupt deep learning. “Some 

people erroneously equate speed of response with 

higher degrees of intelligence…Silence can feel 

uncomfortable for both the listener and the speaker 

unless there is a shared understanding that complex 

thinking takes and requires time.” (Lipton & 

Wellman, 2013, p. 31).  

This course has encouraged me to reflect on my 

learning and deepened my knowledge base of 

effective leadership skills, through thoughtful and 

supportive conversations.  
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Elementary School Guidance Counselling 
by Jonathan Elcomb, DTS 

I recently enrolled in a post-baccalaureate certificate program at the University of Manitoba with a goal of attaining 

my school counsellor certificate.  My first course was focused on the overall picture of what a school guidance 

counsellor does and how to plan programming for an entire year.  Being someone who enjoys planning and practical 

applications that can be immediately implemented, I’m glad this was my first course.  My weekly reflection 

assignments were focused on real-life scenarios and how I would respond as a counsellor.  Being able to utilize what I 

had learned in class into these actual situations was very enjoyable.  The larger assignments included a group project 

where my group presented on Anxiety.  We focused on how it is affecting children today and what we can do in school 

to help alleviate this for our students.  Part of my contribution to this assignment was to research statistics about the 

prevalence of anxiety in children.  Fortunately, our province conducted an extensive study on several mental health 

disorders in children offering a lot of data.  When reviewing the data I was shocked to learn how diagnosed anxiety 

and mood disorders in children grows exponentially from ages 6 through to 19.  This caused me to reflect on my own 

teaching practice and how I can enhance my September start-up activities to include more self-regulating and coping 

strategies for all students.  The final assignment was to set up a year long plan for how I would structure a K-8 school 

counselling program.  This included creating needs assessments for students, parents, and school staff, activities for 

each month of the school year related to different themes that would be selected based on the needs assessments, 

setting up group counselling sessions and a weekly schedule that included times for individual counselling, a brochure 

advertising the school guidance program and helping students, parents, and school staff further understand what’s 

involved in the role of a school guidance counsellor.  All practical things I would need to create as a school guidance 

counsellor. 

Having taught online courses at the post-secondary level, this was my first experience as a student in an online 

course.  I think the technology available today has made online courses much more viable with the ability to share 

content for most learning styles and being able to see and talk to classmates in whole and small groups.  For my fellow 

students, the convenience of an online course far outweighed what is lost with not meeting in person, as over 90% 

stated they prefer taking their courses online.  It will be interesting to see how post-secondary education adapts to a 

post-pandemic world now that they have the infrastructure to offer most courses in an online format. 

I would like to take this time to thank 

the taxpayers of this region, the Seine 

River School Division, and the Seine 

River Teachers Association for 

financially supporting teachers with the 

opportunity to be able to expand their 

education. 
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Groups in Therapy – University of Manitoba 
by Rees Buck, DTS 

Groups in Therapy was my final course before my practicum placement next year in the Masters of Counselling 

program at the U of M and spanned from September to April of this year.  The anticipated content and Saturday 

lecture schedule caused some reticence on my part, and I was none too eager to partake in material I believed 

wouldn’t be useful.  I had long harboured unfounded scepticism about therapeutic groups - as opposed to individual 

counselling - and have yet to attribute the basis for these misgivings about therapeutic groups to any concrete locus; 

however the unfounded aversion to groups in therapy has been a pervasive line of thought throughout this program. 

That said, this course schooled me well. 

The course was comprised of two parts, the first piece being theoretical, the second half being practical, and it was in 

this latter half that I had to face the fact that my misguided beliefs about therapeutic groups were indeed just that: 

misguided.  In the practical setting, our classmates were to tasked to facilitate seven hour pseudo-therapeutic group 

experiences where we lead as therapist for a day, and then in later days to be a participant for the others. My co-

facilitator and I led the group members (our classmates) through a day focused on anxiety using a Cognitive-

Behavioural approach.  I was then a participant as a ‘client’ in three groups each designed with their own different 

theoretical lenses and topics, and each having a full day to walk through the various phases of group life (initial, 

transition, working, termination). The strength of this structure lies in its opportunity to experience both sides of the 

therapeutic group setting: that of the counsellor, and that of the client.  I saw the power of the group therapy 

techniques (ie. the here and now, illuminating, etc.) be harnessed by both roles and unfold to create deeply moving 

and personal experiences with my fellow classmates.   

I left this course knowing that group therapeutic experiences have the potential to create opportunities for astounding 

intra and extrapersonal insights and create lasting change for group members if guided by a deft and educated 

hand.  In the school counselling world, I understand groups are frequently used, but now have a much more distilled 

understanding of why and how they are used as powerful agents of change, one that I hope to use in my own practice 

one day as well. 
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Building Thinking Classrooms in Mathematics by Peter Liljedahl 
SRTA Group Project (SAE) 

By Michelle Declercq, Jocelyne Wait, and Christine Tetrault, SAE 

“Students can be very persistent in their efforts to get you to help them reduce their workload, and how you respond to 

this is important.” - P. Liljedahl 

This year the 7/8 teachers at Ste Anne Elementary were given the opportunity to 

collaborate with Co-teachers for Math.  We saw this opportunity as a chance to 

shake things up and try things that were a little out of our comfort zones as 

teachers. We implemented new norms and routines, and sought out to find 

resources that would help us challenge ourselves and our students in a way that 

would lead to resilience with activities that require students to be in a state of 

productive struggle.  

As a teaching team, we decided that we would do a book study following Peter 

Liljedahl’s Building Thinking Classrooms in Mathematics. We were very fortunate 

to have the support of SRTA, who accepted our group project proposal. This 

allowed us to purchase copies of the book and receive release-time to share our 

understanding and questions related to the content of the book. We appreciated the time to collaborate and 

plan out how we would implement Liljedahl’s strategies in a way that would align with our teaching styles and 

students’ needs.  

Our two biggest takeaways from Liljedahl’s book were the following: 

Visibly Random Groups: Prior to reading the book, as most teachers do, we typically formed groups of 2 or 4 

intentionally-placed students when working on rich math tasks.   Liljedahl suggests that the use of visibly-random 

groupings (ex. picking numbered sticks, handing out playing cards, etc.) increases the likelihood that students will 

offer ideas. He suggests that this eliminates the social barriers and default roles often associated with student-

selected groups. We found it interesting to learn that Liljedahl recommends forming groups of 3 when working 

on a thinking task. He suggests that it typically allows for less redundancy, while still allowing for some diversity 

within the group.  

Roles: A recurring theme throughout Building Thinking Classrooms was the idea of “roles” - the role of the 

teacher, the role of the student, the roles that students take when working in collaborative settings. Liljedahl 

discusses how as teachers, we are used to being the source of knowledge in the room. Students frequently ask 

questions (Proximity Questions or Stop-Thinking Questions) because asking the teacher questions is what 

students are supposed to do in their role as students. Offering students the opportunity to ask “Keep-Thinking 

Questions,” as well as to be “deliberately less helpful” as a teacher empowers them to make decisions based on 

their prior knowledge and existing problem-solving abilities. 

Overall, we were pleased with the ideas presented by Liljedahl in the book, as well as the ease of accessibility of 

the content. We are excited to continue to implement Liljedahl’s ideas in our classrooms moving forward.  
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Celebrating 

our 

successes! 
Great work CLC!  

CLC’s PRISM Café (Pride, Respect, Individuality, Sexuality, and 

More), is always looking for new ways to spread our love to the 

community. The group's main goal is to make sure everyone in 

our school feels safe, included, and loved. Therefore, we 

decided to partake in The Peyton Heart Project. This initiative is 

a world-spread activity where handmade hearts with individual 

unique tags are hidden and found around the community. The 

Peyton Heart Project was created by Jill Kubin and Sue Harris in 

collaboration with Jacki and David James to bring awareness to 

teen suicide after the James family lost their son, Peyton, to 

suicide. PRISM Café wants everyone to be included in the 

project, that is why our group, who spent weeks planning and 

creating the hearts, ensured that everyone (staff, students, 

etc.) will receive a unique handmade heart, that they will be 

able to keep or pass onto someone else.   

 

Ms. James’ Global Issues class researched the REDress Project focusing on 

the issue of missing and murdered Indigenous women, girls, and members 

of the 2SLGBTQQIA+ community. After learning about these issues and 

the art installation created by Jaime Black, a local artist, the class decided 

to launch their own project. For weeks, students designed posters and 

social media posts, collected dresses, and created handmade sewn felt 

dress pins to sell for donations. On Thursday, May 5, the class set up their 

own REDress installation by placing empty red dresses around the front 

foyer to highlight those who are missing and murdered in our country. The 

dresses are empty because people notice the presence of these women 

and girls in the absence of them in the dresses. The school came together 

to wear red in honour of the REDress day and students in the class were 

able to sell their pins and raise $300 that they will be donating to an 

organization that supports Indigenous women.  

 

SRTA would love to celebrate our schools and their success. Please send the great things you do during the  

2022-2023 school year to pr@srta.ca so that we can celebrate them together! 

http://www.jaimeblackartist.com/
mailto:pr@srta.ca
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Each month, a portion of a previous 

edition of the Seine River Teachers’ 

Association newsletter will be 

reproduced so that the teachers of today 

can get a sense of what was happening 

in the past.  This month we look back 

at “The Seine Scene” from June 1993. 
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Entertainment at the 

Assiniboine Park  

Summer Entertainment Series | 

Assiniboine Park Conservancy 

Municipality of Ritchot – summer camps 

(Ste Adolphe, Iles Des Chênes, Grande Pointe, Ste Agathe) 

Municipality of Ritchot - SUMMER CAMPS 

St. Norbert Farmer’s Market 

St. Norbert Farmers' Market (stnorbertfarmersmarket.ca)  

Summer 

fun!  

https://www.assiniboinepark.ca/events/summer-entertainment-series
https://www.assiniboinepark.ca/events/summer-entertainment-series
https://www.ritchot.com/p/summer
https://stnorbertfarmersmarket.ca/
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La Broquerie 

Summer Day Camps 

Rural Municipality of La Broquerie - 

Programming 

 

 Summer 

fun!  

https://www.labroquerie.com/p/recreation
https://www.labroquerie.com/p/recreation
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Upcoming Dates 

• SRTA Council Meeting – Wednesday, September 28, 2022 (time and location TBD) 

• SRTA Executive Meeting – Wednesday, September 14, 2022 (4:30 pm, location TBD) 

• MTS Summer Seminars – August 24-26, 2022 @ Victoria Hotel, Brandon 

• SRSD Board Meetings:  August 29, September 13 & 27, 2022 

Retirements 
 

Congratulations and best 

wishes to the following SRTA 

members who are retiring at 

the end of this school year! 
 

 

Vicki Bouchard 
(Ecole Ste. Anne Immersion) 

 
Carmelle Lafreniere 
(Ecole Lorette Immersion) 

 

Brian Loeppky 
(La Salle School) 

 

Melinda Roy 
(College St. Norbert Collegiate) 

 

Ron Verrier 
(Multiple Locations) 

 

Robin Viflanzoff 
(La Salle School) 

 

Teresa Yestrau 
(Division Office) 

SRTA Education Scholarships 
 

Congratulations to the three recipients of the SRTA 

Education Scholarship for 2021-2022.  Each student 

receives $750 for their post-secondary education.  

 

 

CONTACT 
US! 

www.srta.ca 

@seineriverteach 

Chloe 

Vincent 

(CLC) 

Liam 

Fone 

(SAC) 
Alexandar 

Lapointe 

(CSNC) 


